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Title I School Improvement Grant (SIG):  The School Improvement Grant (SIG) Program, authorized under section 1003(g) of Title I of the Elementary and Secondary Act of 1965, provides funding through State educational agencies (SEAs) to local educational agencies (LEAs) with the lowest-achieving schools that have the greatest need for the funds and demonstrate the strongest commitment to use the funds to raise significantly the achievement of students.  The United States Department of Education (USED) views the large infusion of Federal funds into the SIG program through the American Recovery and Reinvestment Act of 2009 (ARRA) as a historic opportunity to address one of the most intractable challenges for America’s education system: turning around or closing down our Nation’s persistently lowest-achieving schools.  Maryland’s approved application reflects Secretary Duncan’s determination to ensure that SIG funds are used to implement one of four rigorous school intervention models—turnaround, restart, transformation, and school closure.  Through a rigorous technical review process, MSDE approved Prince George’s County Public Schools’ application (PGCPS) on July 1, 2010 and Baltimore City Public School System’s application (BCPSS) on August 27, 2010.  Both school systems were granted approval to charge to their grants beginning July 1, 2010. 

Maryland State Department of Education’s (MSDE) Monitoring of LEA Approved SIG Application:  As approved by USED, MSDE will monitor each LEA that receives a school improvement grant to ensure that it is implementing its intervention model fully and effectively in Maryland’s Tier I and Tier II schools.  Both PGCPS and BCPSS must submit to MSDE a quarterly summary report of the LEA monitoring/oversight that has been completed and the progress the Tier I or Tier II schools have made towards achieving their goals. In addition, MSDE will perform onsite visits to these same schools.  The primary function of the onsite visits is to review and analyze all facets of a school’s implementation of the identified approved intervention model and collaborate with leadership, staff, and other stakeholders pertinent to goal attainment.  MSDE’s School Improvement Grant Monitoring Teams (SIG Teams) will conduct three onsite monitoring visits annually (Introductory/Start Up One Day Visit; Interim Midyear Two Day Visit; and End of Year One Day Visit) with the school leadership team and district level team composed of staff responsible for the technical assistance, administrative support, and monitoring.

SIG Monitoring Team’s First Onsite Visit Purpose:

The Introductory Start-up Onsite Visit is the first opportunity for the SIG Monitoring Team to discuss BCPSS’ approved SIG Plan for William C. March Middle School with school and district staff to ensure that all school system stakeholders are familiar with and understand the approved SIG Plan.  In addition, BCPSS was required to present an update on the system’s progress in the implementation of its approved plan for William C. March Middle School.  During this update, LEA and School Staff shared what has been implemented; what has been partially implemented; and what has not been implemented at this time. BCPSS also discussed potential changes it needs to make in the school’s approved plan for the first year of SIG.   BCPSS staff was asked to provide a guided tour of the building for the SIG Team.

BCPSS SIG Background:  

· In Maryland’s approved SIG application, the Maryland State Department of Education (MSDE) identified five Tier I schools and seven Tier II schools in the BCPSS.

· During the 2008-2009 school year, BCPSS launched Expanding Great Options Initiative to create more and better school options for all students over time.  The City Schools began to link school performance and parent choice to facility improvement and new school creation strategies.  With federal stimulus dollars under the American Recovery and Reinvestment Act of 2009 (ARRA) combined with Title I School Improvement Grant, under section 1003(g), BCPSS was presented new opportunities for transforming its persistently lowest achieving schools and advancing its Expanding Great Options goals more broadly and strategically.
· On August 27, 2010, MSDE approved BCPSS’ SIG Application.  At that time, MSDE gave approval for BCPSS to begin charging to its SIG on July 1, 2010.

· In its approved SIG application, BCPSS made the decision to serve all five of its Tier I schools and only two out of the seven Tier II schools. 

· BCPSS made the decision not to serve Cherry Hill Elementary/Middle School, Francis M. Wood Alternative High School, Frederick Douglass High School, Institute of Business and Entrepreneurship High School, and Masonville Cove Academy.   In its approved SIG application, BCPSS provided the reasons it lacked the capacity to serve these schools.
· BCPSS made the decision to implement a specific intervention model for the following Tier I and Tier II schools:

	School
	Tier I or Tier II 
	Intervention Model

	Calverton Elementary/Middle School
	Tier I
	Restart Intervention Model

	Commodore John Rodgers Elementary/Middle School
	Tier II
	Restart Intervention Model

	Baltimore IT Academy 

(formerly Chinquapin Middle School)
	Tier I
	Restart Intervention Model

	Garrison Middle School
	Tier I
	Restart Intervention Model

	William C. March Middle School
	Tier I
	Restart Intervention Model

	Augusta Fells Savage Institute of Visual Arts HS
	Tier II
	Turnaround Intervention Model

	Booker T. Washington Middle School
	Tier I
	Turnaround Intervention Model


· BCPSS will receive $25,183,804.00 over a three year grant period for its seven Tier I and Tier II SIG schools.  
· Based on its approved SIG Plan, BCPSS, in its LEA SIG budget, will receive $1,999,343.00, in the first year; $2,049,995.00, in the second year; and $1,838,605.00, in the third year.  The total SIG amount for the LEA over the three years is $5,887,943.00. 

· Based on its approved SIG Plan, William C. March Middle School will receive $956,457, in the first year; $605,754, in the second year; and $605,754, in the third year.   The 3 year SIG grant totals $2,167,965 for William C. March Middle School. 

· Based upon evidence reviewed from the SIG Monitoring Team’s three onsite visits, MSDE will determine the LEA’s capacity to ensure goal attainment, and subsequently, renewal of the School Improvement Grant funds each of the three years for the school district and school.
· In its approved SIG application, BCPSS identified 16 individuals as members of its 1003(g) Central Support Team (CST).  BCPSS did not identify a lead for the CST.  In terms of reporting and communications, MSDE identified Tasha Franklin Johnson, Office of Federal Programs/Title I Director, as the CST lead.  

· In its documentation provided at the SIG Teams’ First Onsite Visits, BCPSS provided a list of 21 individuals as active members of its Turnaround Central Office Support Team with the following goal:

All school based issues are resolved within or a plan is developed to get to resolution within 48 hours.
· In addition, BCPSS’ School Support Networks provide a streamlined model for problem-solving, communication and central office collaboration and support to schools.
· Beth Nolan, SIG Turnaround Director, was appointed on September 14, 2010 and began working on September 25, 2010.  
· Eugene Chong Qui, Principal at William C. March Middle School, was appointed on July 27, 2010 and began working on July 31, 2010.  
The following individuals participated in the SIG Team’s Visit on , 2010:
· SIG MSDE Monitoring Team Leader:         Barbara Scherr
· SIG MSDE Monitoring Team Members:     Jeanne Paynter, Portia Bates, John McGinnis
· SIG  MSDE Monitoring Lead:                     Carol Hepler
· BCPSS Turnaround Director:
      
   Beth Nolan
· CST Lead:                                                  Tasha Franklin Johnson
· Principal:      
           
  

   Eugene Chong Qui
· Restart Partners:



   Johns Hopkins Talent Development Middle Grades: Leo Jones, Leslie Jones,

                                                                    Myriam Maouyo

· BCPSS Attendees:                                     Bertha Knights, Tammye Martin, Dwayne Smith, Everett Garnett, Abigail 
                                                                    Ritter, Verlynne Herring, Barbara Sparrow

SIG Monitoring Team’s First Onsite Visit Feedback for William C. March Middle School:

· TABLE  I:   Based on its first monitoring onsite visit, the SIG Monitoring Team determined overarching issues on BCPSS’ Approved SIG Plan.   BCPSS must submit required responses to MSDE by the identified timeline.  
Special Note: All required responses submitted to MSDE on or before December 15, 2010 must be submitted at the same time.
· TABLE  2:   MSDE required each SIG Monitoring Team to ask the LEA and school specific questions related to its SIG approved plan. This table reflects what BCPSS shared verbally with the SIG Monitoring Team.  The SIG Monitoring Team compiled information that was shared by the LEA and school in this table.  This information will be reviewed and used by the SIG Monitoring Team during its second onsite visit. 
· TABLE  3:   MSDE developed a SIG Monitoring Tool based on the LEA’s approved plan for a specific school.  This tool was used by the SIG Monitoring Team to determine the school system’s implementation of the approved plan.  The SIG Monitoring Team compiled information that was shared by the LEA and school in this table.  This information will be reviewed and used by the SIG Monitoring Team during its second onsite visit.

TABLE  1

	SIG Monitoring Team First Onsite Visit’s Overarching Issues on 
BCPSS’ Approved SIG Plan for William C. March Middle School

	Issues
	Required Response from BCPSS
	Timeline

	1.   Programmatic & Fiscal Monitoring

       BCPSS’ SIG application was approved August 27, 2010, and MSDE gave approval for BCPSS to begin charging to this grant as of July 1, 2010.  The SIG Team understands there are some activities and strategies, for many reasons, that may or may not be implemented as written in the approved grant.
       The SIG Monitoring Team recommends that BCPSS review the budgets for both the LEA and Wm C. March MS.   It is important that there is not a large carryover for the first year.  BCPSS needs to submit programmatic and fiscal amendments to MSDE as soon as possible.
	· Submit grant budget/program amendments as soon as possible to MSDE for review and approval.

Special Notes: 

BCPSS must receive prior written approval from the MSDE Program Monitor before implementing any programmatic changes. 

BCPSS must receive prior written approval from the MSDE Program Monitor for any budgetary realignment of $1,000 or 15% of total object, program or category of expenditure (whichever is greater). Rationale for these budgetary changes must be clear. 

	If needed, 

as soon as possible


Table 2

	Overarching Questions for the District Central Support Team and the School Staff
	SIG Monitoring Team Consensus Feedback 

on Overarching Questions from the 1st Onsite Visit at 

William C. March Middle School

	1. How have the LEA and the school ensured that all school stakeholders have been informed about the SIG approved plan for the school?  

What documentation is available for the SIG monitoring team to review that shows evidence of these activities?  

What future activities are planned to inform all stakeholders as the plan is being implemented?
	In its documentation notebook, BCPSS communicated the following:

· Baltimore City Public Schools took a multifaceted approach to informing the stakeholders about school changes
· There were multiple presentations given during public School Board Meetings 

· Turnaround Community Meeting was held March 26, 2010
· There were meetings held at school sites and each meeting was documented

· Expanding Great Options-Outreach Summary

· Expanding Great Options Community Input Supplement

· Examples of Community Meeting Agendas and Feedback forms

· School choice application and brochure are being updated

· Website is being developed with different portals (by the end of October)

· School family and communications action team will plan future events (training is in October).

	2. Describe the plans for the LEA to provide a rapid response to address immediate needs of the school.


	In its documentation notebook, BCPSS communicated the following:

· BCPSS Turnaround Director provided documents that illustrated the process that BCPSS has implemented to ensure rapid response to school based needs
· Goal: all school based issues are resolved within or a plan is developed to get to resolution within 48 hours

· All support for schools is logged in a School Support Log
· The Central Office Turnaround Project Management Team has been meeting weekly since May to ensure schools opened with all necessary resources
· Sample agendas were provided


	3. Describe some visible improvements (quick wins) early in the school turnaround process. 


	· There is a new and improved front entrance

· The walls have been painted  bright colors

· Sidewalks have been paved and there is new landscaping

· Library moved to the 1st floor-preparing to open soon
· Student entrance was moved to the main/front entrance

· Math and reading labs were added

· Drama room renovated for performances

	4. Describe any changes as of today that address culture and climate issues that impact teaching and learning.
	· Scheduled teams together on one hallway to alleviate transition issues

· With new staff members coming onboard, there may be one support person per team

· Director of Climate (JHU) provides support to teams regularly (14 – 15 days per year)

	5. What are the LEA’s and school’s plans to ensure that there will be a consistent focus on improving instruction?
	· Two Tiered Support – Instructional facilitators and coaches

· BCPSS’ Network Support 

	6. Explain how the Central Support Team (CST) supported the school to date.

What documentation is available for the SIG Monitoring Team to review to show evidence of these activities?  

Describe the future schedule for ongoing onsite support by the CST to the school.

	In its documentation notebook, BCPSS communicated the following:

· Central Support Team has provided and will provide onsite support
· School Readiness Checklist were provided and used by leadership to ensure preparedness for the start of the school  
· LEA SIG Monitoring Teams are established and initial training was provided on September 16, 2010

· LEA SIG Monitoring Cross Functional Monthly Calendars were provided

· Sample form provided for school site visits that were conducted this summer

	7. Discuss the early lessons learned in implementing the Restart Intervention Model through School Improvement Grant.
	· Takes at least a year to plan for such a huge transition

· It is important to match the school with a  Restart Partner early in the year prior 
· The change process is very difficult for the onsite staff

· Buy – in for experienced teachers is a challenge



	8. Describe the process for monitoring the “spend down” of the SIG funds.  

Who will be responsible for the monitoring?  How frequently?
	· Spending plan submitted to grant administration office.

· Karen Kaing, BCPSS accountant who is assigned to the SIG, provides the monthly budget reports.
· The school receives monthly reports (status green or red). 

· Additional staffing is coming to monitor the program.



	9. Describe how the LEA has monitored the Restart Partner for this school up to this date.  

What documentation is available of the monitoring?  

What is the process for ongoing monitoring in the future? 


	In its documentation notebook, BCPSS communicated the following:

· A copy of the “Contract School Agreement” was provided; deliverables were not included in the contract
· Performance targets were outlined for 2011-2012 for Reading, Mathematics, and Attendance; Operators may select trajectory option A, B, or C
· Dates of Technical Assistance meetings for Operators (Restart Partners) along with a sample of the agendas for those meetings (SY2010-2011)
· Additional monitoring will be occurring in each of the SIG 1003 g schools

(see calendars provided) 

	      10.  Other Probing Question


	


Table 3


	Data point (from Needs Analysis)
	School Needs Assessment
	Strategy to address:

(Note:  See the school plan document for the “Persons responsible” and “Estimated date of each completion” for each strategy.)
	Documentation that can be used as evidence of Successful Completion
	SIG Monitoring Team 
Consensus Feedback

(must identify all documentation reviewed during the 1st SIG Onsite
Monitoring visit)

	1.Student     Profile
	Reduce truancy rate from 9.5% to 7% of the student body

Reduce number of students with misbehavior early warning indicator by 25%.
	School-wide Climate and Culture Building including positive behavior supports for good attendance.

Inter-disciplinary teams will develop incentives, strategies, and interventions to facilitate regular attendance, and will, with the approval of the principal or his/her designee, refer students to a guidance counselor, school social worker or other student services staff member when necessary.

Interdisciplinary teams will implement Schoolwide Climate/Culture/Discipline/Positive Behavior Supports Program with assistance from Climate Mgr/Suspension Alternatives Manager. Faculty will receive training in Talent Development’s High 5 Schoolwide Climate & Culture building program on July 29 & 30 including training on Positive Behavior Supports and the High 5 As & Bs; On August 5 Faculty will receive training on Talent Development’s Early Warning & Response System and on “Building the Cube of Interventions.”

Faculty and staff training on July 29, 30, and August 5 followed by ongoing implementation and support


	City Schools attendance records

Misbehavior related –records including City Schools suspension records, disciplinary referrals, teacher ratings of student behavior in each course (excellent, satisfactory, unsatisfactory)
	· 6th grade – 101 students, 7th grade – 129, 8th grade – 131 (29% students with disabilities)

· Full time  ED program

· SST is not fully operational

· Faculty training was accomplished over the summer

· Student training occurred on September 28th – High Five’s A’s and B’s

· Interdisciplinary teams have been meeting to look at emerging behavioral issues

· School-wide celebrations have begun (raffles and prizes, etc), rallies during lunches

· Additional faculty meetings held to review policies and reinforce policies

· Three new members joined for climate team

· Interdisciplinary team – all content teachers with inclusion teacher

· School Loop allows the school to track interventions and revamp as needed

· Intervention approach is similar to an RtI approach (health services approach)

· Common document with intervention flowchart is emerging 

· Interdisciplinary teams are in place and meet at least three times each week, calendars indicate which ABC they will work on

· New climate management employees will help to keep students in school instead of out of school suspension



	2. Staff Profile
	35% of the teachers have five or fewer years of teaching experience
	All teachers (especially those with less than 5 years experience) will be provided with Professional Development (PD) and coaching Additionally, continuing to hire teachers that are highly qualified will ensure that students have teachers that are capable in their content area.

Teachers with less than 5 years experience will have coaches available to co-teach, model, assist with lesson planning and lesson differentiation, and provide confidential feedback.

Mentoring will begin before the first student arrives and will be ongoing.

Coaches and instructional facilitators will begin August 23, 2010.
	Coaches Logs

Coaches’ and Instructional Facilitators’ Quarterly Implementation Reports
	· Fully staffed and all highly qualified

· Mix of teachers new to the profession and teachers who have experience

· Teachers from Baltimore Teachers Residency and Teach for America (3 first year teachers)

· Teacher coaches are utilized to help new teachers

· The coaches have received additional training as well.

· Coaches in classrooms 80% of the time

· Co-planning and modeling is a part of the mentoring process

· Coaches work with all teachers (both new and seasoned)

· There is not an onsite coach for social studies, however, a colleague at Johns  Hopkins meets and worked with the teachers regularly

· There are 29 full time teachers

· There are 3 coaches

· There is no specific schedule for facilitators or coaches 

· On average facilitators spend 12 days per year in buildings

· Long term sub in language arts for teacher going on maternity leave

· Two fulltime social workers

· One guidance counselor

· Share nurse with elementary school

· 1.5 school psychologist

· Full time mental health counselor

· 2 hall monitors – increasing to 4 with additional staffing

·  2 school resource officers


	3. Student Achievement
	Reduce course failure rates in math, science, and English by 25%. 

Reverse the decline in the percentage of students making AYP in reading, math, and science. Meet or exceed Type B performance targets in reading and math.


	Replace key components of the Core English/Reading Math, and Science Program (e.g., with Student Team Literature and Talent Development Writing instructional program and with Carnegie Learning’s Bridge to Algebra and Talent Development’s Transition to Advanced Mathematics).

Savvy Reader’s Lab and Math Acceleration Lab will provide literacy and math supports to struggling students. Homework/ assignment completion assistance will be provided as part of extended learning program.

Math, English, & Science coaches will assist teachers in differentiating instruction & in implementing effective, engaging instructional practices.

Teachers will receive daily support from English, Math, and Science Coaches. Both coaches and teachers will receive additional ongoing implementation support and professional development from Talent Development’s instructional facilitators.

Implementation of new programs will begin the first week of school.

Course failure reductions will be assessed at the end of each quarter.

Teachers and coaches will receive curriculum-specific training on August 2, 3 & 4

Savvy Reader’s Lab and Math Acceleration Lab teachers receive initial training in August followed by focused implementation support throughout first quarter.
	Coaches and Instructional Facilitators do quarterly implementation reports based upon their classroom visits throughout the quarter.

Report cards

MSA

AYP Performance goals for year 1 will be known by July 2011.
	· All English and Math programs have been implemented

· The after school extended day program is emerging

· Projected date for after school extended day programs probably by second semester

· Every teacher holds coaching class  one hour each week after school (required) 

· Students are invited to attend coaching class but not required to attend
· Students identified through  MSA scores and scheduled  for supplemental intervention classes throughout the day (takes the place of an elective)

· School is administering the Gates-MacGinitie Reading Test as a pre-assessment October 18th

· MSA results were used to place students in the Reader’s Lab and Math programs

· Differentiation for high achievers provided through trade books based upon reading levels; Algebra, and there is and newly certified International Baccalaureate  Program as well (sixty 7th and 8th grade students participate)
· There are plans to expand the IB program to the entire sixth grade

· Instructional coaches provide feedback about IB implementation

· There is no documented process for levels of intervention (emerging)

	4. Rigorous      Curriculum
	Student achievement data indicate that the curricula and instruction at March are not providing students with the skills and knowledge necessary to achieve scores of proficient or advanced.


	Parts of the City Schools mathematics curriculum will be replaced by Carnegie Learning’s Bridge to Algebra and Talent Development’s Transition to Advanced Math. 

The school will increase the use of trade books (fiction, nonfiction, and poetry). Students at the secondary level must begin to adopt the behaviors of literate persons, which means learning and experiencing the joy and sense of accomplishment that comes with reading whole books, rather than the excerpts of books found in anthologies. Fifteen years of research indicate that struggling and proficient early adolescent readers are more willing to read more, and become more able readers when the selected trade books reflect the students’ interests and experiences. Further, using trade books permits the alignment of reading materials to standards and to students’ instructional reading levels with great accuracy.

Curriculum intervention programs at March are being replaced by Talent Development’s Savvy Reader’s Lab and Math Acceleration Lab. These interventions provide intensive extra help to any student who needs it. Rigorous experimental and non-experimental evaluations of these labs have shown their effectiveness in giving students the additional instruction they need to close achievement gaps.

Lab teachers will receive training from Extra Help Instructional Facilitators in August. Labs will begin operating first quarter. 

New curricula will be used at start of the school year. Skillful implementation should be ubiquitous by January.

Setting up the labs/identifying students to be served during the first quarter will begin in August; at least 3 sections of students will be served in each lab each quarter.

Professional development for all math faculty and for all RELA faculty will take place during the last week of July and first week of August.
	Math Coach and Instructional Facilitators do quarterly implementation reports based upon their classroom visits throughout each quarter

English Coach and RELA Instructional Facilitators do quarterly implementation reports based upon their classroom visits throughout each quarter

Student progress on formative assessments given in the labs. Trends in student performance on benchmark tests. Student progress to a higher proficiency category on the MSA.


	· Will submit an amendment to include newly certified IB program

· All math programs are in process

· All trade books are ordered and in classrooms

· Curriculum intervention programs have been replaced

· Lab teachers have received additional training.  

· Reading English Language Arts  PD has  occurred



	5.  Instruc- tional Program
	Current instructional program is insufficiently engaging and challenging. Technology and formative assessment is underutilized
	Much regarding the instructional program at March will be different next year. The primary objectives will be elevating teacher practice through job-embedded professional development, selecting standards-based materials, implementing engaging, research-based instructional strategies, and providing timely and effective support for students in need of assistance. Senior instructional facilitators from Johns Hopkins University will provide ongoing professional development in understanding and responding appropriately to the developmental needs of early adolescents, making better use of extended class periods, and using technology (Smart Boards and a mobile laptop library, for example) as teaching tools.

In some cases, the school will make better use of materials that have been available to teachers but have not been utilized because teachers were not provided with the training required to use them effectively. For example, March Middle School’s science teachers have had access to FOSS and SEPUP science kits, but their subject area leader provided no professional development to enable them to use the kits. Johns Hopkins instructional facilitators will provide ongoing professional development in the use of those tools. 

Staff members will be trained to use predictors of course failure and will conduct Early Warning Indicator meetings every two weeks, during which students in need of academic intervention will be identified and given for one or two quarters extra help in math and reading labs, which will be embedded in the school’s elective alternatives.

A visual and performing arts program including art, music, and drama that helps entice students to come to school every day and helps draw in and involve family and community members. In this same effort, the school will offer physical education, health and fitness program and access to a full range of intramural athletic, health promotion and fitness activities. During after school, students will have the opportunity to participate in a mix of academic supports, clubs, and enrichment activities, including a second shift of adults to help students with assignments. Sixth and 7th graders will have the opportunity to learn Spanish and to explore Latin American cultures through the World Language Program

	Reports of January “shadow studies” by classroom observers following randomly selected children through the school day

Quarterly implementation reports from coaches and facilitators
	· Materials have been selected

· Professional development on Technology will take place Oct. 8th
· Each team has at least one SmartBoard (total of 6)

· PD in working with adolescents was conducted over the summer

· All fall Science kits are in the building and kits for further in the year are in process of being ordered
· Early Warning Indicator (EWI) training has been completed but process is emerging  - meetings are occurring

· Visual and performing art programs are fully implemented

· Book club and lab academic opportunities are emerging

· Math club and chess club and SGA are emerging as well

· Program called High Expectations is helping with mentoring 

· High Expectations assigned a caseload of 15 students

· 2 new staff paid by Higher Expectations are coming on board (follow  up)

· Spanish is offered to 7th and 8th graders



	6. Assessments
	Inconsistent, unskilled use of assessments
	Teaching staff will receive extensive training in the use of formative assessments to inform classroom instruction. In addition, the school will implement curricula that lend itself to the periodic assessment of student content mastery. Curriculum-based comprehension tests will be administered at the end of each unit. These tests follow the same format as the Maryland School Assessment.

Additionally  pre- and post-assessments from Success Highways will inform instruction and student supports.

The Turnaround Director, with the assistance of researchers and research assistants from Hopkins, will be responsible for the collection, analysis, and dissemination of data
Full-time, onsite curriculum coaches will provide daily in-classroom guidance and support to all teachers. Their constant presence will serve to ensure that formative assessments are administered regularly, and that the data they yield will be used to inform effective and successful instruction. 
The principal, will provide the evaluative and supervisory authority necessary to support and enforce the effective use of data and the practices deemed appropriate by the school leadership team and the school’s operator.


	January observations of interdisciplinary team meetings will reveal extensive use of formative data by teacher teams in crafting appropriate responses to students exhibiting early warning indicators. 
Skilled use of assessment data by faculty during scheduled professional development days as instruction for the month ahead is planned.
Re-teaching and differentiation based upon assessment data should be evident to classroom visitors.
	· PD for formative assessments have occurred (summer training)

· Pre-assessment from Revving up with Success Highways has not occurred

· Data collection is emerging – Training for staff to collect, analyze, and disseminate data has not been conducted for the leadership team.  Information has not been shared with teachers at this time.

· Coaches have been working with the teachers to use the data they have available to inform instruction

· Full-time coaches are available
· Power Teacher Gradebook gives administrators  access to monitor teacher timely completion of grades

· Administrators work with coaches for walkthroughs and observations

· Walkthroughs and observations occur as needed

· Walkthrough rubric actually created by staff over the summer



	7. School Climate & Culture
	March has been a dysfunctional institution characterized by debilitating practices, attitudes, and relationships that produce a school climate of alienation, danger, disorder, low morale, and negative personal and institutional self-images.


	March will implement organizational and interpersonal supports that nurture positive and mutually supportive interpersonal relations among members of the school community. To address these challenges, the school will establish communal organizational structures: a school-wide professional learning community, inter-disciplinary teaming, and, where appropriate, the looping of instructional staff.
Finally, maintaining a welcoming school environment, and engaging, challenging, and interactive instructional practices, will encourage students to attend school regularly and on time. 

One of the most important responsibilities of the multi-disciplinary teams is to develop strategies, rewards, and interventions to increase and maintain high student attendance rates. The fact that students who do not attend school regularly are disproportionately represented among students who fail has been well-documented. For that reason, attendance will be a daily school-wide point of emphasis. Charts and depicting daily attendance rates will be posted prominently within team areas. Students and teams that maintain high attendance will be rewarded. The multi-disciplinary teams will contact students who do not attend regularly and their parents. When necessary, the teams will meet with students and their parents/guardians to determine and address any barriers to regular attendance. The teams will refer cases to the school social workers, or implement other measures, when appropriate.

JHU’s Turnaround Director, Climate Director and 

March’s Climate Manager are responsible for schoolwide implementation of the school climate and culture strategies. 
	School Safety measures as tracked by Safety STAT
Data from SWIS

Student Survey data

Annual Climate Survey of Students, Staff,  Parents

Reduction of students with misbehavior Early Warning Indicator by 25%.
	· School-wide professional learning community is emerging 

· Multidisciplinary teams are implemented

· School social worker is in place

· The resident principal is heading the SST team 

· Strategies for rewards “caught you doing good”, pizza, gift bags

· Multidisciplinary teams provide rewards as well

· Climate facilitator meets on a regular basis with the teachers 

· Hopkins has delivered training on positive behavior strategies
· School is not using PBIS but is implementing a very similar program offered through JHU –not using SWIS database
· There was a new student orientation and a back to school night

· The school social worker works with all students and not only students  with disabilities



	8. Student, Family & Community Support
	The school must develop partnerships with community agencies and organizations, aligned to the mission and vision of the school. Leadership is not allocating resources effectively to drive student achievement. There is no qualitative measure to determine the depth or effectiveness of the relationship.
	William C. March will participate in Johns Hopkins University’s National Network of Partnership Schools (NNPS), which works with schools to develop effective school, family, and community partnerships. The Network will facilitate the establishment of an “Action Team” during the first month of school. Led by a Family and Community Partnership Coordinator, the teams will use methods to increase parental and communal involvement that have been proven effective in other similar school settings. The multi-disciplinary teams will work to establish positive relationships with parents from the beginning of school to pave the way for a more cooperative school-parent partnership should students face challenges that prevent regular attendance, exhibit conduct that does not conform to the expectations of the school community, or experience academic difficulties.


	Parent climate surveys

NNPS Parent involvement measures


	· Sent welcome letters to parent and guardians of all 6th grade students

· The national network of partnership schools partnership has not begun yet. The team has not been formed yet.  The first meeting is scheduled for mid-October

· There is currently no parent association – the process is in the early emerging phase
· JHU Climate Director provides training and support (Dr. Sorrell)



	9.Profes-  sional Development
	Teachers are not given timely feedback and classroom observation and feedback is sporadic.
	The school will ensure that pd is implemented with fidelity through the deployment of two tiers of teacher support. The first tier is composed of senior instructional facilitators, who will conduct ongoing subject- (and, in many cases, grade level-) specific professional development activities. Initial training in core subject areas generally require two to three days, with monthly or bi-monthly half-day follow-up professional development sessions. Lesson simulations included in the training will leave teachers feeling confident in their ability to put the newly-learned approaches to instruction into action. 

Facilitators also train school-based subject area coaches in subject-specific approaches to instruction and in the art and science of teacher coaching. The school-based coaches represent the second tier of support, ensuring that what is discussed, demonstrated, and practiced in the context of professional development sessions actually transfers to classroom use. School-based coaches co-teach, conduct classroom demonstrations and non-evaluative observations of lessons, co-plan, and give teachers the feedback required to foster reflective practice. 

School-based coaches maintain ongoing communication with Hopkins senior instructional facilitators, who can be called upon to engage in problem-solving if teachers seem to be not properly implementing that which was conveyed during training. Facilitators return to the school periodically to meet with and advise school-based coaches. During their visits, they also observe teachers in action, conduct follow-up professional development activities, and refine teachers’ general practice and specific program implementation over time.

Training begins in last week of July, to be completed in August.

Follow up training following an almost monthly full day of PD.

Daily in-classroom support from coaches.
	Coach and Facilitator’s logs

Quarterly implementation reports
	· Professional development was conducted over the summer for all core subject areas

· Coaches help with follow through and modeling lessons

· Facilitators are meeting with coaches



	10. Organiza-tional Structure and Resources
	Collaborative planning time is not being used effectively to improve instruction for students. The school improvement plan does not align resources to student achievement priorities. Leadership must utilize funding in alignment with academic goals for students and improving school climate.


	Changes in organizational structures and resources are needed at March. Common planning time will drive the success of the inter-disciplinary teams. In addition to preparation time, teachers will be afforded regular opportunities to work together on the “ABC’s” of student success: attendance, behavior, and course performance. Along with the Turnaround Director and organizational facilitators from Johns Hopkins, each team will develop a calendar that allows opportunities to focus on major tasks. In addition to dealing with attendance and student conduct, the teams will adopt reflective practices by reviewing student work with the use of such procedures as tuning protocols. With the help of the team, teachers will be expected to adjust their teaching methods to include the agreed upon best practices.

The master schedule will feature extended class periods. Students will spend more time on task, have opportunities for guided practice, work in pairs and groups, and perform some tasks independently. The additional time in each period will also permit the deeper exploration of course content, marking the difference between “covering” and “teaching.”

The school will use flexible scheduling to maintain a desirable class size within the context of budgeting and staffing. 

William C. March Middle School serves a large population of students with special needs. Approximately 28% of the student body had Individual Education Plans in 2009-10, and the projection for 2010-11 is 33%. In order to meet the needs of those students whose IEP’s call for inclusion, the school will deploy resource teachers to co-teach with their general education counterparts. Currently, the role of resource teachers has involved interpreting IEP’s and providing pull-out support when appropriate. Beginning in the 2010-11 school year, the responsibilities of the resource teachers will be expanded.

This change will be facilitated by intensive professional development for resource teachers and general education teachers. To supplement professional development opportunities afforded by Baltimore City Public Schools, the operators will provide teacher training from Johns Hopkins faculty and staff members who are familiar with best practices in this area.

The principal and the assistant principal will provide leadership by ensuring that staff members are aware of expectations, making effective team teaching a part of the evaluation process, providing support, and conducting casual and formal classroom observations. Johns Hopkins faculty and staff members will provide periodic onsite, in-classroom technical assistance, and will be available to troubleshoot where necessary.

	
	· There are common planning times

· There is a block schedule – extended learning time

· There are two special educators who co-teach  - on the same team

· Co-teaching model needs to be defined – emerging 

· Inclusion action plan is being developed

· Co-teacher present in all classes with identified students – travels with students

· Coaches only have instructional responsibilities

· Turnaround Director and principal share collaborative partnership



	11.Compre-hensive and Effective Planning
	The School Improvement Plan must reflect the goals of student achievement and align resources with these priorities.
	The principal will provide instructional and operational leadership, with the assistance of the assistant principal and the Turnaround Director. In addition, he/she will chair a leadership team that will consist of the curriculum coaches and team leaders. Other members of the school community will be called upon to participate in leadership discussions, as needed. The Leadership Team will meet not less than once each month, and will direct the school program.

The Turnaround Director, with the assistance of researchers and research assistants from Hopkins, will be responsible for the collection, analysis, and dissemination of data in a form that will be useful to the principal and the other members of the leadership team. The principal, in his/her role as the leader of curriculum and instruction, will review assessment data daily, and will consult with the instructional leadership (curriculum coaches and team leaders), when necessary. The leadership team will meet no less than once each month, and part of every meeting will involve the review of assessment data and the use of the data to inform instruction. 

The principal and the assistant principal will provide leadership by ensuring that staff members are aware of expectations, making effective use of assessment data a part of the evaluation process, providing support, and conducting casual and formal classroom observations. Johns Hopkins faculty and staff members will provide periodic onsite, in-classroom technical assistance, and will be available to troubleshoot where necessary.
The principal, assistant principal and staff will develop a school improvement plan in conjunction with the Family School Council.
	PD Plan and calendar

SANE

Master Schedule, SIP
	· Principal’s responsibilities – provides instructional and operational leadership, support from the AP and Turnaround Director, chairs leadership team, meets often with leadership team, reviews assessments and meets with teachers

· Turn Around Director (JHU)– gets support from JHU, collection, analysis and dissemination of data (emerging-)

· All staff members are aware of expectations (Staff Handbook online)
· Principal has a daily email to staff

· Principal and AP work with family school council to develop  SIP

	12. Effective Leadership
	March students lack sufficient instructional time and teachers spend an inordinate amount of time maintaining discipline.
	Talent Development’s “High Five” School-wide climate program will drastically reduce disruptive behavior in the classroom and hallways at March. The program includes a variety of tiered supports and interventions to provide positive behavior supports, attendance supports, tardiness reduction, and suspension alternatives. The program also includes professional development for teachers in classroom management.

The leadership team will be expanded to include a full-time team of content-area coaches (1 for math, 1 for English, and 1 for science) who will provide frequent feedback to teachers on their instructional practice and mentoring and assistance in making improvements. These coaches will receive training, mentoring, and on-going assistance from Johns Hopkins University’s instructional facilitators. These facilitators will also support the coaches in their use of assessment data and in summarizing that data in ways that are teacher-friendly and actionable. They will assist the teachers and coaches in planning and implementing re-teaching of content as needed based upon the results of the assessment data. 

The leadership team will be expanded to include a full-time turnaround director to assist the principal in coordinating professional development, mentoring, and feedback for the faculty.

With technical assistance and training from the National Network of Partnership Schools, a family-community involvement action team will be formed with an Action Team leader and a diverse group of team members drawn from administration, faculty, parents, and community to plan and implement a comprehensive program of parent-community involvement.

Teachers with poor teaching effectiveness will be replaced with those who have a proven track record or by new teachers with stellar recommendations, strong training, creativity, and potential.

All of the SIG schools must undertake the important work of developing new school missions, visions, and shared values. (from the Executive Summary)

	Teacher Evaluations

Staffing Roster
SANE

	· “High Five” program is in place

· Attendance support in place

· Tardiness is an issue – looking at starting at a later time next year

· Suspension alternatives are emerging

· Principal is working with the staff on building personal relationships

· Opening a “reflection room” – 12 month non instructional para-educator  will staff that room 

· All coaches  are in place

· Turnaround Director and Principal work together closely




William C. March Middle School- Restart Model


Restart Partner- Johns Hopkins University Talent Development


(Form the Baltimore City’s SIG Executive Summary)





William C. March is partnered with Johns Hopkins University Talent Development. March will have a new principal this year and teachers were asked to reapply for their jobs. March will implement the Talent Development model -- a program nationally-recognized for its success at improving student outcomes. March will enhance the International Baccalaureate program at the school, making it Baltimore’s only middle school IB program. Talent Development brings intensive support and coaching for teachers, the implementation of a new rigorous curriculum and assessment system, intensive student supports, and extended learning time for students, with homework support and tutoring.
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