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A.1. Program Strategies for Special Populations
a. Will be provided with equal access under the Law.

The term “special populations” includes individuals with disabilities; individuals from economically disadvantaged families, including foster children; individuals preparing for non-traditional fields; single parents, including single pregnant women; displaced homemakers; and individuals with limited English proficiency.
Maryland has demonstrated a long-standing commitment to equity and ensuring that members of special populations are provided equal access to programs.  Each year the Maryland State Department of Education conducts a minimum of two local Office for Civil Rights (OCR) On-Site Reviews, as required by the United States Department of Education, OCR.

Two of the major purposes of the OCR On-Site Review is to ensure that colleges and local school districts are providing access to career and technology education programs in a non-discriminatory manner in compliance with the requirements of Title VI of the Civil Rights Act of 1964, Title lX of the Education Amendments of 1972 and Section 504 of the Vocational Rehabilitation Act of 1973.

The state will assist eligible recipients in setting forth a program of study aligned with industry standards, practices, and career development/assessment to improve career and technology education for special populations.  Leadership, coordination, and expertise will be provided at the state level through career clusters, CTE programs of study, and sustained professional development to assist recipients in determining program effectiveness and student success.  Data analysis will be used to identify successful programs and programs requiring change in order to assure equal access and success for special populations in quality career and technology education programs in the least restrictive and most integrated setting possible.

A Cooperative Intra-Agency Agreement among the Maryland State Department of Education’s instructional divisions outlines how the State Education Agency and the local school systems will work with partners to support successful transition for students with disabilities. This can be found in Appendix N.  In addition, the state requires that each local school system and community college receiving funding under the Act, describe how it will comply with the intent of the law in increasing access and success of special populations in their local plan.

Maryland also has an Interagency Agreement among nine state agencies/entities to assure interagency coordination for students with disabilities.  This agreement can be found in Appendix O.

Maryland’s local school systems and community colleges:

· Provide career information and related career development and advisement services in order to ensure the selection of appropriate career and technology education programs;
· Assess programs in terms of recruitment, retention, and success; and
· Design and implement a comprehensive system of supportive services/intervention techniques for special populations.

b. Special populations will not be discriminated against on the basis of their status as members of special populations.

Maryland will ensure that special populations will not be discriminated against by implementing the following: 
· Develop, identify and replicate models of effective collaborative relationships among schools, parents and other stakeholders for the development, implementation and evaluation of career and technology education programs.

· Expand the professional development system, including in-service and pre-service components, to provide relevant and current competencies for educators.

· Develop a plan to market supportive services/intervention techniques available to students.

· Develop strategies for coordination and integration of academic and career competencies.

· Require local recipients to sign a Certificate of Compliance as part of the Local Career and Technology Education Plan which assures that members of special populations are not discriminated against.

· Require local recipients to detail activities for increasing the access and success of special populations as part of the local plan and outline how special populations are enabled to meet performance levels. 
· Annually convene the Special Populations workgroup, which is composed of local school system CTE directors, local transition coordinators/special education personnel, state guidance staff, representatives from the Department of Rehabilitation, post secondary disability support services and MSDE staff, to assist with policy guidance in order to ensure success for special population students in CTE programs of study.
c. Special populations will be provided with programs designed to enable the special populations to meet or exceed State adjusted levels of performance, and will be prepared  for further learning and for high-skill, high-wage, or high-demand occupations.

The Maryland Special Populations workgroup collaborates with other workforce development agencies to identify promising practices for ensuring success for special population students in CTE programs of study.  Its work consisted of the creation of resource/activity lists for parents, students, guidance personnel, transition coordinators and local school system CTE directors, to identify opportunities for professional development, better prepare students, parents, school personnel, and other interested parties for CTE programs of study to ensure  that special populations, especially students with disabilities, meet or exceed state levels of performance and to prepare them for further learning and for high skill, high wage, or high demand careers. In addition, the workgroup helped to foster better working relationships between transition coordinators and the local recipients of Perkins funds.  This resulted in the State’s Transition Coordinator attending all CTE statewide meetings with career and technology education local recipients and a staff member from CTE attending transition coordinators meetings.  The workgroup completed its charge and agreed to meet annually to continue to maintain these relationships which are critical for students who are members of special populations.
A.2. Students in Alternative Programs
Maryland does not have a statewide definition of alternative education programs.  Each local recipient addresses alternative education programs at the local level.  Local recipients have a clear understanding of what constitutes a career and technology education program of study and through the work of the Special Populations workgroup, has tools available to assist students in accessing these programs.
A.3. Promotion of high-skill, high-wage, or high-demand occupations and non-traditional fields

Maryland has demonstrated a long-standing commitment to equity and ensuring that members of special populations are prepared for high-skill, high wage, or high-demand occupations and non-traditional fields.  Local school systems and community colleges prepare all students, especially members of special populations by completing the following:
· Facilitate integration of academic standards into CTE programs of study through resource teachers/consultants who coordinate technical and academic staff development and in-service activities.

· Update and modify CTE curriculum necessary to articulate with CTE programs of study at community colleges (and achieve industry-recognized certifications and credentials) and with baccalaureate programs.
· Provide support for work-based learning experiences of special population students in order to help them achieve an industry-recognized certification if available and appropriate.

· Plan and implement programs of study, activities and facilities that will support and meet the needs of special population students in current and emerging career fields.
· Update equipment, software and instructional materials for CTE programs of study.

· Provide high quality and sustained professional development for teachers, counselors, administrators, faculty and other appropriate staff on subjects such as differentiating instruction and other relevant topics.
· Provide guidance and policy for staff to assist with the monitoring of special population students to ensure successful completion of high school CTE programs of study, the attainment of industry-recognized certifications and/or credentials, the transitioning to postsecondary education including the continuation to a baccalaureate program or career.
·  Provide guidance and counseling opportunities for supporting non-traditional training and employment.
A.4. Individuals in State Correctional Institutions
Funds to be used to serve individuals in State correctional institutions are administered through the Division of Career Technology and Adult Learning at the Maryland State Department of Education.  These funds flow from Career and Technology Education to the Director of the Correctional Education Program.  The Coordinator of Occupational Education for Correctional Education ultimately directs the use of these funds for the intended purpose and in keeping with the intent of the law.

Occupational programs are located in ten State adult correctional institutions and one external facility.  Sixteen different disciplines are included in the 37 programs that are offered.  

Individuals in State correctional institutions will be served under Perkins IV by utilizing the funds allowable under Perkins IV for correctional institutions to:

· provide occupational education services such as job placement services, career counseling and workshops on employer expectations, to offenders completing sentences and preparing for release;

· implement traditional and nontraditional occupational programs for male and female offenders;

· upgrade equipment within occupational programs serving offenders in institutionally based occupational programs; 

· align curricula with industry skill standards such as MOS certification, ASE, NCCER, PrintEd, C-Tech and HVAC national certifications

· provide transitional services for offenders before and after release and to facilitate follow-up of offenders who have received training;

· provide life skills and employability training for selected adult correctional institutions (institutions will be selected on the basis of the number of offenders who are ready for release, facility capability to conduct training, etc.); and

· provide various sustained professional development and in-service training opportunities for faculty and staff directly involved in the provision of occupational instruction, related academic instruction and transitional services to state prison inmates.

A.5. Local application assurances to ensure equitable access and participation in programs
In the Local CTE Plan for Program Improvement, local recipients are required to describe the strategies they propose to implement to ensure equitable access to, and participation in, their federally-assisted CTE programs for students, teachers, and other program beneficiaries with special needs.  See the strategy worksheets B-4 in both the secondary and postsecondary Local CTE Plan for Program Improvement.
Members of special populations are provided with equal access as described in the Local CTE Plan for Program Improvement submitted by secondary and postsecondary local recipients.  Specifically, local recipients must describe the strategies they propose to implement to ensure equitable access to and participation in their federally-assisted CTE programs of study for students, teachers, and other program beneficiaries with special needs as contained in Section 427(b) of the General Education Provisions Act as amended.  Mid-year and annual progress reports, as well as monitoring will document the effectiveness of the planned strategies.
Through data analysis, benchmarking targets, and statewide results, leadership, coordination, and technical assistance will be provided to local recipients to improve the equitable access and participation in CTE programs of study.  Maryland local recipients will address equitable access concerns by:

· Providing all CTE students information, career guidance, academic advising and instructional support to assist them in a seamless progression through a CTE program of study and postsecondary education and employment in high- wage, high- skill or high-demand careers. 

· Designing and implementing a comprehensive system of supportive services/interventions in order to provide barrier-free access to and participation in all CTE programs of study for all special populations.
· Expanding sustained professional development including in-service and pre-service components, to provide relevant and current competencies for educators.
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