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INTRODUCTION
INTRODUCTION
Governor’s Priorities for Workforce Creation
Workforce creation is one of three priorities Governor Martin O’Malley has established for Maryland.  This priority includes making Maryland’s workforce the most competitive in the world.  Maryland’s employers report chronic worker shortages in skilled trades, technology and health care fields.  Governor O’Malley’s actions for preparing a skilled workforce include: 

· Ensuring alignment with the education system to meet workforce demand by creating the P-20 Leadership Council;

· Investing additional resources in public education, school construction and renovation; 
· Increasing funding for community colleges;

· Providing career technical training in all high schools;

· Developing job skills in prisons and re-entry work programs through a partnership among the Maryland Department of Labor, Licensing and Regulation, the Department of Public Safety and Correctional Services and the Independent Electrical Contractors Association to launch an electrical contractor construction training program at the Jessup Women’s Correctional Facility;
· Aligning the mission of postsecondary institutions to the realities of the new economy as Maryland stands at the center of a new biotechnology belt and at the heart of the security diamond;
· Harnessing the potential of the entire workforce, including those under-educated, with disabilities and without a high-school diploma through the Employed Individuals with Disabilities Program;
· Creating a construction worker pre-apprenticeship training program at the Victor Cullen Center;

· Working with more than 180 companies looking to locate or expand in Maryland through the Department of Business and Economic Development;

· Forming the Base Realignment and Closure (BRAC) subcabinet to develop a BRAC action plan to fully utilize the opportunity of the thousands of jobs that are coming to Maryland; and
· Creating a Workforce Creation Sub-cabinet to identify potential synergies and increase collaboration among State agencies;

Maryland’s Education Reform Efforts
Ahead of national public education reform in the 1990s, Maryland intensified education reform efforts in the K – 12 arena which included focusing classroom instruction on improving student achievement, increasing accountability and preparing students for secondary education and careers.  Postsecondary education responded to the changing economic demographics and workforce requirements as it revamped its workforce education programs with the Maryland Higher Education Commission’s view that Maryland has a duty to ensure that all its citizens have access to quality postsecondary education.  All students in Maryland, at both the secondary and postsecondary levels are participating and completing programs of study that prepare them for a global economy. 
A Brief History of Education Reform in Maryland – Secondary

Innovative Reports
In 1989, the landmark report by the Governor's Commission on School Performance placed a compelling emphasis on systemic school reform and education restructuring.  In August of 1989, the report from the Commission on Vocational-Technical Education was issued titled, “Fulfilling the Promise:  A New Education Model for Maryland’s Changing Workplace.”  In tandem with the Governor’s report, the Commission’s recommendations set forth an agenda to evolve vocational education into the new and improved career and technology education (CTE).  The report called for a better alignment of academic and technical education, a more systemic approach to career development, accelerated responsiveness to the needs of employers, and integration of CTE into the state’s system of workforce development.

Maryland Student Performance Assessment Program 

Implementation of the Commission’s recommendations began through the development of the Maryland Student Performance Assessment Program (MSPAP).  Beginning in 1992, annual tests in mathematics and reading were administered to students in grades 3, 5, 8 and 10, and development of the Maryland High School assessments began.  With the advent of the federal No Child Left Behind Act (NCLB), the Maryland School Assessments replaced the MSPAP.
School Reform in Maryland and No Child Left Behind
Maryland has focused its efforts on ensuring that all students, regardless of their background receive a quality education.  Because of the stronger accountability measures called for under NCLB, Maryland has set high academic achievement standards and annual goals to ensure that all students reach proficiency levels in reading and mathematics by school year 2013-14.
Visionary Panel for Better Schools

In 2001 the State Superintendent of schools convened the Visionary Panel for Better Schools, comprised of parents, teachers, administrators, college professors, policy makers and national education experts, to review Maryland’s school reform efforts and make recommendations for improvements.  The recommendations in the 2002 report became the foundation for Achievement Matters Most, the Maryland State Department of Education’s (MSDE) strategic plan that sets goals in the areas of student achievement, curriculum and instruction, quality teachers, safe schools, and family involvement.  The Plan’s measures include the requirements of NCLB.
Maryland School Assessment

The Maryland School Assessments (MSA) are tests of reading and math achievement that meet the testing requirements of NCLB.  Students in grades 3 through 8 take the tests annually.  Students with disabilities who do not participate in the MSA instead participate in the Alternate Maryland School Assessment which assesses student’s attainment of their instructional level reading and mathematics mastery objectives that are aligned with grade level standards.  The MSA tests measure basic as well as higher level skills. Science will be added to the assessment requirement in 2008.
Maryland High School Assessments

The Maryland High School Assessments (HSA) are end-of-course tests—one each in English, algebra/data analysis, government, and biology.  In 2004 the State Board of Education added the requirement that students beginning with the graduating class of 2009 must pass the end of course High School Assessments in order to receive a Maryland High School Diploma.  Students must pass all four HSAs or earn a combined score which equals at least the minimum of the four passing scores.  Students with disabilities may take a modified HSA.  A Bridge Plan is n place for those few students who need other options to add to their scores to pass.  In addition to the four core subject areas, students also acquire a fifth set of learning goals called the Skills for Success.  The Skills for Success include five goals: learning to learn, problems solving, critical thinking, communication skills, technology, and interpersonal skills.  In 2007, the State Board of Education reaffirmed its commitment to require all students in the incoming class of 2005 and beyond to pass the Algebra/Data Analysis and English II assessments in order to receive a Maryland high school diploma.
Bridge to Excellence Act

In 2002, Maryland made a renewed commitment to educational reform when the Maryland General Assembly passed The Bridge to Excellence in Public Schools Act to ensure adequacy and equity in Maryland’s public schools.  The Act increases funding to public schools, directs more funding to students with special educational needs, and gives school systems greater flexibility in how funds are spent.  In exchange for these funds, each school system developed a plan to improve achievement for all of its students.  Annual updates must demonstrate that school systems are meeting expectations for increased student, school, and system performance by describing progress towards goals and targets and adjustments to strategies where progress is not sufficient.

Maryland Voluntary State Curriculum
Maryland has also developed a Voluntary State Curriculum (VSC) that aligns the Maryland Content Standards and the Maryland Assessment Program.  The VSC defines what students should know and be able to do by the end of each grade, pre-K through 8, in four content areas:  reading/English language arts, mathematics, science, and social studies.
Career and Technology Education (CTE) programs are aligned to these initiatives and provide students with opportunities to develop outcomes specified in Maryland’s Skills for Success.  CTE programs of study also specify college preparatory academic courses as either pre-or co-requisites.  In addition, through curriculum integration and blended instruction, CTE classrooms provide students with opportunities to apply and extend academics.
Maryland Plan for Technology in Education

The Maryland Educational Technology Plan for the New Millennium 2007-2012 (Appendix A) is Maryland’s blueprint for the effective utilization of technologies in schools statewide.  The Plan continues to be guided by a core vision of current technology resources available to all students and educators, using technology to differentiate instruction and provide accessible resources to all students, as well as rich, digital content available in a variety of formats.
To achieve this vision, attention must be given to providing educators with high-quality professional development that includes continued time and effort to learn, maintain and improve their technology skills and give them the ability to use those skills in their professional work.
Policies and Procedures for the Development of CTE Programs

In the year 2000, a workgroup consisting of state and local stakeholders developed a new mission and set of guiding principles for the development of CTE programs in Maryland.  These guiding principles are the common understandings and agreements among the stakeholders that serve as the foundation of MSDE’s Policies and Procedures for the Development and Continuous Improvement of Career and Technology Education 
Programs (Appendix B).  The Policies and Procedures are updated annually and guide the development and/or amendment of CTE programs at both local and state levels.
Mission of CTE Programs
Career and Technology Education programs are developed and implemented to increase the academic, career, and technical skills of students in order to prepare them for careers and further education.
Core principles guide the development of state-approved CTE programs.  The Policies and Procedures for the Development and Continuous Improvement of Career and Technology Education Programs contain the core principles listed below and identify the critical processes, relationships, and results that must be a part of any CTE instructional program.
Core Principles:
· CTE programs are developed in conjunction with all relevant stakeholder groups.
· CTE programs are organized under broad career clusters, based on all aspects of an industry, designed to help students make informed decisions regarding career pathways.

· Economic market demands, both current and projected, constitute the criteria for identifying value-added opportunities.

· CTE programs are developed in response to an identified opportunity to add value to students’ overall educational programs.

· CTE programs are based on the most appropriate, reliable and valid technical standards available.

· CTE programs provide multiple options for students as they prepare for entry into careers and further education, including higher education, entry into the workforce, and apprenticeship.

· CTE programs are measured against student attainment of rigorous academic, employability and technical skills, and student success in further education and employment.

· Outcome data for CTE programs are reported and utilized.

Career Clusters and the Career Development Framework

In 2003 Maryland published Maryland Career Clusters: Restructuring Learning for Student Achievement in a Technologically Advanced, Global Society (Appendix C).  It provides a framework for organizing instructional programs within ten broad career clusters.  The Career Cluster strategy provides students with multiple career pathways leading to employment and further education, rather than training in specific job-related skills.  Developed by cluster teams, including over 350 business and industry partners in Maryland, each cluster describes the full range of careers from those requiring an associate’s degree or less, a bachelor’s degree and those with more than a bachelor’s degree.  This publication is updated as needed.
To facilitate the development of new programs and the continuous improvement of existing programs, Maryland has identified 48 CTE Programs of Study that will support student preparation for entry and further study in the career pathways of Maryland’s Career Clusters.  These state-developed CTE Programs of Study not only meet the requirements for program approval, but also include curriculum and professional development resources that ensure high quality and allow for consistent implementation throughout all of Maryland’s local school systems.  These programs have been partner-developed (i.e.-Pre-Engineering – Project Lead The Way) or developed through a statewide collaboration process following the state policies and procedures (i.e. Teacher Academy of Maryland).  The following key elements are a part of all Maryland CTE Programs of Study:

· Standards-based curriculum aligned to industry/technical skill standards, academic standards, and skills for success;

· Value-added options for students through industry certification, advanced standing, college credit earned while in high school, and apprenticeship;
· Work-based learning opportunities for students directly related to the CTE program of study;

· Oversight and quality assurance through program certification and/or industry advisory groups;

· Teacher professional development for initiation of the program as well as on-going upgrades; and 

· Program sustainability plan to cover implementation costs and ongoing costs to keep pace with quality and industry requirements.

A list of state-approved CTE Programs of Study is included in the document Maryland Career Cluster Frameworks: CTE Pathway Program Development and Implementation in Appendix D.
Career Development Framework
In 2006 Maryland developed a new K-Postsecondary/Adult Career Development Framework through the State Career Development Council.  The Framework provides a sequence of experiences - awareness, exploration, and preparation - to inform students’ future educational and career decisions.  Students select a career cluster and develop a program sequence.  The framework is standards-based and aligned with the format and levels of cognitive demand of the Voluntary State Curriculum (VSC).
The Maryland Career Development Framework (Appendix E) identifies six content standards for student engagement in the processes of career development:  self-awareness; career awareness; career exploration; career preparation; job-seeking and advancement; and career satisfaction and transition.  The standards break-out into indicators and objectives and build knowledge and skills across grade spans:  Pre-K-Grade 2; Grades 3-5; Grades 6-8; Grades 9-12; and Postsecondary/Adult.  Decision-making is embedded within each standard as an indicator.  This systematic instructional approach incorporates Maryland Career Clusters and CTE programs of study.  It ensures that students from grades pre-kindergarten to five will engage in instruction that leads to self awareness, career awareness, career exploration, and some initial steps in career preparation.  It also ensures that students in grades six through twelve will continue to explore previous concepts while adding job seeking and advancement, and career satisfaction and transition skills to their knowledge base.  In addition students in grades eight through twelve will develop and update an individual career plan as called for in the Code of Maryland Regulations (COMAR).  The plan will include the CTE program of study they will follow through postsecondary education, certification and assessment results, and earned college credit.  The career development standards are scheduled for inclusion in the Code of Maryland Regulations (COMAR) in the 2008 calendar year.
Background: Education Reform in Maryland – Postsecondary
Maryland’s Community Colleges
Maryland’s 16 open-admissions community colleges are an integral part of the Maryland public higher education structure.  At community colleges statewide, 95% of the career program graduates have either found employment or are continuing their education a year after earning their degree or certificate.  Maryland community colleges boast one of the highest pass rates in the nation on the standard nursing licensure examination.  Forty to fifty percent of teachers begin their postsecondary education in a community college.  Community colleges play a significant role in workforce development.  The future workforce will need to prepare for college due to the need for the postsecondary education and training required of high-skill, high- wage jobs in today’s society.  Maryland’s community colleges have taken on the challenge of workforce development through career training, retraining and transfer education.  Community colleges provide economic strength and stability to their regions, being located in 16 of the State’s 24 subdivisions.

In 1988, the University System of Maryland (USM) developed The Articulation System (ARTSYS), a web-enabled system of articulation.  This unique and innovative system provides students and advisors at participating colleges and universities (both public and independent) with the ability to search for course equivalencies, majors and recommend transfer programs.  ARTSYS permits students to match their transcripts against the program requirements for an instantaneous assessment of status upon transfer.  In order to expand access to ARTSYS, the USM made it available on the internet in 1993.
For a number of years, the Maryland education community focused on removing barriers to a seamless educational experience for Maryland’s citizens, regardless of where they enter the educational system.  The goal has been to facilitate a smooth progression from public schools and private career schools to undergraduate collegiate study to graduate schools and beyond.
In 1990, the Maryland Higher Education Commission (MHEC) created the Student Transfer Advisory Committee to continuously review the State’s transfer policies and to make recommendations on their effectiveness.  Working in conjunction with the University System of Maryland’s Office of Articulation and the segments of postsecondary education, the Student Transfer Advisory Committee has been instrumental in the adoption of a number of policies regarding transfer.
In 1993, the Intersegmental Chief Academic Officers, representing the academic leadership of all the public and private colleges and universities in the State, was convened.  As a result of continued dialogue, statewide general education requirements were adopted by MHEC and apply to all public postsecondary institutions.  This common set of general education requirements for all public community colleges, four-year colleges, and universities provides the basis for a State law requiring the transferability of general education credits among public institutions.
In 1993, the University System of Maryland also convened the first statewide discipline-based groups to discuss issues in transfer in specific disciplines.  These statewide discipline-based faculty groups conduct an ongoing review of the lower-division general education requirements for academic programs where appropriate.  The goal is that all students planning to transfer and having selected a major will have reliable, accurate, and current information available to them concerning graduation requirements and the transfer of credits in their chosen program.

Each Maryland public two- and four-year college and university has a designated transfer coordinator.  The transfer coordinator is the person students, faculty, and administrators consult regarding interpretation of transfer policies.  The name and phone number of the transfer coordinator at each campus is listed in the Student Guide to Transfer which is published by MHEC and available on the MHEC website, www.mhec.state.md.us.

Student Outcomes and Achievement Report

In collaboration with MSDE and local school systems, MHEC has pursued several initiatives that support improved student performance at the elementary, secondary and postsecondary levels.  In 1990, the Commission established the Student Outcomes and Achievement Report (SOAR).  SOAR provides feedback to high schools on the performance of high school graduates in their first year of college.

Statewide Skills Assessment for Community Colleges
In 1993, the Maryland Community College Council of Instructional Deans adopted uniform standards for assessment and placement in college level courses among community colleges.  Standardizing assessment and placement is an important factor in postsecondary collaboration.  There is agreement to use one of three standardized assessment instruments.  In addition, it was agreed that a writing sample may be administered for the placement of students as long as there are agreed upon standards of scoring.  Further, standardized cut-off scores have been determined for each test and if they are adjusted, that is done by consensus. 
Making Postsecondary Education More Accessible
Maryland implemented the Educational Excellence Awards (EEA) program in 1996 as the State’s major financial aid program for students with financial need.  As of 2007, the program has been renamed the Howard P. Rawlings Educational Excellence Awards.  The Guaranteed Access Grant and the Educational Assistance Grant are part of the EEA program.
The Guaranteed Access Grant pays for most of the college expenses for Maryland students from very low income families.  One of the minimum qualifiers for this grant is a 2.5 grade point average upon graduation from high school.  Other factors relate to family income, Maryland residency, type of program of study pursued in high school, date of entry into the postsecondary institution, type of program in which a student is enrolled, age, and a requirement that satisfactory academic progress be made each year a student has the grant.
The Educational Assistance Grant (EAG) is available for students from families with low to middle incomes who demonstrate financial need.  Requirements include Maryland residency and enrollment at a two-year or four-year Maryland college or university as a full-time, degree seeking, undergraduate student.  Applicants are ranked by Expected Family Contribution (EFC).  The EFC is based on information reported on the Free Application for Federal Student Aid (FAFSA).  Students with the lowest EFC are awarded first.
Workforce Shortage Student Assistance Grant Program is a new grant program encompassing the following programs:  Child Care Provider Scholarship; Developmental Disabilities, Mental Health, Child Welfare, and Juvenile Justice Workforce Tuition Assistance Program; Distinguished Scholar Teacher Education; Sharon Christa McAuliffe Memorial Teacher Education Scholarship; State Nursing Scholarship and Living Expenses Grant; Physical and Occupational Therapists and Assistants Grant; and the William Donald Schaefer Scholarship.

Eligible majors and employment fields are determined biennially by an Advisory Council which addresses statewide and regional workforce needs.  Due to workforce needs, employment fields may be limited to certain occupational areas within a field.  Award amounts are set at the statutory minimum and are based on the type of institution and the student’s enrollment status.  Students receiving assistance under this grant are obligated to fulfill a service agreement following graduation in their new employment field.
Other state grants include the Charles W. Riley Fire and Emergency Medical Services Tuition Reimbursement Program for active career or volunteer firefighter, ambulance or rescue squad members.  There is also the Janet L. Hoffman Loan Assistance Repayment Program (LARP) which provides assistance in repaying eligible student loans for Maryland residents who provide public service in Maryland State or local government or nonprofit agencies to low income or underserved residents. Eligible fields of employment include lawyers, nurses, nurse faculty, social workers, physical and occupational therapist, speech pathologists, physician assistant and teachers.  The State has more than doubled its need-based financial aid over the past five years, and expanding need-based aid programs remains a priority.  Information and applications for all of Maryland’s financial aid assistance programs, grants and scholarships can be found at Maryland Higher Education Commission’s (MHEC) web site: www.mhec.state.md.us.
In 1997, the Maryland General Assembly created the College Savings Plans of Maryland.  This independent State agency provides families with an affordable, convenient way to pay in advance for the cost of college and reduce future reliance on debt.

Additional steps were taken to increase access to postsecondary education in areas throughout Maryland.  These include: the construction of eight regional higher education centers which provide a shared facility in a region not otherwise served by a four-year institution where postsecondary courses and programs are offered and the expanded use of telecommunications for distance education in community colleges, including a nine-site network of community colleges in the greater Baltimore region.

Two- and four-year institutions are also working to expand “two-plus-two” options that allow a two-year degree to transfer without loss of credits into a four-year degree program.  Maryland’s public and private institutions have developed an outcomes-based Associate of Arts in Teaching (AAT) degree, which is a fully articulated two-plus-two program- that is, the degree transfers in its entirety rather than on a course-by-course 
basis.  Work is beginning on an Associate of Science in Engineering that would follow the same model.

Utilizing Technology for Educational Delivery
Maryland’s community colleges continue to be on the cutting edge of instructional technology and include technology skills as an integral part of their educational delivery.  Maryland Online Learning (MOL) is a consortium of 20 Maryland colleges and universities that offer certificate and degree programs in a principally online format.
Launched in fall 1999 with 12 charter member institutions, MOL extends access to collegiate degree programs especially to residents of Maryland whose work or family commitments prevent them from attending classes on a campus.  MOL brings powerful online higher education resources to the citizens and employers of Maryland and the world.
Membership in MOL is open to all Maryland higher education institutions, public and private, that are licensed by MHEC, and accredited by the Commission on Higher Education of the Middle States Association of Colleges and Schools.

Increased Accountability for Postsecondary Education

Measuring Up 2006 consists of the national report card for higher education and fifty state report cards.  Its purpose is to provide the public and policymakers with information to assess and improve postsecondary education in each state.  Measuring Up 2006 is the fourth in a series of biennial report cards.
The report card grades states in six performance categories:  Preparation, Participation, Affordability, Completion, Benefits, and Learning.  Maryland received an A- or better in three of the five categories (only two other states received an A- or better in three categories and only one state received an A in four).  Maryland is also one of nine states to receive a “Plus” in Learning.
Preparation: How adequately does each state prepare students for education and training beyond high school?
Maryland has shown improvement in preparing students to succeed in college. This year Maryland earns an A- in preparation. 

Participation: Do state residents have sufficient opportunities to enroll in education and training beyond high school?
Maryland continues its strong performance in enrolling students in higher education. This year Maryland earns an A in participation.

Benefits: What benefits does the state receive from having a highly educated population?
Maryland has realized substantial gains in the benefits received from having a more highly educated population. This year Maryland earns an A in benefits..
Learning: What is known about student learning as a result of education and training beyond high school?
Maryland is among nine states that receive a “Plus” in Learning because data were sufficient to compare at least two of the three Learning categories (Literacy Levels of the State’s Residents, Graduates Ready for Advanced Practice and Performance of College Graduates).

The 1988 Higher Education Reorganization Act established a process for institutions of higher education to demonstrate their performance accountability.  This process requires the governing boards of these institutions to submit their performance accountability reports to MHEC, which reviews and presents them with recommendations to the Governor and the General Assembly.  In 1996, the Commission approved a new method for implementing the law, which includes a series of key indicators that respond to concerns often expressed by public officials and citizens.
Bachelor of Technical/Professional Studies Approved
The Bachelor’s of Technical or Professional Studies Degree is an articulated program for students who have completed an Associate of Applied Sciences (A.A.S.) degree and are seeking new opportunities to earn the baccalaureate degree.  This program is a 2+2 degree program providing expanded access to a four-year degree in a specialized institutionally-designed area of study.  The program is offered by one or more community colleges and one or more senior institutions that have degree-granting authority in the State of Maryland.

The senior institution accepts a minimum of 60 credits for the A.A.S. degree earned at the community college.  Programmatic and degree requirements are designed to complement the A.A.S. specialty, and competencies are agreed upon by participating two-and-four year institutions.  An internship/field placement is required.  Convenient course delivery is made available.  The Bachelor’s of Technical or Professional Studies supports institutions in responding with specialized degree programs and operating competitively with out-of-state institutions.

Background:  Education Reform in Maryland – Secondary and Postsecondary
Maryland Partnership for Teaching and Learning/PreK -16 and the Governor’s P-20 Leadership Council of Maryland 
In 2007, Maryland’s Governor issued an Executive Order creating the Governor’s P-20 Leadership Council of Maryland, a partnership among State government, educators, and the business community.  The Council is charged with recommending ways for the State to better prepare Maryland students for the jobs of the 21st century, while enhancing the State’s economic competitiveness by creating a workforce with a 21st century skill-set.  The P-20 Council replaces a preK-16 Council previously established in Maryland.  The new Council subsumes the goals of the preK-16 Partnership, while adding more explicit attention to workforce creation.  It has 17 focus areas including the pre-existing partnership’s goals of improving teacher quality and retention, increasing high school graduation rates, and creating pathways for all students to obtain college degrees.  

Until the fall of 2007, the Maryland Partnership for Teaching and Learning, PreK-16 was an alliance of the Maryland State Department of Education, the Maryland Higher Education Commission, and the University System of Maryland.  The new partnership adds the Departments of Labor, Licensing and Regulation and Business and Economic Development, as well as the Governor or his designee as chair.  The PreK-16 Partnership was supported by a Leadership Council consisting of corporate, civic, and public and private education leaders who advise, counsel, reinforce, communicate, and support an agenda to improve student achievement; the new Leadership Council is similarly composed, with slightly more business representation and an expanded executive committee.  To facilitate the direction of the Leadership Council, a PreK-16 Workgroup, comprised of members of the above-described constituencies, meets regularly to share cross-institutional information, seek solutions to articulation issues, and collaborate on promising practices that improve student achievement.  The P-20 Council will also be served by the workgroup.
Maryland’s PreK – 16 Partnership has been recognized nationally for its voluntary, inclusive organizational structure and was one of the first such partnerships in the nation.  The newly established P-20 Leadership Council of Maryland will build upon the successes of the preK-16 Council.  Its members are appointed, but the spirit of collaboration still guides its activities and planning.

Achievement Highlights of the Maryland PreK-16 Partnership: 

In 2006, the PreK-16 Leadership Council established the English Composition Task Force.  This task force was charged with making recommendations to assist in the alignment of the teaching of English composition so that students who exit high school are prepared for the rigor of the first credit-bearing composition course in college.  
A comprehensive report and specific action plan for implementing the recommendations of the task force was issued in June 2007.
· The Ad Hoc Committee on Special Education for the PreK-16 Workgroup was established to develop strategies for enhancing the preparation of special educators to ensure they meet "highly qualified teacher" requirements of the NCLB Act and the Individuals with Disabilities Education Act (IDEA).  Additionally, the committee addressed the preparation of general education teachers who collaborate with special educators and provide access to curriculum and instruction for students with disabilities in general education settings.  The final report was presented to the PreK-16 Leadership Council in September 2006.  An action plan with prioritized recommendations, a timeline, and assigned responsibilities was brought back to the Leadership Council in December 2006.
· Report of the K-16 Workgroup (2004) (Response to No Child Left Behind). In 2002, the PreK-16 Leadership Council directed the Workgroup to address critical issues facing the PreK-16 Partnership as a result of the passage of the No Child Left Behind Act.  The workgroup divided its work into three major committees:  Highly Qualified Teacher Committee, Highly Qualified Administrator Committee, and Standards and Curriculum Alignment Committee.  The report is a result of two years work by many representatives from every segment
· Associate of Arts in Teaching (AAT), 2004.  In 2002, the Maryland Partnership for Teaching and Learning PreK-16 Leadership Council established a Secondary Education Oversight Council and charged the Council with developing a new two-year Associate of Arts in Teaching (AAT) degree.  Building on the Elementary Education AAT, the Oversight Council met regularly from November 2002 through May 2004 to develop new AAT community college degrees that would transfer seamlessly to the four-year colleges and universities in Maryland.  The formal charge to the disciplinary committees and the agreed-upon outcomes for the five degree programs have become a model that has been disseminated around the country.  These programs are the final outcomes for the five disciplines: chemistry, mathematics, physics, Spanish, and elementary education (now transitioning to elementary/special education).
· Development of Professional Development Schools Implementation Manual (2002).  A PreK-16 committee composed of Deans of Teacher Education and school district Superintendents developed this manual in response to the U.S. Title II Accountability and National Council for Accreditation of Teacher Education (NCATE) reporting processes.  It links schools of education with high-need schools by providing guidelines on how to establish reciprocal relationships with high-need schools and teacher preparation programs.
· Miles to Go and The Road Taken (1999).  The USM, in collaboration with the Southern Education Foundation (SEF), prepared a state report, Miles to Go Maryland.  This report detailed, for the first time, the status of African-American students in public higher education in Maryland.  The results of that report led to subsequent action agenda.  That action agenda became the strategic plan for the Governor's Task Force to Study College Readiness for Disadvantaged and Capable Students.
In December 2006, The Partnership completed the report of the Task Force on the Education of Maryland’s African-American Males.  The report makes 18 recommendations, including recommendations regarding teacher preparation, academic rigor, student placement, family and community support, and financial aid.  The recommendations will help guide the partner agencies in taking actions to address educational needs.
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Maryland’s Career and Technology Education State Plan for 2008 – 2012 is guided by its Vision, Mission, and Core Principles.  The Vision, to be the premier provider of career focused educational solutions in Maryland, forms the basis for CTE Priority Initiatives.  During the next five years, Maryland will implement the requirements of Perkins IV while engaged as a collaborative partner in Maryland’s workforce development system.

The Maryland Career and Technology Education State Plan for 2008 – 2012 emphasizes program improvement through Career Clusters and CTE Programs of Study; a systemic career development framework; integrated academic and technical proficiencies; industry recognized credentials, including apprenticeships; and secondary and postsecondary program articulation.  Secondary and postsecondary partnerships and industry partnerships combine to add value to students’ education by ensuring that CTE programs include earning postsecondary education credits, as well as licenses and certificates required by industry.  Ongoing professional development sponsored by Maryland, industry partners, local school systems, community colleges, and four-year institutions of higher education, support the CTE learning community at both the secondary and postsecondary levels.  The development of the Maryland Career and Technology Education State Plan for 2008 – 2012 has been guided by the need to address the CTE challenges of accelerating student achievement, eliminating achievement gaps and creating value for all system stakeholders.

While allowing flexibility at the local level to implement Perkins IV, the Maryland Career and Technology Education State Plan for 2008 – 2012 identifies the established Core Indicators of Performance at the State level and connects them to the local level.  Local Perkins IV Plans are designed to integrate with other education reform efforts currently underway in local school systems and postsecondary institutions.

VISION FOR CAREER AND TECHNOLOGY EDUCATION

Vision

To be the premier provider of career focused educational solutions in Maryland.
Mission

To build state and local capacity for continuous improvement of career focused programs as a critical component of the pre-K to 20 educational system.

The State Role

To provide the state level leadership necessary to implement such a CTE system, the Division of Career Technology and Adult Learning (DCTAL) of the Maryland State Department of Education (MSDE) has redefined its role as established in the following priority initiatives.
CTE Priority Initiatives:

· Improved Program Quality

Provide products and services necessary for development and revision of CTE programs in alignment with system Core Principles.  Collect, analyze and report performance data to make program quality more transparent.

· Integration with Comprehensive School Reform Efforts

Promote the use of research-based practices, whole school reform models with a career focus as the key to rigorous, relevant secondary education.

· Career Development Model

Ensure that appropriate career development activities are provided pre-K through 20 to prepare Maryland students for life-long career learning.

· Career Cluster Development

Provide industry validated representations of Maryland’s economic sectors along with associated skill sets and available certifications.

· Blended Instruction

Expand the use of Maryland’s integrated approach which blends standards based academic and technical skills with skills for success.

CTE Challenges:
· Accelerating Student Achievement

· Establishing CTE as a provider of relevant context critical to increased student achievement through high quality applied learning activities.

· Eliminating Achievement Gaps
· Identifying and closing gaps in key performance areas, both within CTE participant groups and between CTE participants and all students.

· Creating Value for all System Stakeholders

· Anticipating and responding to the changing needs of Maryland economic and workforce development partners.

· Providing parents and students with information necessary to make informed decisions.
· Ensuring funding sources of substantial return on their investments through accountability for results.[image: image1.png]
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