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Title I School Improvement Grant (SIG), section 1003(g)

SIG Monitoring Team’s First Onsite Visit Feedback

	School: Drew Freeman Middle School                                     LEA: Prince George’s County Public Schools  (PGCPS) 
Principals: Dr. Marla Dean                                                      LEA Turnaround Director:  Ed Ryans

LEA Central Support Team Lead:  Debra Mahone                Date of SIG Team’s School Visit: September 15, 2010                                                     


Title I School Improvement Grant (SIG):  The School Improvement Grant (SIG) Program, authorized under section 1003(g) of Title I of the Elementary and Secondary Act of 1965, provides funding through State educational agencies (SEAs) to local educational agencies (LEAs) with the lowest-achieving schools that have the greatest need for the funds and demonstrate the strongest commitment to use the funds to raise significantly the achievement of students.  The United States Department of Education (USDE) views the large infusion of Federal funds into the SIG program through the American Recovery and Reinvestment Act of 2009 (ARRA) as a historic opportunity to address one of the most intractable challenges for America’s education system: turning around or closing down our Nation’s persistently lowest-achieving schools.  Maryland’s approved application reflects Secretary Duncan’s determination to ensure that SIG funds are used to implement one of four rigorous school intervention models—turnaround, restart, transformation, and school closure.  Through a rigorous technical review process, MSDE approved Prince George’s County Public Schools’ application (PGCPS) on July 1, 2010 and Baltimore City Public School System’s application (BCPSS) on August 27, 2010.  Both school systems were granted approval to charge to their grants beginning July 1, 2010. 

Maryland State Department of Education’s (MSDE) Monitoring of LEA Approved SIG Application:  As approved by USED, MSDE will monitor each LEA that receives a school improvement grant to ensure that it is implementing its intervention model fully and effectively in Maryland’s Tier I and Tier II schools.  Both PGCPS and BCPSS must submit to MSDE a quarterly summary report of the monitoring/oversight that has been completed and the progress the Tier I or Tier II schools have made towards achieving their goals. In addition, MSDE will perform onsite visits to these same schools.  The primary function of the onsite visits is to review and analyze all facets of a school’s implementation of the identified approved intervention model and collaborate with leadership, staff, and other stakeholders pertinent to goal attainment.  MSDE’s School Improvement Grant Monitoring Teams (SIG Teams) will conduct three onsite monitoring visits annually (Introductory/Start Up One Day Visit; Interim Midyear Two Day Visit; and End of Year One Day Visit) with the school leadership team and district level team composed of staff responsible for the technical assistance, administrative support, monitoring.

Purpose of the First SIG Monitoring Team’s Onsite Visit:

The Introductory Start-up Onsite Visit is the first opportunity for the SIG Monitoring Team to discuss PGCPS’ approved SIG Plan for Drew Freeman Middle School with school and district staff to ensure that all school system stakeholders are familiar with and understand the approved SIG Plan.  In addition, PGCPS was required to present an update on the system’s progress in the implementation of its approved plan for Drew Freeman Middle School.  During this update, LEA and School Staff shared what has been implemented; what has been partially implemented; and what has not been implemented at this time. PGCPS also discussed potential changes it needs to make in the school’s approved plan for the first year of SIG.   PGCPS staff was asked to provide a guided tour of the building for the SIG Team.

PGCPS SIG Background:  

· On July 1, 2010, MSDE approved PGCPS’ SIG Application to implement the turnaround intervention model for its 4 Tier II middle schools (G. James Gholson, Thurgood Marshall, Drew Freeman, and Benjamin Stoddert).   

· PGCPS will receive $19,701,578 over a three year grant period for the school district and its 4 Tier II middle schools.  
· Based in its approved SIG Plan, PGCPS, as a system, will receive $3,059,953 in its first year; $3,053,061 in its second year and $3,053,061 in its third year.  The total SIG amount for the district over the three years is $9,166,075. 

· Based in its approved SIG Plan, Drew Freeman Middle School will receive $773,922 in its first year; $863,467 in its second year; and $953,012 in its third year.   The 3 year SIG grant totals $2,590,401.  

· Based upon evidence reviewed from the SIG Monitoring Team’s three onsite visits, MSDE will determine the LEA’s capacity to ensure goal attainment, and subsequently, renewal of the School Improvement Grant funds each of the three years for the school district and school.

· PGCPS identified 18 individuals as members of its 1003(g) Central Support Team (CST) with Mrs. Debra Mahone as lead for the team.  

· PGCPS identified 9 individuals as members of its SIG School Level Monitoring Team with two individuals to be determined.
· PGCPS identified 14 individuals as members of its SIG Steering Committee.

· Dr. Ed Ryans, SIG Turnaround Director, was hired on August 2, 2010.  He transitioned during his first week and worked as the full-time director beginning August 9, 2010.   Dr. Ryans’ turnaround office is located at G. James Gholson Middle School. 
· The principal, Dr. Marla Dean, started in her positions on July 15, 2010.  
The following individuals participated in the SIG Team’s Visit on September 15, 2010:
· SIG MSDE Monitoring Team Leader:        Carol Crouse

· SIG MSDE Monitoring Team Members:    Robert Murphy, Richard Scott, Betty Green-Bryant, and Kristine Angelis

· SIG  MSDE Monitoring Lead:                    Tina McKnight

· PGCPS Turnaround Director:
      
  Ed Ryans
· PGCPS Executive Director:

  Debra Mahone

· PGCPS Chief Academic Officer:               Duane Arbogast

· PGCPS Academic Officer:


  Lateefah Durant
· Drew Freeman Principal:      
             Marla M. Dean
· Drew Freeman Academic Dean:         
  Beverly Donovan
· Drew Freeman Academic Dean:

  Kenneth Nance

· Drew Freeman Assistant Principal:           Angela Hamilton

SIG Monitoring Team’s First Onsite Visit Feedback for Drew Freeman Middle School:

· TABLE  I:   MSDE SIG teams identified overarching issues related to the PGCPS’ Approved SIG Plan as a result of the first monitoring onsite visit.  The identified issues must be addressed by PGCPS through the submission of a written response with evidence of attainment, when applicable. 
All required responses for the four SIG schools must be turned in as a single submission to MSDE on or before December 15, 2010.
· TABLE  2:  MSDE SIG teams interviewed staff during the first monitoring visit.  Table 2 reflects responses shared verbally by PGCPS during the interview.  The SIG Team compiled information that was shared by the LEA and school in this table.  This information will be reviewed and used by the SIG Monitoring Team during its second onsite visit. 
· TABLE  3:   MSDE collected data during the SIG team monitoring visit. The SIG Monitoring Tool was used to collect the data and will be used throughout the monitoring cycle. Each Monitoring Tool is customized to the particular approved model and plan submitted for each school.  Table 3 represents the SIG team’s consensus feedback.  Information documented on this tool will be reviewed and used by the SIG Monitoring Team during its subsequent onsite visits.
TABLE 1
	SIG Monitoring Team First Onsite Visit’s Overarching Issues on 
PGCPS’ Approved SIG Plan for Drew Freeman Middle School

	Issues
	Required Response from PGCPS
	Timeline

	1. Section 4:

1003(g) Central Support Team
In its approved SIG plan under Section 4: LEA Commitments and Capacity, PGCPS states, “The 1003(g) Central Support Team (CST) will meet bi-weekly each month from July 2010 through 2011 to discuss findings from quarterly monitoring tools and other turnaround strategies as requested by the Turnaround Director.”   PGCPS could not provide documentation that these meetings were held as described in Section 4.

	· Provide an updated list of CST members 
· Provide the sign-in sheets, agendas, and meeting notes of CST meetings that were held prior to the receipt of this document.  
· Provide the dates, times, and locations of proposed 2010-2011 CST meetings.
· If applicable, provide a revised Section 4: LEA Commitments and Capacity.  This program amendment must be reviewed and approved by MSDE.  Special Note: This response may require a programmatic amendment.
	On or before December 15, 2010

	2. LEA Support and Monitoring
PGCPS identified 3 separate groups (Central Support Team, School Level Monitoring Team, and Steering Committee) who have responsibility in oversight and monitoring of the school’s implementation of PGCPS’ approved SIG plan.  The SIG Monitoring Team could not understand the roles and responsibilities of each group and how monitoring information was shared with each group.  PGCPS could not provide documentation of meetings that have occurred by each group.
The LEA’s support and monitoring of Drew Freeman was lacking.  Although accessible by phone, the SIG team felt the turnaround director was needed at the school more frequently to address immediate needs: climate concerns; lack of instructional materials; staff training schedule challenges; and need for more onsite support for the administrative staff and teachers.
On the same day as the SIG Onsite visit ten Drew Freeman teachers attended LEA scheduled training outside of the building resulting in many substitute teachers leading classes which caused instructional and management challenges. The new principal faced this challenge along with the start of her presentation to the MSDE SIG monitoring team without LEA support. 
Given the situation at the school on the day of the visit, the SIG monitoring team decided not to tour the school building.   


	· Clarify the roles and responsibilities between the Central Support Team, School Level Monitoring Team, and the Steering Committee.
· Describe how PGCPS coordinates the information by each group.
· Provide a schedule for the Central Support Team, School Level Monitoring Team and the Steering Committee
· Provide the sign-in sheets, agendas, and meeting notes of all meetings by each of the three groups that were held prior to the receipt of this document.  
· Provide a schedule of the turnaround director’s visits to Drew Freeman.  Provide documentation of the focus of each visit.
· Provide documentation of the LEA’s immediate response to critical needs at Drew Freeman.  Include the timeline for actual responses and resolution.

	On or before December 15, 2010

	3. Staffing
In its approved SIG plan, PGCPS states, “The SIG 1003(g) grant allows four schools to significantly focus on the following priorities:  Attraction and selection of staff.”  However, it was reported to the SIG monitoring team that 85% of the staff was new to Drew Freeman, with 60% being first year teachers.  It was a major concern of the SIG team to learn that many of the more experienced teachers were administratively transferred to Drew Freeman without considering their past performance in increasing student achievement.  The principal was not the final decision maker in school staffing.

The school did not open fully staffed.   There were eight vacancies and it continues to operate with long term substitutes.  
The SIG team had highly qualified (HQ) concerns about the special education teachers, Teach for American teachers, and Resident teachers. 

The SIG plan states that “each turnaround school will have 4 Instructional Lead Teachers (ILT) -one for each content areas.”  However with all the staffing concerns (planning, management, instruction, etc.) at Drew Freeman, only two ILTs were in place.

In its SIG Executive Summary, PGCPS states, “to create a college-preparatory culture, the plan includes the addition of AVID”.  Only one AVID trained teacher returned to Drew Freeman for the 2010-2011 school year.  
	· Provide the written process to ensure ongoing staffing priority for Drew Freeman.
· Provide documentation of the LEA’s response to the immediate staffing needs (vacancies, long term substitutes, additional ILTs, etc.) at Drew Freeman.

· Provide a list of all HQ and non-HQ teachers and their content areas at Drew Freeman.
· Provide a list of all Teach for America and Resident Teachers and their content areas at Drew Freeman.

· Provide a list of all long term substitutes and their content areas at Drew Freeman.

· Provide timeline for full AVID staffing and implementation of the AVID program at Drew Freeman.
· Provide a professional development plan and schedule for teachers at Drew Freeman which is job embedded and will minimizes training which requires teachers to be out of the classroom.

· As stated in the SIG plan, identify the Human Resources specialist who will report jointly to the Director of the 1003(g) Turnaround Department and the Chiefs of Human Resources and Finance.  
	On or before December 15, 2010

	4.   Programmatic & Fiscal Monitoring

       During the initial MSDE SIG Monitoring visit, it was not clear who monitors the expenditures of SIG funds at the LEA and school level.

Based on information provided by PGCPS’ staff, the SIG Monitoring Team noted that many activities/strategies, with major budget implications, did not (and possibly will not) occur this school year.  In order not to have a large carryover, there is an immediate need to submit programmatic and budgetary amendments.

In one example (in FY 2011): The 5-day
August 2010 Academy was not held at Drew Freeman.  A single transition day was held instead.  Therefore, Drew Freeman now has some unspent funds for this budgeted activity.
Drew Freeman has some immediate needs that will require a realignment of the budget for additional staffing, instructional materials, technology, etc.

	· Provide a written plan that describes PGCPS’ internal process for approving and monitoring the expenditures of SIG funds as outlined in the approved LEA/school budgets. 
· Submit grant budget/program amendments for Drew Freeman as soon as possible to MSDE for review and approval.
Special Notes: 
PGCPS must receive prior written approval from the MSDE Program Monitor before implementing any programmatic changes with respect to the purposes  
PGCPS must receive prior written approval from the MSDE Program Monitor for any budgetary realignment of $1,000 or 15% of total object, program or category of expenditure (whichever is greater). Rationale for these budgetary changes must be clear. 


	On or before December 15, 2010

	5.     Turnaround Requirement: 

             Extended Learning Time

          In its SIG Executive Summary , PGCPS    
          states, “a focus on rigor and not on 
          intervention was a priority”.  One strategy
          to address rigor was “modification to the
          school day.”  PGCPS staff stated another
          period needed to be added to the school
          day.  It was also communicated this
          requirement may not be implemented in the
          2010-2011school year.
Based on the Guidance on School Improvement Grants (USDE- January 21, 2010), to satisfy the requirements of the turnaround model for providing increased learning time, a before- or after-school instructional program must be available to ALL students in the school.”
	· Provide written plan with strategies, activities, and timelines to address the turnaround model requirement to “establish schedules and implement strategies that provide increased learning time” for the 2010-2011 school year.

	On or before December 15, 2010


Table 2
	Overarching Questions for the District Central Support Team and the School Staff
	SIG Monitoring Team Consensus Feedback 

on Overarching Questions from the 1st Onsite Visit at 

Drew Freeman Middle School


	1. How have the LEA and the school ensured that all school stakeholders have been informed about the SIG approved plan for Drew Freeman Middle School? 
· What documentation is available for the SIG monitoring team to review that shows evidence of these activities?  

· What future activities are planned to inform all stakeholders as the plan is being implemented?

	· The Executive Cabinet meets weekly with the 1003(g) SIG schools as a standing agenda item. Additional oversight is provided by the advisory committees and the steering committee which also have 1003 (g) SIG school as a standing agenda item.

· The school plans to discuss the turnaround model at the upcoming back-to-school night.

· The principal meets with community organizations monthly such as the Suitland Civic Association and Latino Committee.

	2. Describe the plans for the LEA to provide a rapid response to address immediate needs of the school.
	· Dr. Ryan is the point of contact for the principal to share immediate school needs.

· Communication between Dr. Ryan, Turnaround Director, and Dr. Arbogast, Chief Academic Officer, is daily and ongoing. 


	3.  Describe some visible improvements (quick wins) early in the school turnaround process. 


	· The school building has been cleaned and some areas were painted. 

· The principal stated that teachers are motivated and students know the teachers care about them.
· More structure has been implemented for both staff and students. 

· Daily Advisory Meetings for all students have been implemented.

· All teachers have common planning time daily. 

· All teachers are participating in FIRST program.
· The general perception of the new principal is positive.  


	4. Describe any changes as of today that address culture and climate issues that impact teaching and learning.


	· All students begin their school day with a small group Advisory Period, 7:30-7:45am.

· The new teachers are working on building positive relationships with students.

· The administrative team presents a united front.

· The staff is working on developing collaborative relationships and structures.

	5.  What are the LEA’s and school’s plans to ensure that there will be a consistent focus on improving instruction?


	The school will use the results of the analysis of the diagnostic testing to determine their focus for improving instruction and learning.

	6. Explain how the Central Support Team (CST) supported the school to date.

· What documentation is available for the SIG Monitoring Team to review to show evidence of these activities?  

· Describe the future schedule for ongoing onsite support by the CST to the school.
	It is evident that more Central Office support is needed immediately at Drew Freeman to address the following needs:

· Inventory and supply all instructional materials.

· Extra support for teachers (management, instruction, planning, etc.)

· Support for administrative staff.

· Evaluating technology needs and address.

· Filling All staffing positions.



	7. Discuss the early lessons learned in implementing the Turnaround Intervention Model through the School Improvement Grant.


	· The timeline for implementing a turnaround school must be earlier.
· Hiring of the staff for the turnaround school must be done early.

· A needs assessment should be conducted once new staff has been hired. 
· There is a need for creating a turnaround teacher pipeline.


Table 3
	Turnaround Model
Requirements
	LEA Design and Implementation of the 
Intervention Model 

(include alignment of additional resources) 
	Timeline for Implementation
	Name and Position of Responsible Person(s)
	SIG Monitoring Team Consensus Feedback
(must identify all documentation reviewed 

during the 1st SIG Onsite Monitoring visit) to 

Drew Freeman Middle School

	1. Replace the principal and grant the principal sufficient operational flexibility (including in staffing, calendars/time, and budgeting) to implement fully a comprehensive approach in order to substantially improve student achievement outcomes and increase high school graduation rates

HIGH PRIORITY: Staff Profile, Assessments, School Culture and Climate, Organizational Structure, Comprehensive and Effective Planning, and Effective Leadership
	1. Turnaround schools will have a competitive hiring process to recruit and select an elite principal, preferably with experience in school turnaround but committed to bold and innovative reform:

· The school system will advertise for the turnaround principal positions separately, ensuring the selection process is independent from other systemic principal hiring.

· The recruitment process will include both internal and external searches, utilizing mass communications that include both local and national media, such as newspapers and online sources, as well as national associations such as National Association for Secondary School Administrators.  Candidates will be assessed along the following criteria, including but not limited to: experience with effective management of student behavior, positive relationships with parents and community, instructional knowledge/content expertise, evidence of the use of data to inform instruction, disciplinary literacy, organizational structure, culture building and effective collaboration with peers, teacher evaluation, community relations, student interventions, team-building, communications, and commitment to excellence.  The principal for Drew-Freeman will have to be able to build capacity of new teachers and build relationship with a strong Suitland Community.

· Turnaround principal candidates will interview before a panel of Executive Cabinet members and a community representative, including Area Assistant Superintendents, Chiefs and PTA representatives. 

· The selection committee will recommend the top candidates to the Superintendent and Deputy Superintendent for final interview and selection.

· The Superintendent will choose the four nominees to present to the Board of Education for final approval.

2. Once aboard, the 4 turnaround principals will engage in a 3-day induction process:

· The newly hired principals will participate in site visits to state and nationally recognized high performing urban middle schools, such as KIPP South Bronx (NY), Roxbury Prep Middle School (Boston), and/or North Star Academy (NJ). These schools have proven success rates in increasing the performance of at-risk/Title I student populations, particularly at the middle school level.  The visits will provide opportunities for the principals to observe first- hand academically rich environments where techniques and strategies are designed to meet the needs of diverse student populations.  The visits will be facilitated by leadership teams comprised of executive level staff from curriculum and instruction and the leadership offices.  These professional development opportunities will be highly structured and facilitated by the Turnaround Director.  In addition, school staffs will have the opportunity to visit the other turnaround schools in the district to share and view practices.

· Collaborative planning sessions with new  Director for 1003 G Turnaround and MSDE School Leadership Office in order to finalize the LEA proposal. 

· Book and article talks around important works on middle school reform, such as The Critical Middle: A Reason for Hope, written by the Maryland Middle School Steering Committee. 

2. The principal, with support from the Area Assistant Superintendent Office, will be granted the autonomy to select up to 50 percent of staff and adjust school schedule in consultations with negotiated agreements, adjust the normal school schedule, and utilize resources in ways that are new and innovative in Price George’s County Public Schools. 

· The school system will identify a Human Resources Specialist and Budget Specialist who will report jointly to the Director for the 1003G Turnaround Department and the Chiefs of Human Resources and Finance.

· Principal will assemble a site-based leadership team that will have the autonomy to make school-level instructional decisions based on individual needs of the staff, students, parents, and community.  For example, school teams will have the authority to adopt a “theme” such as Middle Years Programme or Creative and Performing Arts in addition to making a decision to continue the gender-based instruction at Drew-Freeman MS.
	March 2010: Principals currently serving as principal notified that they will be replaced.

May - June 2010:

Recruitment and selection of new principals.
June 2010:

Turnaround principal induction.

May 15-June 30 2010:

Principal selects new instructional and support staff; develops budget, master schedule, summer professional development program. 
	Area Assistant Superintendents

Bob Gaskins, Human Resources,

Executive Cabinet members, School Leadership Office

Acting Turnaround Director; Turnaround Principals

Acting Turnaround Director; Turnaround Principals
	· The new principal started work at Drew Freeman Middle School on July 15, 2010.  
· The 3 day induction for the principal was not held.

· The Principal was not given the opportunity for onsite visits to high performing urban middle schools.
· The school system did not identify a Human Resources specialist to report to the Turnaround Director.

	2.  Use locally adopted competencies to measure the effectiveness of staff who can work within the turnaround environment to meet the needs of students

(A)  Screen all existing staff and rehire no more than 50 percent; and

(B)  Select new staff

HIGH PRIORITY:  Staff Profile, Effective Leadership
	1. The newly hired turnaround principal will be the final decision-maker in school-level staffing. 

· The principal will lead a hiring committee that includes a representative from the Area office, Human Resources, and Curriculum & Instruction.

· All staff (existing and new) will be screened according to local measures of teacher effectiveness, including: Prior Evaluations, Formative Assessment Data (MSA/HSA data; quarterly assessments), Attendance, and Certification. 

· The committee will explicitly include measures of student achievement when interviewing teachers; teachers will be required to demonstrate past performance in increasing student achievement, and will need to bring artifacts (i.e. FAST data, MSA/HSA data, analysis of student work) to support these accomplishments.  Teachers will also be expected to discuss experience working with middle school students as well as innovative strategies for building positive relationships with students, parents, and community.  Teachers with limited or no middle school experience will be considered if teaching philosophy supports the turnaround model and past student performance demonstrates instructional competency. 

· Teachers will be required to agree to be an active participant in the innovative practices adopted as part of the turnaround effort (i.e. job-embedded professional development, collaborative planning), as well as make a 3-year commitment to teaching at the turnaround school.


	May 15-June 30 2010:

Principal selects new instructional and support staff; develops budget, master schedule, summer professional development program. 

May 15-June 30 2010:

Principal selects new instructional and support staff; develops budget, master schedule, summer professional development program.
	Duane Arbogast, Chief Academic Officer

Acting Turnaround Director, 

Turnaround Principals,

Budget Office,

Human Resources,

Title I

Duane Arbogast, Chief Academic Officer

Acting Turnaround Director, 

Turnaround Principals,

Budget Office,

Human Resources,

Title I
	· 85 % of the school staff is new to Drew Freeman for the 2010-2011 school year and this is the first teaching year for 60% of the staff.
· The principal did not choose many of her staff.  Many were administrative transfers to the school.  The principal stated that core subject areas were also filled with administrative transfers.
· The principal did not choose her assistant principal. 

· The school has 2 vacancies in special education and health.

· There are 6 long-term substitutes: Math, Special Education, English (2), Social Studies, Health.

· 2 teachers have quit and one was just placed on administrative leave.

· There are several Resident Teachers and Teach for America teachers at Drew Freeman.  These teachers are not highly qualified because they are not fully certified in the areas in which they are teaching.



	3 Implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the turnaround school

PRIORITY:  Assessments, School Culture and Climate, Effective Leadership
	1.  As a recruitment and retention strategy, PGCPS turnaround schools will use a performance incentive-based model for teacher compensation;

· Each turnaround school will be required to participate in the PGCPS FIRST initiative (Financial Incentive Rewards for Supervisors & Teachers) that provides for financial incentive rewards for improved performance. (All teachers must agree to participate in FIRST.)  The PGCPS FIRST initiative provides financial rewards to teachers and administra​tors for earning high evaluations and showing evidence of improving student achievement.  Monetary rewards will be aligned and calculated within the existing FIRST framework:  student achievement; hard-to-staff subjects; rigorous evaluation; and professional growth.  Teachers will also be given the opportunities to participate in Leadership Projects which would positions as Single-gender Coordinator, School Improvement Coordinator and member of Outreach Team.
· In addition to opportunities for FIRST financial rewards, turnaround schools will utilize a 1003g stipend system that rewards non-FIRST eligible teachers and support staff for school-wide performance.  Stipends will be aligned to the FIRST targets established for First eligible teachers. 

· If the turnaround school reaches its established FIRST school target, every instructional staff member will receive an additional stipend (from 1003g) based on a percentage of individual growth and improvement.

· The administrative and support staff will also receive a performance stipend based on the overall school-wide improvement in student achievement.

· The principal, assistant principals and “targeted” teaching positions (specifically math and foreign language teachers with proven success in student achievement) will receive a one-time 1003g emolument upon hiring.  PGCPS is currently in negotiations with ASASP and PGCEA.  Distribution and dollar amounts will, hopefully, be determined prior to the first day of school (August 2010).

NOTE: “Targeted” positions will focus on math teachers for 2010-2011.  In 2011-2012, as the World Languages model is phased in, foreign language teachers will be added to the hard-to-staff category for emoluments.

2. Turnaround schools will create a new instructional leadership career track for teacher-leaders who are interested in serving in this capacity.  These leaders will serve as content experts who ensure teacher effectiveness by aligning formative evaluation, teacher support and job embedded staff development.   PGCPS will implement 3 new career ladder roles within the Turnaround Schools:

· Academic Deans: Two assistant principal positions will be reclassified to serve in the role of Academic Deans:  one will focus on literacy and social studies; one will focus on math and science.  Academic Deans will focus exclusively on monitoring and supporting teacher instruction through formative evaluation using the Danielson’s Framework for Teaching protocol.  Additionally, they will provide oversight to the ILTs and be responsible for leading weekly collaborative planning meetings with a focus on summative, formative and common assessments.   

· School Operation Manager: A third assistant principal position will be created (funded through 1003g) to focus solely on school operations and management. 
· Instructional Lead Teacher (ILT): Teachers who are highly skilled and highly effective will serve as ILTs.  ILTs will be teacher change agents responsible for mentoring and coaching new and inexperienced teachers, as well designing and delivering customized PD based on formative evaluations and specific staff needs.  ILTs will have a reduced course load in order to handle the additional teacher-leadership responsibilities.  Each turnaround school will have 4 Instructional Lead Teachers – one for each core content area.  (To offset the impact of a decreased teaching load, two ILT positions will be created using PGCPS school-based staffing allocations and two additional ILT positions will be funded by the 1003g grant.)  

3. The new instructional leadership career track for teacher leaders (Academic Deans/Instructional Lead Teachers) is designed not only to catalyze the change process within each turnaround school and establish a program of job-embedded professional development, but also to establish a succession plan for long-term leadership capacity building and sustainability. 

· Academic Deans will not only serve as assistant principals but will be preparing for the role of principals in future turnaround schools that PGCPS creates as part of the school system’s succession planning process for future school turnaround efforts. 

· Similarly, ILTs will be encouraged to pursue their administrative licensure in order to assume higher levels of leadership, such as Academic Deans/Assistant Principals, in the future, and will also participate in ILT leadership training coordinated by the Turnaround Department throughout the school year. 
	August 2010 – June 2013

August 2010 
August 2010 – June 2013

August 2010 – June 2013


	Janice Briscoe, Director of FIRST program

Janice Briscoe, Director of FIRST program

Bob Gaskin, Human Resources

Director of Turnaround  Schools

Bob Gaskin, Human Resources

Director of Turnaround  Schools


	· The FIRST process has started and all teachers at Drew Freeman are participating in this initiative that rewards teachers for improved student achievement.

· The additional incentive pay for achieving school targets has not yet been determined.  Negotiations continue to resolve this issue between PGCPS and the unions.

· Two Academic Deans have been hired, one for Language Arts and one for STEM.

· There is a 3rd assistant principal. However, this person is not acting in the capacity as a School Operation Manager.   She was placed at Drew Freeman Middle School from G. James Gholson.  Her responsibilities include ESOL, Physical Education, etc.

· Only two Instructional Lead Teachers (ILT) teachers were in place although the grant calls for four ILT teachers.  

· No established career track for the Academic Deans or ILT was shared.



	4 Provide staff with ongoing, high-quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program and designed with school staff to ensure that they are equipped to facilitate effective teaching and learning and have the capacity to successfully implement school reform strategies

HIGH PRIORITY:  Staff Profile, Student Achievement, Instructional Program, Assessments, School Culture and Climate, Student, Family and Community Support, Professional Development, Organizational Structure
	1.  The turnaround schools will seek to redesign professional development to support teacher capacity building.  The primary tool for achieving authentic job-embedded professional development at the school level will be through the development of the Instructional Lead Teacher (ILT) and Academic Dean roles:

a) Instructional Lead Teacher 
· ILTs will be the primary vehicle for teacher coaching and professional development.

· ILTs will teach a reduced course load so that they can serve as mentors and instructional coaches to both novice and experienced teachers. 

· During their non-teaching time, ILTs will work with teachers in the lesson planning and delivery cycle and assist in the delivery of a variety of PD workshops based on teacher need and capacity especially with the new teachers with new teachers (0-5years).

· During their instructional time, ILTs will “host” mentees in their classroom in order to model best teaching practices and co-teach with novice teachers in order to enhance their skills.   

b) Academic Deans 

· In addition to ILTs, the newly created role of Academic Dean will be a key driver for building teacher capacity in each turnaround school.

· Academic Deans will serve as content experts who ensure teacher effectiveness by aligning formative evaluation, teacher support, and job-embedded professional development. They will also develop a “Needs Assessment” in order to asses the PD needs of the staff.

· Academic Deans will serve as assistant principals who will be responsible for formative teacher evaluations using the Danielson Framework For Teaching and then designing and implementing differentiated PD based on the formative evaluations.

· The Academic Deans, in collaboration with the Maryland State Breakthrough Center, will establish the protocols for collaborative planning around student outcomes.  They will plan and lead internal professional development, monitor teacher practice and analyze data trends.  

NOTE:  A third assistant principal (School Operation Manager) position will be created to focus solely on school operations and management.
	August 2010 – June 2013

August 2010 – June 2013

August 2010 – June 2013


	Curriculum & Instruction;  Department of Teacher Leadership and Professional Development; 

Turnaround Principal and Assistant Principal;

Academic Dean

Curriculum & Instruction;  Department of Teacher Leadership and Professional Development; 

Turnaround Principal and Assistant Principal;

Academic Dean

Curriculum & Instruction;  Department of Teacher Leadership and Professional Development; 

Turnaround Principal and Assistant Principal


	· Professional Development for teachers on the Comprehensive Tool kit has started.

· Materials for training and implementation of the Comprehension Toolkit have been purchased.

· The principal shared that the professional development focus will be determined by the results of the diagnostic testing.  Diagnostic testing and analysis has begun but had not been completed at the time of the SIG monitoring visit.
· The third principal does not have the responsibilities of school operation and management.

	5. Adopt a new governance structure, which may include, but is not limited to, requiring the school to report to a new “turnaround office” in the LEA or SEA, hire a “turnaround leader” who reports directly to the Superintendent or Chief Academic Officer, or enter into a multi-year contract with the LEA or SEA to obtain added flexibility in exchange for greater accountability

HIGH PRIORITY:  Student Achievement,  Rigorous Curriculum, Instructional Program, Assessments, School Culture and Climate, Student, Family and Community Support, Professional Development, Organizational Structure, Comprehensive and Effective Planning, Effective Leadership
	1.  Turnaround schools will be managed within a new Turnaround Department (located within one of the turnaround schools) designed solely and exclusively to support the work of these 4 schools.  The office will contain 2 primary positions:

· 1 Turnaround Director, who will report directly to the Chief Academic Officer.

· 1 Administrative Analyst (secretarial and budgetary support)

2. The turnaround director will provide direct support to the four turnaround principals and schools.  The director will do the following, including but not limited to:

· Conduct one full co-observation day per month for each principal.  Co-observation days entail the director and principal jointly engaged in the clinical observation cycle through the implementation of the Framework for Teaching evaluation tool for multiple teachers in one day, including the post-observation conference.  The director will coach the principal through this process and provide feedback to the principal around his or her instructional leadership and develop his or her skills in the area of lesson observation and feedback. Support from the School Leadership Office will assist with the implementation of the Framework for Teaching tool.

· Conduct one performance planning conference per month with each principal around specific student achievement and school metrics to assess learning and growth.  This will be an iterative meeting process that builds on each previous meeting and will be formative in nature. Specific student achievement and school metrics will be established during the initial planning conference in August 2010.

· Provide regular and ongoing feedback to principals and teachers about their work through a process of formative evaluation. 

· Mentoring and coaching both the principal and teachers.

· Be a full and active member of each school’s leadership team.  The director will attend each school’s scheduled leadership team meeting and be an active part of the school decision-making process.

· Ensure that all teachers are evaluated properly and provided meaningful feedback on their work. 

3. The turnaround director will facilitate the leadership development of  the turnaround administrators and teacher leaders:

· The turnaround department will collaborate with the Director of School and Teacher Leadership to design a new program of principal and assistant principal professional development that moves away from the traditional pull-out, all-day model of systemic principal training and replaces it with a job-embedded, experiential approach to adult learning.

· The turnaround department will design and implement a teacher-leader development program that will utilize a cohort-model approach to adult learning.  Each teacher-leader cohort will meet monthly onsite at the turnaround schools to participate in an ongoing program of leadership development that will include: instructional coaching, performance planning, formative evaluation, meeting planning and execution, workshop facilitation. 

4. Turnaround Steering Committee:  PGCPS will create a multi-disciplinary team to meet monthly with each school team to monitor progress and provide logistical and content expertise.  Members will represent operational, curriculum and instruction, and student support divisions.  Drew-Freeman MS may assign a Parent or Community Representative to the Committee as a consultant.
	May 2010 – June 2010

July 2010 – June 2013

July 2010 – June 2013

July 2010 – June 2013


	Dr. A. Duane Arbogast, Chief Academic Officer;

Debra Mahone, Executive Director of School & Leadership Development;

Dr. Gladys Whitehead, Director of Curriculum & Instruction; 

Area Assistant Superintendents

Betty Joseph, Director of Title I 

Dr. A. Duane Arbogast, Chief Academic Officer;

Debra Mahone, Executive Director of School & Leadership Development;

Dr. Gladys Whitehead, Director of Curriculum & Instruction; 

Area Assistant Superintendents; 

Betty Joseph, Director of Title I 

Doug Anthony, Director of School Leadership

Sharon Hodges, Department of Teaching and Learning;

Turnaround Director


	· Turnaround Director had visited Drew Freeman one full day prior to the SIG monitoring visit.  Daily the principal can access the turnaround director by telephone.  

· The SIG monitoring team and the principal had expected the Turnaround Director to be present for the Drew Freeman’s SIG monitoring visit in support of the new principal but he arrived after the principal’s presentation to the SIG Monitoring Team.

· No co-observations with the principal and the turnaround director have been done.

· Not yet implemented.
· Not yet implemented.
· Not yet implemented.
· Not yet implemented.
The Dept. of School Improvement and School Leadership will ensure:
· Differentiated professional development for turnaround schools 

· School Improvement Plans for all SIG schools will be required to incorporate the SIG plans.


	6.  Use data to identify and implement an instructional program that is research-based and “vertically aligned” from one grade to the next as well as aligned with State academic standards

HIGH PRIORITY:  Rigorous Curriculum, Instructional Program, Assessments, Organizational Structure
	1. Introduction of Comprehension Toolkit: PGCPS has a well-developed middle school Curriculum Framework Progress Guide (CFPG) for reading.  The CFPG has been aligned to State academic standards.  (In 2009-2010, the middle grades CFPG was aligned to include the Toolkit strategies; additional work will be done this summer to refine.)  However, comprehension strategy instruction, to ensure that students use the thinking processes that enable them to develop interpretive and critical stances towards reading objectives, is not yet widespread in grades 6-8.  Teaching and use of comprehension strategies has been shown in the research to be effective across all ages and grade levels [(Pearson and Gallagher, (1983), Pearson et. al. (1992), Pressley (1976 and 2002)].  The Comprehension Toolkit provides teaching moves and language as tools for teachers to teach students to apply these strategies.  Elementary schools in PGCPS that have integrated use of the Toolkit with the CFPG have shown increases in student achievement.  Approximately one-half of the feeder elementary schools for the Turnaround Schools utilize Toolkit, so this will enhance the vertical alignment from one grade to the next, and particularly ensure that students who are bringing stronger strategy awareness do not lose ground in middle school.   At least 15 school districts in states such as Texas, California, Washington, and Massachusetts have extended use of the Toolkit into middle school for these reasons (Heinemann’s Comprehension Toolkit - now a subsidiary of HMH).  The teaching moves and language learned through Toolkit are then applied to texts of increasing complexity at each grade.   

Toolkit will augment the CFPG and will include the following:

· Reading, English/language arts (RELA) lessons teaching non-fiction comprehension strategies.

· Enhancements for classroom libraries to ensure students are regularly reading a variety of genre and at appropriate independent reading levels.

· Classroom materials to support student engagement with comprehension lessons.

· Curriculum adjustments to provide more opportunities for teaching and practicing non-fiction comprehension strategies.

· August 2-day Introductory Toolkit Institute for all RELA, ESOL, Special Education teachers and administrative staff.

· Demonstration lessons and workshops at intervals throughout the school year by author/consultant Anne Goudvis with PGCPS teachers. 

· Consultant and C&I sessions with the Instructional Coordinator, ILTs and Academic Deans during each demonstration lesson cycle to build capacity among PGCPS staff to support teachers in each building.

· Collaborative planning meetings to develop strategy lessons.

The ILTs, Academic Deans, and RELA department chairs will work with Anne Goudvis and the Coordinating Supervisor of Special Instructional Programs in Curriculum and Instruction this summer to revise curriculum to include additional nonfiction and organization of the strategies per Toolkit. This will serve as professional development so that these staff members will go into the schools in the fall with a strong foundation.  The August institute will orient teachers to Toolkit, provide practice in applying comprehension strategies to their own reading, practice using the gradual release of responsibility model, plan rituals and routines to support active literacy classrooms, and prepare teachers to teach Unit 1 strategy lessons.  Demonstration lessons and workshops by author Anne Goudvis are scheduled at intervals across the school year, so that each strategy can be emphasized as teachers prepare to teach it, student work from previous lessons can be analyzed, and instructional questions can be addressed.  Planning days are provided during each demonstration lesson/workshop cycle, and in monthly collaborative planning after-school sessions, so that the Instructional Coordinator, ILTs and Academic Deans can lead and support teachers in creating lessons as they learn how to develop expertise with each strategy, as well as how to integrate strategies for student independence.  

2. PGCPS has struggled with mathematics student achievement in the middle grades.  To this end, the turnaround schools will establish the goal that all students will complete algebra by the end of 8th grade.  The district goal is 75%.  This will entail a redesign of mathematics instruction prior to 8th grade with particular emphasis on remediation and intervention programs for students who struggle to reach grade level and a focus on problem-solving, critical thinking and writing in mathematics as well as vocabulary for ELL students.  In order to insure that students are prepared for Algebra 1 in 8th  grade, we propose to put all 7th  grade students that are not taking Algebra 1 and Geometry into a pre-algebra course, coupled with a companion intervention elective course to insure that we build the necessary skills to prepare the students to take Algebra 1.   One such intervention program that supports this model, as well as, research based strategies that vertically align across middle grades to algebra 1 and is aligned to the State academic standards is Key Elements to Mathematics Success (KEMS) and Key Elements to Algebra Success (KEAS). There is a need to build teacher capacity to support the realigned program to assist teachers in delivering the content, analyzing student work and developing rich tasks for student use.  A strong professional development training model supported by ongoing site based coaching is key to helping teachers enrich their practice.  In addition, the Institute for Learning from the University of Pittsburgh is using knowledge of research-based instructional practices to assist with the redesign of the curriculum framework progress guides to insure that we deliver academic rigor to prepare our students for algebra. Research Data on the programs use in 2005-2006 in Guilford County, North Carolina showed that Algebra 1 results for three experimental schools that used the program had a pass rate of 71%, compared to a 39% pass rate of the control group and a 58% pass rate for the district. In Algebra 1, the experimental schools outperformed the district 17 of 20 topics covered in the Algebra1 exam. In 2006-2007, the program was implemented in Gaston County, North Carolina. The results showed that the experimental group had a passing rate of 88.46% compared the control group rate of 67.35% on the exam in Algebra1. Further details of this research with data to support the success of the National Training Networks KEAS and KEMS programs can be found at http://ntnmath.com/Research.html in the NTN Methodology Research document pages 32-35.   The goal, by 2012-2013, is for 75% of 8th graders to matriculate to high school with an algebra I credit.

3. In order to prepare middle school students to be college ready, AVID (Advancement Via Individual Determination) will be provided.  Through an elective class, additional college/career/motivational activities and tutors from colleges in the community, AVID supports students to rise to higher levels of academic achievement and success.  AVID teaches study skills, using writing as a learning tool, collaboration, and inquiry to insure that children, including those who may not yet have a college-going tradition in their families, are not left off the college track.  AN AVID presence in the school will not only support students in the cohort but will reinforce building a culture of academic rigor and high expectations for all.

The purpose of the AVID program is to assist those students who are not achieving at their true potential to become achievers and to prepare them to focus on a college.  Some students may be first generation college students.  The schools establish the criteria for those students who would benefit from the support of the AVID program and the elective class will be available to all students who meet the criteria for the program. The AVID elective curriculum is beneficial to any group of students, but works best with underachieving students who are at risk academically.  The AVID program is designed to restructure the teaching methods of an entire school and to open access to the curricula that will ensure four-year college eligibility for all students.  As AVID becomes institutionalized as a school wide program, the methodologies and components will become increasingly available to all students.  A strong, effective AVID team is a leadership group that fosters the development of a school wide learning community, collaborates to achieve the mission of the AVID program, and focuses on the achievement of all its students. The initial implementation of the program requires that an 8 member team (principal, counselor, core content area teachers, and the AVID elective teacher/coordinator) from the school be trained on the program.  This site team meets regularly to assess students’ needs and plan for ways to address those needs.  They collaborate to develop and implement a site plan, and to document evidence to illustrate support for students’ access to and success in rigorous curriculum.  The school must identify an AVID teacher/coordinator to insure the program is implemented with fidelity.  Each year the site team must conduct a self-assessment based on the 11 AVID Program Essentials and school’s site plan for implementation.  The site plan and the self-assessment are reviewed and monitored regularly with the district coordinator to determine the success of the program and qualifications to become a certified AVID site.  The success of the AVID program at the school informed the decision to expand the AVID program for the upcoming year.  An AVID coordinator will be identified from within the current PGCPS staffing allotment for the school and will receive an emolument from 1003g funds.

4. Turnaround schools will provide a sequential foreign language program for all middle school students that will articulate with high school foreign language courses.  While Spanish is an available offering in each school, the district will work to secure world language teachers and build interest among the students as a part of enhancing their college-bound culture.  Offering world languages to middle school students will help them to meet the new criteria for the UMD system as well as other colleges.  The foreign language strand will enable schools to differentiate the program based on identified needs and/or interests.  Principals will select the languages from the ten offered in PGCPS (including French, Italian, Chinese, and Latin) based on the interest of their communities and the languages supported by the high schools that the students feed into.  Drew-Freeman will work closely with Suitland HS which is located next door to ensure a smooth transition from middle school to high school, including high school credit and advance course offerings.

The world languages model will be phased in over three years.  In 2010-2011, an Introduction to Foreign Language course will be scheduled for 7th graders so that foreign language classes (for high school credit) can be added for 8th grade by 2011-2012.  The outcome is for 75% of 8th graders to matriculate to high school with a foreign language credit (by 2012-2013).

5. Talented and Gifted Students (TAG) - PGCPS has an established multiple criteria TAG identification process.  TAG identified students at the middle school level are scheduled in Honors courses. Through pre and post assessment data and interest and learning style inventories, students’ academic, social, and emotional needs are identified.  Differentiated instruction occurs by providing access to advanced content, above grade level instructional materials, math acceleration, enrichment extensions, and extra-curricular enrichment opportunities.  
	August 2010 – June 2013

August 2010

August 2010 – June 2013

August 2010 – June 2013

August 2010 – June 2013

August 2010 – June 2013


	Anne Goudvis, Comprehension Toolkit Consultant 

Joanne Durham, Curriculum & Instruction;

Turnaround Literacy Coach;

Title I Literacy Coach

Dr. Gladys Whitehead, Director of Curriculum & Instruction;

Stephanie Foster, Supervisor for Secondary Mathematics;

Michelle Dyson, Supervisor for Secondary Mathematics; Math Turnaround Specialist;  Instructional Lead Teacher (ILT);

Academic Dean

Dr. Gladys Whitehead, Director of Curriculum & Instruction; AVID Coordinator;

Instructional Lead Teachers (ILT);

Academic Deans

Dr. Gladys Whitehead, Director of Curriculum & Instruction;

Foreign Language Supervisor;  Instructional Lead Teacher (ILT);

Academic Dean

Dr. Gladys Whitehead, Director of Curriculum & Instruction;  PGCPS TAG Supervisor;

Instructional Lead Teacher (ILT);

Academic Dean
	· The school has started some pre-algebra classes. 

· The math intervention program, Key Elements to Mathematics Success, is being implemented.

· Only informal professional development for math has been done by consultants.

· Some professional development in math has been provided by the ILTs.

· Drew Freeman has only one returning teacher that was AVID trained.

· The school has hired a new AVID teacher for pull-out and four sections of AVID classes.

· Future professional development opportunities will be held on AVID for all core teachers, however no specific timeline were shared.

· Two new Spanish teachers have been hired.

·  The school is presently offering Spanish I to 8th graders and Introductory Spanish to 7th and 8th graders.
· Instructional materials and student books are lacking for Spanish classes.  There is only one class set of Spanish books in the school.

· Many resources left the school at the end of the previous year, including all the teaching kits for social studies.

· An inventory control process has begun.

· The TAG program is not being implemented

· There are no HONORS classes currently being offered.  Students may be enrolled in a higher level math class or Spanish I.
· Students are grouped heterogeneously.


	7 Promote the continuous use of student data (such as from formative, interim, and summative assessments) to inform and differentiate instruction in order to meet the academic needs of individual students     HIGH PRIORTY:  Student Profile, Student Achievement, Rigorous Curriculum, Instructional Program, Organizational Structure
	1.  PGCPS has a well-defined interim assessment system that is used to inform and differentiate instruction.  Interim assessments are given every 9 weeks and analyzed by teachers as part of the long-range planning process in schools and as part of the PGCPS’s broader system of performance management.  However, turnaround schools will build on this assessment system to engage in a more frequent formative assessment program that provides data for shorter intervals of instructional time.

· For each core content area, data on student performance will be generated on a monthly basis.  For example, students will take math benchmarks at the end of each month that teachers will use to inform planning to differentiate future instruction.  In reading, for example, teachers will keep detailed running records of students and will assess them monthly as part of the Comprehension Toolkit curriculum re-design for 7th and 8th grades.

· The implementation of a “flex” schedule for teachers will allow for more meaningful collaboration in the analysis of monthly student achievement data, and this work will be spearheaded by the academic deans in each turnaround school.

· The formative data generated each month will drive the Director-Principal monthly performance planning meetings that are scheduled as part of the new governance structure for Turnaround Schools. 

2. PGCPS has an established multiple criteria TAG identification process.  TAG identified students at the middle school level are scheduled into Honors courses. Through pre and post assessment data and interest and learning style inventories, students’ academic, social, and emotional needs are identified.  Differentiated instruction occurs by providing access to advanced content, above grade level instructional materials, math acceleration, enrichment extensions, and extra-curricular enrichment opportunities.

3. The IEP governs the instructional supports that are provided to assist the student in learning.  Using testing data from annual and re-evaluations, progress monitoring and benchmark intervention data, and county and state assessment, student progress will be monitored.  The curriculum contains lessons differentiated to address special needs.  Teachers of ESOL and special needs students participate in collaborative planning with general education teachers and also participate in systemic development around teaching and co-teaching.   It is an important aspect of these meetings that data be analyzed and specialized instruction monitored.

Teachers of English Language learners will be made aware of their students overall proficiency levels as determined by the LAS Links and will provide direct instruction in academic vocabulary and provide multiple opportunities to use the language in order to provide access to both the content and language of instruction.  Teachers will receive quarterly data on the language proficiency of their students in all four domains of language: listening, speaking, reading and writing using quarterly assessments in these areas.  Teachers will have the opportunity to design lessons that focus on both language and content, while targeting specific skills.

Drew-Freeman Middle School will provide ESOL classes or co-taught instruction to increase English language acquisition. The ESOL teacher will collaborate with the content area teachers to design appropriate supports for instruction, such as the use of visuals, graphics, and realia to introduce new vocabulary concepts, and to increase reading comprehension; opportunities to extensively build and activate background knowledge; explicit instruction in the academic vocabulary of the content area,; integration of appropriate technology; and, the use of bilingual dictionaries. Each curriculum framework progress guide emphasizes vocabulary instruction and provides lessons that are differentiated to support English Language Learners.  Many of the same supports exist for Special Needs students.  The IEP governs the instructional supports that are provided to assist the student in learning.  The curriculum contains lessons differentiated to address special needs.  It is critical that teachers of ESOL and special needs students be allotted time in the master schedule to participate in collaborative planning with general education teachers and also participate in systemic development around teaching and co-teaching.   The implementation of an extended student day would afford more scheduling flexibility and provide time for effective collaboration for all teachers.


	August 2010 – June 2013

August 2010 – June 2013

August 2010 – Jun2013
	Turnaround Director;

Testing Office;

Principal;

Assistant Principal;

ILT;

Academic Dean;

School-based Data Coach

Turnaround Director;  PGCPS TAG Coordinator;

Testing Office;

Principal;

Assistant Principal;

ILT;

Academic Dean

Turnaround Director;  Special Education Instructional Specialist;

ESOL Instructional Specialist; 

Principal;

Assistant Principal;

ILT;

Academic Dean;

School-based Data Coach


	· Data notebooks will be utilized by teachers and used in collaborative planning.

· There was no established process for how the data coach will assist teachers in analyzing data to make instructional decisions.
· Flex time for teachers has not being implemented
· Due to serious concerns with existing IEPs, a request has been made to Central Office for a special education audit.

· There are 95 students identified for special education services.

· The school has a part-time ESOL teacher implementing instruction for the 10 students. 

	8.  Establish schedules and implement strategies that provide increased learning time 

PRIORTY:  Student Achievement, Instructional Program, Organizational Structure
	1. Each turnaround school will utilize an extended school day to address the needs of all of its learners.  Turnaround schools will extend the student school day by 90 minutes (by adding an additional class period) to provide for additional instructional time.  This time will allow opportunities for the following:

· Acceleration and intervention programs for core content areas depending on student need.

· Increased opportunities for creative and cultural arts and the inclusion of additional academically-oriented elective courses, i.e. foreign language, supplemental reading and mathematics courses, etc.

· Development of a robust advisory program. 

· Independent Reading Clubs/Book Clubs

2. The master schedule (number and length of class periods) will be developed by the newly hired principal along with the site-based leadership and will be based on identified needs.

3. A flexible schedule will be implemented for teachers (7.5 hour day) allowing some to arrive at the beginning of the student day and others to arrive later.  While this model does not mandate an extended teacher work day, teachers will be afforded the option of working additional hours to fully support the extended day for students.

4. Turnaround schools will implement a 5-day August Academy for incoming 6th/7th graders.  One day will be also planned for any 8th graders who will be new to the school.  Administrators, counselors, and instructional staff (8 teachers) will be required to participate.

· August Academy will serve as an induction program for all 6th/7th graders and will become an annual part of the articulation process from elementary to middle school. 

· The primary focus during August Academy will be to jumpstart the middle school experience and ease the transition from elementary to middle school.   

· The early start to the school year will allow for diagnostic assessment, school culture building, and the establishment of early intervention and enrichment opportunities for students.

· The August Academy will afford students the opportunity to tour the school, follow a modified mock schedule, meet teachers, and have an opportunity to learn about the various creative arts courses being offered in the upcoming school year.  There will also be a character education session conducted by the guidance counselors and a review of the student code of conduct/expectations conducted by the administrative team.  In addition, students will participate in rotating sessions that include study skills and organizational skills presented by AVID representatives.  PBIS representatives may also facilitate sessions around incentives for positive behavior.  Guidance Counselors will present strategies for success for all students including: organization as a secondary learner, how to study as a secondary learner, review of Student Code of Conduct, appropriate use of Agenda Books, review of and provision for school schedules.  A Family and Community Forum will be held at the school one evening during the week.  Parents, students, and community members will be invited to participate.  This will also provide an opportunity for teachers and parents to exchange contact information.

5. Increased instructional time for students will also afford increased learning time for teachers. The increased instructional day will provide scheduling flexibility and allow for more meaningful teacher planning opportunities during the school day, including:

· Collaboration around lesson design and unit plans.

· Analysis of student work.

· Data analysis.

· Curriculum modification. 
	August 2010 – June 2013

August 2010 – June 2013

August 2010 – June 2013

August 2010, 2011, 2012

August 2010 – June 2013


	Dr. A. Duane Arbogast, Chief Academic Officer;

Dr. Gladys Whitehead, Director of Curriculum & Instruction; 

Area Assistant Superintendents

Scheduling; Transportation;

Turnaround Director;

Principal;

Assistant Principal;

ILT;

Academic Dean;

School-based Data Coach

Transportation;

Turnaround Director;

Principal;

Academic Deans;

ILTs;

Professional School Counselor;

Turnaround Director;

Principal; 

Academic Dean;

ILT;

School-based Data Coach


	· The planned extended school day will not be implemented during the 2010-2011 school year.

· An Advisory Meeting for all students is held prior to school hours each day from 7:30-7:45AM.  All staff members are required to meet with small groups of students to provide ongoing dedicated time to build positive relationships between the staff and students. 

· A master schedule was available.
· The 5-day August Academy to support students in their transition from elementary to middle school was not implemented.

· A one day Transition Day was held during August 2010.

· The extended school day for students will not be implemented this school year.  Therefore the increased learning time for teachers based on that extended student day schedule will also not occur.


	9.  Provide appropriate social-emotional and community-oriented services and supports for students

HIGH PRIORTY:  Student Profile, Staff Profile, Student Achievement, School Culture and Climate, Student, Family and Community Support, Organizational Structure, Effective Leadership
	1. In order to engage all stakeholders in addressing the needs of the whole child, school-based Student Services personnel – an Outreach Team (which includes, Title I Parent Coordinator, Professional School Counselors, Pupil Personnel Workers, Nurses, Special Educators, School Psychologists, Food Services Managers, Community Engagement Resource Personnel, and Social Workers), in conjunction with community representatives, will organize monthly parent meetings and training sessions to engage parents and teachers about appropriate social-emotional supports for students and families in each school based upon the data provided by each school’s Comprehensive Needs Assessment around the following topics:

· Truancy/Attendance

· Safe and Drug Free Environment

· Behavior

· Health/Nutrition

· Academics

· Parent Involvement

The Turnaround Steering Committee will monitor the social-emotional supports being provided to students and families in each school.  Services will be adjusted and differentiated based on data from formative and summative feedback which includes: student and parent surveys, referral data, visit/service data, suspension data, attendance data, etc.  

2. In order to address chronic behavioral issues and create a more positive learning environment, the school will continue to implement PBIS.  PBIS (Positive Behavioral Interventions and Supports) is a process for creating safer and more effective schools.  PBIS is a systems approach to enhancing the capacity of schools to educate all children by developing research-based, school wide, and classroom discipline systems.  The process focuses on improving a school’s ability to teach and support positive behavior for all students.  Rather than a prescribed program, PBIS provides systems for schools to design, implement, and evaluate effective school-wide, classroom, non-classroom, and student specific discipline plans.  
PBIS training occurs every summer for new and returning schools.  Because Benjamin Stoddert will be classified as a “new” school, a school team (the newly hired principal along with an assistant principal, guidance counselor, and at least one classroom teacher) will be required to attend the mandatory 2-day PBIS Summer Institute for new PBIS schools (July 2010).   As a new PBIS school, a “Statement of Intent” along with a staff survey must be completed by June 1, 2010.  The PBIS team will monitor and adjust the interventions and supports based on student and parent surveys, referral data, suspension data, attendance data, etc.  

NOTE:  The program is currently funded through the Safe and Drug Free Schools Office (Title 4); however, future funding for this department is slated to be significantly reduced.  While Title 4 will be able to fund this summer’s institute, 1003g funds will need to be allocated for school year 2011-2012 and 2012-2013.
3. To provide appropriate socio-emotional support for students and their families, a full-time social worker will be added to the school staff.  The social worker will be required to work a flexible schedule to allow for coordination and coverage of after-school and evening activities.  In addition, he/she will collaborate with the site-based professional school counselors and parent liaison and with community organizations especially the Suitland Wellness Center which is located across the street from the school to coordinate the “hub” of community services that will available to the school families.

4. The Department of Student Services will develop and disseminate a brochure detailing school and community resources and services. 
5. On going professional development will be held with staff members of all four schools on the team process, team building, whole-child development, behavior management, nonviolent physical confrontation (de-escalation strategies), Positive Behavioral Intervention Strategies (PBIS), point system and incentives, the Code of Student Conduct and effective parent/family/community engagement.  Summer training will focus on enhancing the knowledge of staff in the above areas. 
6. To ensure accountability, within bi-weekly management and accountability meetings, the school team will analyze relevant student data to:
· Develop student action plans with individual objectives for targeted students  

· Determine the effectiveness of the program strategies.
7. The school’s management and accountability system will collaborate with the LEA to answer the questions of the timeline and the needs that determine which activities will take place, which will be responsible for monitoring and how the activities will be monitored. 

8. Community engagement resource personnel will develop a partnership for each school with the Suitland Civic Organization, county government and other agencies to develop a “Hub” of needed community services to be provided during regularly scheduled daytime and evening sessions.  Providing access to information and assisting parents in reducing the stresses of daily life will benefit the students by enabling the parents to pay more attention to their children’s needs and, as a result, positively impact student achievement.

9. Increase parent engagement in all school activities and support parental understanding of and involvement in all curriculum areas:

· Participate in parent/student learning activities as measured by attendance, homework, and assessments.

· Create a Parent Action Committee to encourage increased parental participation.

· Facilitate the development of the School Parent Policy and Parent-School-Student Compact.

· Consult parents in all decisions about parent engagement activities. 

Proposed Parent Engagement Program includes:

· Relevant parent workshops – parenting skills, nutrition, money management, job seeking skills, resume writing, computer training, etc.

· Parent-members on school committees and teams

· Greater participation of parents on PTA committees and SPMT

· Parent contributions to school newsletter

· Development of parent database

· Parent-developed and produced projects correlated with monthly units of study projects developed and produced by their children

· Parent-produced art projects (literary, art, film, etc) guided by the Parent Coordinator


	August 2010 – June 2013

August 2010 – June 2013

May - July 2010

August 2010 – June 2013

August 2010

August 2010 – June 2013

August 2010 – June 2013

August 2010 – June 2013

August 2010 – June 2013

August 2010 – June 2013
	Diane Powell, Director of Student Services;

Turnaround Director,   Turnaround Principals;

Title I Office

Diane Powell,       Director of Student Services;
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	· A part-time social worker has been hired who works three days a week. 

· The school counselor is providing support by going into classrooms.

· A full time school nurse is in place. 

· Community organizations are involved in the school.

· The principal reported that PBIS is functioning fully in the school.  The Art teacher is the PBIS lead teacher. The school has developed a code of conduct, a minor incident form, and teacher and student incentives.  The school held a kick off at the beginning of the school year and monthly events are planned.  The behavior matrix is reviewed during the daily Advisory Meetings held before school.  

· Professional development on PBIS is being offered after school for teachers.

· It is not clear if a school team from Drew Freeman participated in the PBIS training during the summer 2010.  The plan identifies the wrong school (Benjamin Stoddert).

· This school and community resources and services brochure was not available for review.
· The principal has initiated several community engagement activities with the Suitland Civic Association, churches, etc.
· Parent engagement activities have begun. The   community cookout was well attended by students and families.  
· The principal has conducted Community Walks. 
· Back to School Night is scheduled and the keynote presenter will be an author who will initiate a community read of his book.  The purpose is to begin to create a culture of reading at the school.
· There are initial plans to start a Parent University.
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