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Title I School Improvement Grant (SIG):  The School Improvement Grant (SIG) Program, authorized under section 1003(g) of Title I of the Elementary and Secondary Act of 1965, provides funding through State educational agencies (SEAs) to local educational agencies (LEAs) with the lowest-achieving schools that have the greatest need for the funds and demonstrate the strongest commitment to use the funds to raise significantly the achievement of students
Maryland State Department of Education’s (MSDE) Approved SIG Application:  As part of its approved SIG Application, MSDE will utilize the Restructuring Implementation Technical Assistance (RITA) Initiative as a response to Title I requirements to provide technical assistance to low performing schools, specifically Maryland’s Tier I and Tier II SIG schools.  The RITA process is designed to assist low achieving schools in identifying programs and systems that are effective and those that need to be eliminated or improved to advance student achievement.  RITA establishes teams of highly skilled educators to work in concert with school districts and schools, using a thoughtful, systematic, evidence-based process in order to provide constructive technical assistant recommendations in the following areas: curriculum; instruction; assessment; school culture and climate; students, family, and community support; professional development with accountability; effective leadership; organizational structure and resources; and comprehensive and effective planning for the district and school that will improve teaching and learning.  Through Maryland’s Statewide System of Support, the Breakthrough Center will offer and/or provide services at the district and school levels. 
RITA Team: Linda Burnette (leader) Alethia Spraggins, Linda Gray, Genevieve Dawes, Donelia Wingate (members)

RITA Team’s Organization Feedback of Technical Assistance Recommendations:
· TABLE   I:    RITA Standards’ Ratings at a Glance 
· TABLE  2:   School Technical Assistance Recommendations based on RITA Standards and Indicators

· TABLE  3:   District Technical Assistance Recommendations based on RITA Standards and Indicators
	Table 1                      RITA Ratings at a Glance for Baltimore City Public School System and Frederick Douglass High School 

	RITA Standard
	Below Standard
	Partially Meets Standard
	Meets Standard
	Above Standard

	Standard 1—School Improvement Grant (SIG) Intervention Plan
The district and school implement its School Improvement Grant (SIG) Intervention Plan approved by the Maryland State Department of Education that makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and has the substantial promise of enabling the school to make adequate yearly progress.

	There is limited evidence that the School Improvement Grant (SIG) Intervention Plan makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and has the substantial promise of enabling the school to make adequate yearly progress.

                                                    
	There is some evidence that the School Improvement Grant (SIG) Plan makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and has the substantial promise of enabling the school to make adequate yearly progress.
 
	There is sufficient evidence that the School Improvement Grant (SIG) Intervention Plan makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and has the substantial promise of enabling the school to make adequate yearly progress.


	There is ample evidence that the School Improvement Grant (SIG) Intervention Plan makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and has the substantial promise of enabling the school to make adequate yearly progress.

                        

	Standard 2—Curriculum
The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and
The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment. 

	There is limited evidence that the 

· The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and
· The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment.


	There is some evidence that the

·  The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and
· The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment.


	There is sufficient evidence that the 

· The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and
· The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment.


	There is ample evidence that the 

· The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and

· The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment.

	Standard 3—Instruction
The school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment with curriculum, instruction, and assessment.
	There is limited evidence that the school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment with curriculum, instruction, and assessment.



	There is some evidence that the school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment with curriculum, instruction, and assessment.


	There is sufficient evidence that the school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment with curriculum, instruction, and assessment.


	There is ample evidence that the school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment with curriculum, instruction, and assessment.



	Standard 4---Assessment
The district provides schools with standards based formative and summative assessments that are aligned with the State Curriculum.
The school, in clear alignment of curriculum, instruction, and assessment, uses standards based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.
	· There is limited evidence the district provides the school with standards based formative and summative assessments that are aligned with the State Curriculum.

· There is limited evidence the school, in clear alignment of curriculum, instruction, and assessment, uses standards based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.
	· There is some evidence the district provides the school with standards based formative and summative assessments that are aligned with the State Curriculum.

· There is some evidence the school, in clear alignment of curriculum, instruction, and assessment, uses standards based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.


	· There is sufficient evidence the district provides the school with standards based formative and summative assessments that are aligned with the State Curriculum.

· There is sufficient evidence the school, in clear alignment of curriculum, instruction, and assessment, uses standards based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.
	· There is ample evidence the district provides the school with standards based formative and summative assessments that are aligned with the State Curriculum.

· There is ample evidence the school, in clear alignment of curriculum, instruction, and assessment, uses standards based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.

	Standard 5—School Culture and Climate
The school, in a collaborative partnership with parents and community, functions as an effective learning community with shared school vision, mission, and values for students and teachers by providing a climate that is safe, supportive, healthy, and drug-free.
	There is limited evidence that the school, in a collaborative partnership with parents and community, functions as an effective learning community with shared school vision, mission, and values for students and teachers by providing a climate that is welcoming, safe, supportive, healthy, and drug-free.
	There is some evidence that the school, in a collaborative partnership with parents and community, functions as an effective learning community with shared school vision, mission, and values for students and teachers by providing a climate that is welcoming, safe, supportive, healthy, and drug-free.
	There is sufficient evidence that the school, in a collaborative partnership with parents and community, functions as an effective learning community with shared school vision, mission, and values for students and teachers by providing a climate that is welcoming, safe, supportive, healthy, and drug-free.
	There is ample evidence that the school, in a collaborative partnership with parents and community, functions as an effective learning community with shared school vision, mission, and values for students and teachers by providing a climate that is welcoming, safe, supportive, healthy, and drug-free.

	Standard 6—Student, Family, and Community Support 
The school and district work with students, families, and communities to promote academic, developmental, social, and career needs of students.
	There is limited evidence that the school and district work with students, families, and communities to promote academic, developmental, social, and career needs of students.


	There is some evidence that the school and district work with students, families, and communities to promote academic, developmental, social, and career needs of students.


	There is sufficient evidence that the school and district work with students, families, and communities to promote academic, developmental, social, and career needs of students.


	There is ample evidence that the school and district work with students, families, and communities to promote academic, developmental, social, and career needs of students.



	Standard 7—Professional Development with Accountability
Based on student and teacher learner needs, the school and district provide all staff with research-based, results driven, job-embedded professional development opportunities and implements performance accountability procedures in order to improve teaching and learning.
	There is limited evidence available that based on student and teacher learner needs, the school and district provide all staff with research-based, results driven, job-embedded professional development opportunities and implement performance accountability procedures in order to improve teaching and learning.


	There is some evidence that   based on student and teacher learner needs, the school and district provide all staff with research-based, results driven, job-embedded professional development opportunities and implement performance accountability procedures in order to improve teaching and learning.


	There is sufficient evidence that based on student and teacher learner needs, the school and district provide all staff with research-based, results driven, job-embedded professional development opportunities and implement performance accountability procedures in order to improve teaching and learning.


	There is ample evidence that based on student and teacher learner needs, the school and district provide all staff with research-based, results driven, job-embedded professional development opportunities and implement performance accountability procedures in order to improve teaching and learning.



	Standard 8—Organizational Structure and Resources
The school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.
	There is limited evidence that the school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.


	There is some evidence that the school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.


	There is sufficient evidence that the school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.


	There is ample evidence that the school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.



	Standard 9—Comprehensive and Effective Planning
The school administration and school improvement team communicate clear purpose, direction, and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan and SIG plan.


	There is limited evidence that the school administration and school improvement team communicate clear purpose, direction, and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan and SIG Plan.

	There is some evidence that the school administration and school improvement team communicate clear purpose, direction, and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan and SIG Plan.

	There is sufficient evidence that the school administration and school improvement team communicate clear purpose, direction, and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan and SIG Plan.

	There is ample evidence that the school administration and school improvement team communicate clear purpose, direction, and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan and SIG Plan.



	Table 2     RITA Technical Assistance Recommendations for Frederick Douglass High School 
Standard 1: SIG Intervention Plan                              Overall Rating: Below Standard

	Standard 1
	Technical Assistance Recommendations for the School

	The district and school implement its School Improvement Grant (SIG) Intervention Plan approved by the Maryland State Department of Education  that makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and that has the substantial promise of enabling the school to make adequate yearly progress.
	1. Explore best practices and seek knowledge of what other high schools are doing to engage high levels of academic rigor and achievement. (1.1, 1.2). 

2. Develop and disseminate a quick reference “Fact Sheet” that illuminates and merges the goals and objectives of the School Improvement Grant (SIG) and School Performance Plan (SPP). Distribute to all school staff and other stakeholders communicating their individual importance and impact on the school overcoming its persistently lowest achieving status.  (1.3)

3. Ensure that the SPP is being monitored and revised upon approval by the district. It appears that the SPP is being phased out and the SIG is replacing it as the main focus. (1.3)

4. Plan ways to inform all stakeholders (teachers, students, parents, and community) of the SIG plan’s organizational structure, including roles and responsibilities of all personnel. Discuss how the grant maximizes the efforts of staff to address the academic issues that caused the school to be identified as a persistently lowest achieving school. Most staff interviewed did not have clear understanding of the SIG, other than the grant brings money and resources. Even though most stakeholders acknowledged visual improvements in the school, most had no knowledge of the contents of either plan as they relate to instruction, student achievement, curriculum and professional development. (1.4)

5. It is suggested that a copy of SPP and SIG plans be placed in the library media center for all interested stakeholders to read. (1.4)

6. Form a school-wide Student Spirit Team whose objective is to create awareness, excitement and focus on the need to meet school wide goals. The group can display posters and have various contests and forums. School leaders should keep the group focused on the when, why and how of increasing student academic performance.  (1.4)
7. Maintain the strategies, plans, and technical assistance from the Network team in a notebook where they can be accessed by all. (1.5)



	Table 2      RITA Technical Assistance Recommendations for Frederick Douglass High School 
Standard 2: Curriculum                                                Overall Rating: Below Standard

	Standard 2
	Technical Assistance Recommendations for the School 

	· The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and

· The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment.
	1. Ensure that the district curriculum is being taught with fidelity and is compliant with Universal Design principles. 

2. Complete daily walk-throughs and informal observations. Focus on the lesson plan format to ensure teachers are loyal to the curriculum mandates set forth by the district and the State. If students are not in attendance each time learning walks take place, a teacher is not given the opportunity to grow from the feedback that could be given if instruction was observed. Also, if a teacher lacks a classroom setting due to students not attending class, reorganization should be a priority so as not to waste valuable human resources. Teachers with special education students or classes for students repeating a course were observed sitting in empty classrooms because their students were absent. (3.6) (2.1) (2.5)

3. Provide direct assistance, support, and professional development (PD) to struggling teachers.(2.2)
4. Increase instructional rigor by raising student academic expectations in the SPP to passing rates for all students. (2.3)

5. Provide a technology curriculum that will result in increased student technology skills and the use of technology integrated into instruction. (2.3)
6. Monitor and address (through all content areas) curricular rigor.  Provide feedback and technical assistance as needed. Ensure that all content areas have rigorous curriculum, instruction, and assessments. Students were off-task and inattentive in many classrooms. (2.3)
7. Connect curriculum with real life applications.(2.4)
8. Ensure all staff understands the district curriculum. (2.5)

9. Establish and maintain weekly collaborative planning amongst content teams in and across academies with participation and supervision from The Network, EdWorks and school administration. Collaborative planning is needed between grade levels and content areas. Ensure teachers have time to plan instruction and analyze student work in order to be effective. (2.5)
10. Place curriculum highlights on the school’s webpage to ensure that all stakeholders have the opportunity to understand the curriculum. (2.5)
11. Provide intensive monitoring in classrooms looking for posted objectives. (2.5)



	Table 2      RITA Technical Assistance Recommendations for Frederick Douglass High School 
 Standard 3: Instruction                                                Overall Rating: Below Standard

	Standard 3
	Technical Assistance Recommendations for the School

	The school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment of curriculum, instruction, and assessment.
	1. Provide instructional strategies that engage all students and reduce incidents of off- task behaviors. Secure support from Ed Works and the Network to accomplish this task. (3.2)(3.1)

2. Increase the monitoring of all teachers for improved classroom management. (3.1) (3.6) 

3. Inventory the supplemental and interventional programs being used by staff and determine their effectiveness. (3.3)

4. Consider identifying teachers to serve as acting department chairs for all content areas.  (3.4)
5. Encourage examination and discussion of student work between grade/content teams, mentors, and coaches. Through interviews, it was noted that collaboration meetings did not take place due to continuous PD being provided each Wednesday.  A designated weekly time should be selected for collaboration between grade/content teams. (3.4)

6. Enlist the support of the Network and mentor teachers to help teachers create rubrics for student work; this will help students take responsibility for their learning. (3.4)

7. Clarify the 50% “rule” which allows students to pass a course while failing three advisories. During interviews this practice was discussed where students have the understanding that only one course needs to be passed. This procedure discourages high level expectations from the faculty. (3.6)

8. Lessen truancy by students and an interruption to their instruction by following attendance procedures as set forth by Baltimore City Schools, including incentives to increase attendance and letters to parents citing legal ramifications. (5.4)


	Table 2      RITA Technical Assistance Recommendations for Frederick Douglass High School 
Standard 4: Assessment                                                 Overall Rating: Below Standard

	Standard 4
	Technical Assistance Recommendations for the School

	· The district provides schools with standards based formative and summative assessments that are aligned with the State Curriculum.

· The school, in clear alignment of curriculum, instruction, and assessment, uses the district curriculum based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.
	1. Ensure teachers have some type of daily assessment which is aligned with the State Curriculum. While observing the end of lessons it was noted that no assessments were provided. It may also be beneficial to put clocks in each classroom so that teachers are cognizant of the time in order to effectively close lessons. Formative and summative assessments should be taking place in all classrooms to inform instruction to meet the needs of all students and to keep students and parents informed of progress. Data charts were observed in many classrooms, but there was no data on the charts.  Students should especially be informed of their progress. (4.3) (4.1)

2. Provide disaggregated data to drive instruction and assist teachers in developing individual academic intervention plans with modifications to meet the needs of all students.(4.1)

3. Ensure that staff uses assessments that reflect the levels of cognitive demand within the State Curriculum (knowledge comprehension, application analysis, and synthesis evaluation). (4.2)

4. Consider the use of data charts for specific assessments and skills for each classroom. This may provide the school with a more specific skill focus. (4.4, 4.5)

5. Monitor that district and classroom assessments frequently to ensure they are rigorous, and aligned with the SC. (4.6)

6. Monitor assessment benchmark goals articulated in an approved School Performance Plan. (4.6)

7. Rethink the grading process and policy that allows students to fail for 2 or 3 quarters but pass for the school year.  This policy encourages non-attendance and limited effort.(4.6)
8. Shift the paradigm of low expectations. Staff who believe the students are incapable of high achievement must shift their thinking to see the reality of high achievement for all students.  Ongoing discussions and forums spearheaded by EdWorks, the Network and the administrative team can support staff in making the shift. (7.4)



	Table 2      RITA Technical Assistance Recommendations for Frederick Douglass High School 
Standard 5: School Culture and Climate                       Overall Rating: Below Standard

	Standard 5
	Technical Assistance Recommendations for the School

	The school, in a collaborative partnership with parents and community, functions as an effective learning community with a shared school vision, mission, and values for students and teachers by providing a climate that is safe, supportive, healthy, and drug-free.
	1. Enforce school rules and student respect for authority figures. Teaching environments conducive to learning were not observed. Assemblies should be held to make all students aware of the Code of Conduct and expectations of behavior. Enforcement of these expectations should occur immediately. A plethora of students were in the hallways and stairwells during class in the presence of administrators and hall monitors. Not all students were in uniform. Some listened to iPods, talked or texted on cell phones. Students were not carrying textbooks, wore hoods and caps in classrooms and used profanity with no reprimand or consequence by adults.  This may be an indication that the Code of Conduct has not been established. Higher expectations are needed. (5.1)

2. Every teacher at every period should be on hall duty during change of classes to monitor and control student behavior. (5.2)  

3. Ensure that all classrooms, labs and gyms are equipped with operational intercom call buttons or telephones for immediate access to the office in case of an emergency. (5.2)

4. Set clear expectations for hall monitors and evaluate their efficacy in supporting a positive school environment. (5.2)

5. Monitor the safety of the lower E and C levels for students wandering and meeting peers.  These areas are more isolated and less traveled. No hall monitors were found in these areas for a long period of time. (5.2)

6. Discuss ways to control student movement in the building without locking classroom doors. Unblock all classroom doors that prevent students from exiting. Unlock all classroom doors so that entry does not disrupt instruction (5.2)
7. Controlling who enters the building and who gets searched with the security wand should be done on a consistent basis so as not to appear biased. It was unclear why many students were allowed in the building without being searched but others were not. Consider having a metal detector at the entrance which will impartially indicate who requires further searching. (5.2)

8. Ensure that the entire building is clean, student bathrooms are fully stocked, and water receptacles are full. Many water receptacles were found empty during the two-day visit. (5.2)
9. Develop/ intensify procedures to be used by teachers when fights occur in the classrooms or building.  New teachers particularly should be given specific guidelines as to how to respond, how to remain safe, and how to re-engage the students in a manner that will encourage proper behavior upon returning to class. (5.2)
10. Install greeters at the front door each morning to establish positive interactions and help de-escalate any negative feelings or issues students may be bringing with them. (5.4)

11. Determine actual number of enrolled students. Many teachers with 30 students on their roll only see 15 or less daily.(5.4)
· Share improvements in attendance with staff and students by displaying large graphs and charts at the entrance of the school.

· Introduce attendance best practices by increasing in-school opportunities for students such as one to one tutoring, service learning, and other volunteer opportunities.
· Begin a whole school effort to increase attendance by having teachers, counselors, parents, partners and administration speak a common language of increased attendance.  Call parents or visit homes to determine reasons for non-attendance.  
12. Develop and disseminate a student/parent handbook that stipulates high expectations as well as the uniqueness of the school, the school mission and vision. A student handbook presented to students in the second semester, is counterproductive to school climate, culture and school expectations. (5.4) (5.5)

13. Revise the school’s vision and mission as applicable and relevant to this school year. Include all stakeholders in the revision. Post the school’s mission and vision throughout the building. (5.5)

14. Monitor school climate frequently and make adjustments to enhance an effective learning community. Train and engage the Alumni and other partners to observe hallways and stairwells during classroom transition to document behaviors and to promote the vision of the school.   Use alumni in classrooms on a monthly basis to instill pride in students and foster the legacy of the school. (5.5)

15. Incorporate character education into lessons on a weekly basis. (5.1)
16. Maintain a suggestion box in the main office for student and staff input and to encourage open communication. (5.5)
17. Follow and enforce the attendance protocols that are set forth in the Family Handbook & Directory 2011-12. 


	Table 2      RITA Technical Assistance Recommendations for Frederick Douglass High School
Standard 6: Students, Family, and Community Support          Overall Rating: Below Standard

	Standard 6
	Technical Assistance Recommendations for the School

	The school works with students, families, and communities to promote academic, developmental, social, and career needs of students.
	1. Share the SIG/SPP with parents and all community partners and provide all stakeholders an opportunity to contribute and address the goals and objectives related to school improvement and academic achievement. (6.1)
2. Create an inviting parent center. 

3. Promote the Frederick Douglass Way through positive assemblies and modeling expectations. Use the expertise of the alumni and other community partners to assist in the promotion of the school to the students.  (6.1)

4. Involve parents, teachers, students, the alumni, and other community partners in brainstorming how the school can increase student attendance and true classroom participation. (6.3)

5. Establish an organized PTSA, PTA, or PTO and encourage parental support for student conduct and an alliance with a very active Alumni Group to promote the school’s efforts. (6.2) 

6. Enlist the support and expertise of the Network Parent Engagement Specialist to develop a Parent Engagement Plan that includes but is not limited to:

· Setting high expectations for parent engagement to assist in meeting academic goals; (6.1)

· Documenting parent engagement activities related to the school overcoming the persistently lowest achievement status; (6.1) 

· Sharing the approved SPP with parents via website, mail or in person;(6.1, 6.2)

· Designing a campaign to create a sense of ownership of the new mission and vision so families become part of the change rather than critical observers; (6.1, 6.6)

· Involving interested parents in system-wide opportunities such as school budget forums;  (6.2)

· Organizing the parent, teacher, student organization and including them in the Turnaround process; and (6.3)

· Analyzing and evaluating methods of outreach to parents as equal partners and which strategies can be implemented to communicate with “hard to reach parents”. (6.6) 


	Table 2      RITA Technical Assistance Recommendations for Frederick Douglass High School
     Standard 7: Professional Development with Accountability Overall Rating: Below Standard

	Standard 7
	Technical Assistance Recommendations for the School

	Based on student and teacher learner needs, the school provides all staff with research-based, results driven, job-embedded professional development opportunities and implements performance accountability procedures in order to improve teaching and learning.
	1. Ensure professional development is aligned with school improvement priorities based on the diverse academic needs of the students and the learning needs of the instructional staff.  Pace the professional development so as not to provide more than can be processed and implemented.  Introduce new topics when it is documented that all staff have full understanding of past topics. (7.1)

2. Provide professional development on strategies to engage all students in daily instruction. Monitor the implementation of strategies and provide more supports for staff having difficulty.  Many teachers appear unaware of how to involve non-participating students in the lesson. Students were allowed to continue talking, texting and being withdrawn without intervention from the teacher (7.1)

3. Establish the School Family Council (school improvement team) immediately and thereafter meet monthly to monitor and evaluate the degree to which the school is achieving the SPP goals, objectives, and milestones. Ensure that the SFC meets with the Network to review and analyze progress. (8.3, 9.6)(7.2)

4. Ensure professional development activities are tied to MSDE Professional Development Standards and State Curriculum. Ensure alignment with the priorities and needs expressed in the SIG and the revised SPP. (7.9)(7.3)

5. Increase rigor in teaching and learning by extending professional development for staff who struggle with embedding rigor in lessons. (7.4)
6. Keep communication open with all teachers to ensure professional development is building their capacity to effectively reach students.
7. Determine when repeat/follow-up professional development is required. (7.4)

8. Evaluate the mentoring program to ensure its effectiveness and impact on new teachers.  Make adjustments where needed. (7.5)

9. Share expert modeling of rigor with new teachers.  Demonstrate additional resources, pedagogical approaches, and include samples of exemplary lessons. Frequently model and monitor skills developed during professional development activities for new and struggling teachers. (7.9)
10. Implement, monitor and evaluate on-going instructional design and practices. (7.6)

11. Provide school level staff development opportunities for administrative staff that enhances their ability to provide hands on academic support and monitoring of staff and students. (7.9)



	Table 2      RITA Technical Assistance Recommendations for Frederick Douglass High School
Standard 8: Organizational Structure and Resources Overall Rating: Partially Meets Standard

	Standard 8
	Technical Assistance Recommendations for the School

	The school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.
	1. Analyze student enrollment to determine the necessity of all current staff positions. Analyze student/teacher ratios. Teachers who are found not having classes due to poor student attendance should be utilized in other areas of the school as mentors or co-teachers.  (8.7)

2. Inventory student books and other equipment to ensure students are not using outdated material. (8.2) Take inventory to ensure up-to-date math and science equipment and materials are available to effectively teach the courses. (8.2)

3. Minimize use of handouts in classes. Ensure that texts, including paperbacks, are available for instruction and for students to take home. (8.2)

4. Ensure that an operational professional development calendar is found in the School Performance Plan and School Improvement Grant Plan that is aligned to the needs assessment of the school.  If changes are required, the living document should be revised. (8.4)

5. Ensure that every student is assigned to one of the two academies. Some students are not assigned to either making their course of study vague. (8.7)

6. Designate space for science laboratory work for easy access and preparation of required laboratory work. (8.7)


	Table 2      RITA Technical Assistance Recommendations for Frederick Douglass High School
Standard 9: Comprehensive and Effective Planning       Overall Rating: Below Standard

	Standard 9
	District Technical Assistance Recommendations for the School

	The school administration and school improvement team communicate a clear purpose, direction and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan and SIG plan.


	1. Evaluate the current mission, vision, and values of the school. Make revisions where needed, with input from all stakeholders and students. Post them around the school so that everyone is knowledgeable of the mission and vision and work towards meeting their intent. Maintain documentation of the collaboration between the school, parents, stakeholders, including students, in developing the mission and vision of the school (9.1)

2. Consider having Wednesday afternoons structured for students to remain in school to participate in some meaningful activities, i.e., career training, internships, advisory groups, tutoring sessions. These activities could be facilitated by community partners and school staff. In readiness for assessments, students’ time should be more productive and engaging. (9.1)

3. Complete a mid-year comprehensive needs assessment to identify the academic issues that impede student progress.  For example, assess the impact on resources for those students who are chronically absent.  Classes can be combined and materials and supplies shared to give those students who attend daily, extra resources and further opportunities to achieve. (9.2)


	Table 3   RITA Technical Assistance Recommendations for Baltimore City Public School System

Standard 1: SIG Intervention Plan                             Overall Rating:  Below Standard

	Standard 1
	Technical Assistance Recommendations for the District

	The district and school implement its School Improvement Grant (SIG) Intervention Plan approved by the Maryland State Department of Education  that makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and that has the substantial promise of enabling the school to make adequate yearly progress.
	1. Approve School Performance Plans (SPP) in a timely manner. The SPP for schools identified as persistently lowest achieving should be given priority speed. (1.3)

2. Communicate the role of the SPP and SIG. Overlapping priorities are unclear to school and district officials.(1.3)

3. Work with the school on informing all stakeholders (teachers, students, parents, and community) of the SIG plan’s organizational structure, including roles and responsibilities of all personnel. Discuss how the grant maximizes the efforts of staff to address the academic issues that caused the school to be identified as a persistently lowest achieving school. Most staff interviewed did not have clear understanding of the SIG, other than the grant brings money and resources. Even though most stakeholders acknowledged visual improvements in the school, most had no knowledge of the contents of either plan as they relate to instruction, student achievement, curriculum and professional development. (1.4)

4. Provide a turnaround principal mentor to guide and support the building administrator in the fulfillment of his role in the implementation of the SIG. (1.4)
5. Ensure that the school provides all stakeholders the opportunity to read and understand the SIG and SPP (or a snapshot of each) as it relates to student achievement, increased student achievement, and the reason the school is now using the Turnaround Model for school improvement. (1.4)




	Table 3    RITA Technical Assistance Recommendations for Baltimore City Public School System

Standard 2:  Curriculum                                              Overall Rating: Below Standard

	Standard 2
	Technical Assistance Recommendations for the District 

	· The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and

· The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment.
	1. Provide support to the school to ensure the district curriculum is being taught with fidelity and is compliant with universal design principles. (2.1)

2. Monitor curriculum implementation by conducting frequent walk-throughs with the principal. Provide timely feedback to staff.  Monitoring and assistance by the Network should be frequent for new faculty in a turnaround school to ensure compliance with the state curriculum. (2.5)

3. More alignment of curriculum with the State Curriculum (SC) is required. Teachers stated that U.S. History, World History and African American History curricula are not as aligned as the Government curriculum. In addition, the 9th grade curriculum is worthy of attention. (2.5)

4. In order to implement rigorous, high quality and comprehensive curriculum  the district must:
· Ensure that the assigned Network Team trains all staff members on district curriculum usage; (2.2)

· Assist the school in increasing instructional rigor with embedded student technology skills and the use of instructional technology by teachers; (2.3) and
· Support the principal in his role as instructional leader. (2.5) 
5. Provide more assistance and professional development to struggling teachers that ensures understanding of the district’s approved curriculum. (2.2)



	Table 3    RITA Technical Assistance Recommendations for Baltimore City Public School System

Standard 3: Instruction                                                        Overall Rating:  Below Standard

	Standard 3
	Technical Assistance Recommendations for the District

	The school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment of curriculum, instruction, and assessment.
	1. Set priority to support teachers as they attempt to engage all students in daily instruction.  During the two days of observation it was noted that many students were not engaged or attentive during instruction. Some teachers taught over the disruptions and inattentiveness. Differentiated instruction was attempted, but student engagement was very limited. (3.1)

2. Provide instructional strategies that engage all students and reduce incidents of off- task behaviors.  (3.1)
3. Provide assistance with implementing PBIS.
4. Provide assistance to the school by monitoring instruction.  Look for effective lesson planning and best practices regarding instructional delivery and classroom.  Some teachers are struggling in their classrooms and requested additional Network support. (3.6)

5. Ensure that effective research-based technology-enhanced instructional strategies are found in the SPP. (3.2)

6. Ensure that updated textbooks, including paperbacks or electronic devices, are available for instruction and for student use at home.  (3.3)
7. Encourage the principal to grant teachers sufficient collaboration time between grade levels and content to inform instruction. The planning should be across academies to support teachers as they disaggregate data, design instructional approaches, organize differentiated strategies and discuss appropriate accommodations and modifications that benefit students. When asked, teachers stated they currently have no collaboration time. (3.4)

8. Encourage the principal to identify teachers to serve as acting department chairs for all content areas. These teachers would serve to support colleagues in the delivery of the curriculum and build leadership capacity.(3.4)
9. Encourage the principal and school staff to develop rubrics for student work so all stakeholders understand the requirements for a passing grade. (3.4)
10. Provide technical assistance on ways to increase attendance so students do not experience academic learning gaps. Establish and enforce a policy that encourages students to arrive to school on time and to attend on a daily basis.(5.4)




	Table 3 RITA Technical Assistance Recommendations for Baltimore City Public School System

Standard 4:  Assessment                                                            Overall Rating:  Below Standard

	Standard 4
	Technical Assistance Recommendations for the District

	· The district provides schools with standards based formative and summative assessments that are aligned with the State Curriculum.

· The school, in clear alignment of curriculum, instruction, and assessment, uses the district curriculum based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.
	1. Support from the Network in designing daily assessments is needed.  Several lessons were observed with no closure or assessment of learning. Monitor classrooms to ensure daily lesson plans include an assessment component. (4.1)

2. Provide support to ensure that staff uses assessments that reflect the levels of cognitive demand within the SC (knowledge comprehension, application analysis, and synthesis evaluation). (4.2)

3. Support the administration in assuring that formative and summative assessments are taking place in all classrooms that inform instruction. Students and parents need to be informed regularly of student academic progress. (4.3)

4. Monitor that district and classroom assessments are frequent, rigorous, and aligned with the SC.  Identify the types and frequency of assessments given. (4.6)

5. Monitor that assessment benchmark goals are being met. (4.6)

6. Examine the grading process and policy that allows students to fail for 2 or 3 quarters but are able to pass for the year.  This policy may be encouraging student absence. (4.6)



	Table 3 RITA Technical Assistance Recommendations for Baltimore City Public School System

Standard 5: School Culture and Climate                                  Overall Rating:  Below Standard

	Standard 5
	Technical Assistance Recommendations for the District

	The school, in a collaborative partnership with parents and community, functions as an effective learning community with a shared school vision, mission, and values for students and teachers by providing a climate that is safe, supportive, healthy, and drug-free.
	1. Assist and support the school as they attempt to fully enforce the Code of Conduct that will result in student adherence to school rules. (5.1)

· Implement court referrals for attendance as well as all other initiatives for improved attendance.
· Implement positive behavior and respect for teachers through PBIS.
· Promote orderly movement through the halls during the change of classes.
· Maintain consistency in enforcing school rules and classroom behavior.
2. Support the administration as they promote attendance and punctuality. Train principal to ensure knowledge of the district’s attendance protocols. (5.1)

3. Support the principal and other administrators and staff in amplifying their visibility in the hallways and classrooms. This may promote better student relationships and encourage increased student effort and respect. (5.1)

4. Encourage the school not to lock stairwell doors as this is a fire code violation. (5.2) 

5. Ensure that all intercom systems or telephones in all instructional areas are operational for teacher and student safety. (5.2)

6. Inspect facility through regularly scheduled walk-throughs to ensure the entire building is clean, student bathrooms are fully stocked, and water receptacles are full. (5.2)



	Table 3  RITA Technical Assistance Recommendations for Baltimore City Public School System

Standard 6: Students, Family, and Community Support         Overall Rating:  Below Standard

	Standard 6
	Technical Assistance Recommendations for the District

	The school works with students, families, and communities to promote academic, developmental, social, and career needs of students.
	1. Provide the administrators with a list of top-notch motivational speakers who can promote the value of:

a. Self-respect, 

b. Respect towards peers and adults,

c. Improved attendance and punctuality, and

d. Increased academic effort.  

2. Support the school in increasing the range of electives available for students. (6.1)

3. Support the administrators as they involve parents, teachers, students, the alumni, and other community partners in brainstorming how the school can increase student attendance through town meetings, forums, surveys, etc. (6.3)

4. Utilize the parent engagement specialist to educate instructional staff on the value of supporting parents and families to impact student achievement. (6.3)

5. The Network Parent Engagement Specialist must facilitate in the development of a Parent Engagement Plan that includes but is not limited to:

· Setting high expectations for parent engagement to assist in meeting academic goals and removing barriers to learning;  (6.1)

· Documenting parent engagement activities related to the school; (6.1) 

· Sharing the approved SPP with parents via website, mail or in person; (6.1, 6.2)

· Designing a campaign to create a sense of ownership of the new mission and vision so families become part of the change;(6.1, 6.6) and
· Organizing the parent, teacher, student organization and including them in system-wide opportunities such as school budget forums.  (6.2)



	Table 3   RITA Technical Assistance Recommendations for Baltimore City Public School System

Standard 7: Professional Development with Accountability Overall Rating:  Below Standard

	Standard 7
	Technical Assistance Recommendations for the District

	Based on student and teacher learner needs, the school provides all staff with research-based, results driven, job-embedded professional development opportunities and implements performance accountability procedures in order to improve teaching and learning.
	1. Ensure professional development is aligned with school improvement priorities based on the diverse academic needs of the students and the learning needs of the instructional staff.  Pace the professional development allowing adequate time for processing of information and implementation by teachers.(7.1)

2. Ensure all professional development is aligned with the SPP/SIG (7.1)

3. Ensure professional development activities are tied to MSDE Professional Development Standards and State Curriculum. (7.3)

4. Increase rigor in teaching and learning by extending professional development for staff who struggle with embedding rigor in lessons. (7.4)

5. Evaluate the mentoring program to ensure its effectiveness and impact on new teachers.  Make adjustments where needed. (7.5)

6. Implement, monitor and evaluate on-going instructional design and practices. (7.6)

7. Provide school level staff development opportunities for administrative staff to enhance their ability to provide hands on academic support and monitoring of staff and students. (7.9)




	Table 3 RITA Technical Assistance Recommendations for Baltimore City Public School System Standard 8: Organizational Structure and Resources Overall Rating: Partially Meets Standard

	Standard 8
	Technical Assistance Recommendations for the District

	The school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.
	1. Strengthen management and monitoring of the school’s operational and educational programs by observing the duties of all school personnel within the organizational structure. (1.4)
2. Ensure the school has access to current, up-to-date textbooks and materials. (8.2)

3. Ensure the professional development calendar is aligned to the needs assessment and action plan of the school. (8.4)

4. Encourage the principal to make available much needed collaborative planning between grade levels and content. Teachers need to talk about student work and instruction in order to be more effective. (8.4)

5. Support the administration in scrutinizing student/teacher ratios. (8.7)

6. Update science laboratories to include functional outlets and storage areas for chemicals. (8.7)


	Table 3 RITA Technical Assistance Recommendations for Baltimore City Public School System

Standard 9: Comprehensive and Effective Planning           Overall Rating:  Below Standard

	Standard 9
	District Technical Assistance Recommendations for the District

	The school administration and school improvement team communicate a clear purpose, direction and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan and SIG plan.
	1. Provide assistance in structuring Wednesday afternoons in a meaningful manner for students. Half-day classes once a week appears to be working counterproductive to that purpose. Wednesday afternoons might be organized for tutoring groups, advisory groups, internships and career exposure; areas that could be supplied by community partners, parents and non-instructional staff. (9.1) 

2. Support the principal’s completion of a mid-year comprehensive needs assessment to identify academic issues that impede continued progress.  For example, assess the impact on resources for those students who do not attend school.  Classes can be combined and materials and supplies shared to give those students who do attend extra resources and further opportunities to achieve. (9.2)
3. Monitor and evaluate the revised SPP, verifying updates when data results indicate and providing professional development, when necessary, to ensure students meet the goals set forth by the district and MSDE. (9.6)
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