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Title I School Improvement Grant (SIG):  The School Improvement Grant (SIG) Program, authorized under section 1003(g) of Title I of the Elementary and Secondary Act of 1965, provides funding through State educational agencies (SEAs) to local educational agencies (LEAs) with the lowest-achieving schools that have the greatest need for the funds and demonstrate the strongest commitment to use the funds to raise significantly the achievement of students.   MSDE approved Prince George’s County School’s (PGCPS) SIG Application on July 1, 2010 for the system’s four Tier II middle schools (G. James Gholson, Benjamin Stoddert, Thurgood Marshall, and Drew Freeman Middle Schools). 
Maryland State Department of Education’s (MSDE) Approved SIG Application:  As part of its approved SIG Application, MSDE will utilize the Restructuring Implementation Technical Assistance (RITA) Initiative as a response to Title I requirements to provide technical assistance to low performing schools, specifically Maryland’s Tier I and Tier II SIG schools.  The RITA process is designed to assist low achieving schools in identifying programs and systems that are effective and those that need to be eliminated or improved to advance student achievement.  RITA establishes teams of highly skilled educators to work in concert with school districts and schools, using a thoughtful, systematic, evidence-based process in order to provide constructive technical assistant recommendations in the following areas: curriculum; instruction; assessment; school culture and climate; students, family, and community support; professional development with accountability; effective leadership; organizational structure and resources; and comprehensive and effective planning for the district and school that will improve teaching and learning.  Through Maryland’s Statewide System of Support, the Breakthrough Center will offer and/or provide services at the district and school levels. 
RITA Team: Bonnie Naef (leader); Hattie Penn and Nancy Evans (members)


RITA Team’s Organization Feedback of Technical Assistance Recommendations:
· TABLE   I:    RITA Standards’ Ratings at a Glance 
· TABLE  2:   School Technical Assistance Recommendations based on RITA Standards and Indicators

· TABLE  3:   District Technical Assistance Recommendations based on RITA Standards and Indicators
	Table 1                      RITA Ratings at a Glance for Prince George’s County Public Schools and Thurgood Marshall Middle School

	RITA Standard
	Below Standard
	Partially Meets Standard
	Meets Standard
	Above Standard

	Standard 1—School Improvement Grant (SIG) Intervention Plan
The district and school implement its School Improvement Grant (SIG) Intervention Plan approved by the Maryland State Department of Education that makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and that has the substantial promise of enabling the school to make adequate yearly progress.

	There is limited evidence that the School Improvement Grant (SIG) Intervention Plan makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and that has the substantial promise of enabling the school to make adequate yearly progress.

                                                    
	There is some evidence that the School Improvement Grant (SIG) Plan makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and that has the substantial promise of enabling the school to make adequate yearly progress.

                                                    
	There is sufficient evidence that the School Improvement Grant (SIG) Intervention Plan makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and that has the substantial promise of enabling the school to make adequate yearly progress.


	There is ample evidence that the School Improvement Grant (SIG) Intervention Plan makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and that has the substantial promise of enabling the school to make adequate yearly progress.

                        

	Standard 2—Curriculum
The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and
The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment. 

	There is limited evidence that the 

· The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and
· The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment.


	There is some evidence that the

·  The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and
· The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment.


	There is sufficient evidence that the 

· The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and
· The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment.


	There is ample evidence that the 

· The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and

· The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment.

	Standard 3—Instruction
The school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment with curriculum, instruction, and assessment.
	There is limited evidence that the school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment with curriculum, instruction, and assessment.



	There is some evidence that the school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment with curriculum, instruction, and assessment.


	There is sufficient evidence that the school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment with curriculum, instruction, and assessment.


	There is ample evidence that the school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment with curriculum, instruction, and assessment.



	Standard 4---Assessment
The district provides schools with standards based formative and summative assessments that are aligned with the State Curriculum.
The school, in clear alignment of curriculum, instruction, and assessment, uses standards based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.
	· There is limited evidence the district provides the school with standards based formative and summative assessments that are aligned with the State Curriculum.

· There is limited evidence the school, in clear alignment of curriculum, instruction, and assessment, uses standards based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.
	· There is some evidence the district provides the school with standards based formative and summative assessments that are aligned with the State Curriculum.

· There is some evidence the school, in clear alignment of curriculum, instruction, and assessment, uses standards based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.


	· There is sufficient evidence the district provides the school with standards based formative and summative assessments that are aligned with the State Curriculum.

· There is sufficient evidence the school, in clear alignment of curriculum, instruction, and assessment, uses standards based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.
	· There is ample evidence the district provides the school with standards based formative and summative assessments that are aligned with the State Curriculum.

· There is ample evidence the school, in clear alignment of curriculum, instruction, and assessment, uses standards based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.

	Standard 5—School Culture and Climate
The school, in a collaborative partnership with parents and community, functions as an effective learning community with shared school vision, mission, and values for students and teachers by providing a climate that is safe, supportive, healthy, and drug-free.
	There is limited evidence that the school, in a collaborative partnership with parents and community, functions as an effective learning community with shared school vision, mission, and values for students and teachers by providing a climate that is welcoming, safe, supportive, healthy, and drug-free.
	There is some evidence that the school, in a collaborative partnership with parents and community, functions as an effective learning community with shared school vision, mission, and values for students and teachers by providing a climate that is welcoming, safe, supportive, healthy, and drug-free.
	There is sufficient evidence that the school, in a collaborative partnership with parents and community, functions as an effective learning community with shared school vision, mission, and values for students and teachers by providing a climate that is welcoming, safe, supportive, healthy, and drug-free.
	There is ample evidence that the school, in a collaborative partnership with parents and community, functions as an effective learning community with shared school vision, mission, and values for students and teachers by providing a climate that is welcoming, safe, supportive, healthy, and drug-free.

	Standard 6—Student, Family, and Community Support 
The school and district work with students, families, and communities to promote academic, developmental, social, and career needs of students.
	There is limited evidence that the school and district work with students, families, and communities to promote academic, developmental, social, and career needs of students.


	There is some evidence that the school and district work with students, families, and communities to promote academic, developmental, social, and career needs of students.


	There is sufficient evidence that the school and district work with students, families, and communities to promote academic, developmental, social, and career needs of students.


	There is ample evidence that the school and district work with students, families, and communities to promote academic, developmental, social, and career needs of students.



	Standard 7—Professional Development with Accountability
Based on student and teacher learner needs, the school and district provide all staff with research-based, results driven, job-embedded professional development opportunities and implements performance accountability procedures in order to improve teaching and learning.
	There is limited evidence available that based on student and teacher learner needs, the school and district provide all staff with research-based, results driven, job-embedded professional development opportunities and implement performance accountability procedures in order to improve teaching and learning.


	There is some evidence that   based on student and teacher learner needs, the school and district provide all staff with research-based, results driven, job-embedded professional development opportunities and implement performance accountability procedures in order to improve teaching and learning.


	There is sufficient evidence that based on student and teacher learner needs, the school and district provide all staff with research-based, results driven, job-embedded professional development opportunities and implement performance accountability procedures in order to improve teaching and learning.


	There is ample evidence that based on student and teacher learner needs, the school and district provide all staff with research-based, results driven, job-embedded professional development opportunities and implement performance accountability procedures in order to improve teaching and learning.



	Standard 8—Organizational Structure and Resources
The school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.
	There is limited evidence that the school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.


	There is some evidence that the school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.


	There is sufficient evidence that the school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.


	There is ample evidence that the school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.



	Standard 9—Comprehensive and Effective Planning
The school administration and school improvement team communicate clear purpose, direction, and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan and SIG plan.


	There is limited evidence that the school administration and school improvement team communicate clear purpose, direction, and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan and SIG Plan.

	There is some evidence that the school administration and school improvement team communicate clear purpose, direction, and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan and SIG Plan.

	There is sufficient evidence that the school administration and school improvement team communicate clear purpose, direction, and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan and SIG Plan.

	There is ample evidence that the school administration and school improvement team communicate clear purpose, direction, and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan and SIG Plan.



	Table 2          RITA Technical Assistance Recommendations for Thurgood Marshall Middle School
Standard 1:  SIG Intervention Plan                                                   Overall Rating:  Below Standard

	Standard 1
	 Technical Assistance Recommendations for the School 

	The district and school implement its School Improvement Grant (SIG) Intervention Plan approved by the Maryland State Department of Education  that makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and that has the substantial promise of enabling the school to make adequate yearly progress.
	· In order to clarify the new structure and responsibilities create a graphic for stakeholders which visually explains how the turnaround model works at TMMS.

· In order to enhance understanding of the SIP, create a SIP “at a glance” which captures the major goals and objectives.  All stakeholders should be able to speak to this graphic.  Every teacher in the building should be fully conversant about the major goals of TMMS.

· In order to enhance student buy-in to TMMS’s turnaround opportunity, create a student friendly SIP “at a glance” which captures the major goals of the SIP.  Begin by using this with the student government and other student leaders.  Get their input on how best to educate the student body about schoolwide goals.  Create charts and graphs that are displayed at the school entrances that show progress toward goals.

· In order to enhance stakeholder buy in, the principal should focus on motivating stakeholders around the school’s new mission and vision (changes implemented as a turnaround school).  Design a campaign to create a sense of ownership of the new mission and vision so that stakeholders become part of the change rather than critical observers.  

· In order to get all stakeholders on board and excited about the school’s new mission and vision, select one or two big changes that will have high impact pay-offs. Celebrate these successes widely with all stakeholders:  students, parents, community, and staff. (i.e. first quarter FAST data might yield a chance to celebrate.)




	Table 2         RITA Technical Assistance Recommendations for Thurgood Marshall Middle School
Standard 2: Curriculum                                                                         Overall Rating: Partially Meets Standard

	Standard 2
	Technical Assistance Recommendations for the School 

	· The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and

· The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment.

	In order to support students to be college ready (“college preparatory environment”) the school must:

· Implement fully the AVID curriculum. 

· Ensure that direct links to the curriculum are understood by all stakeholders and posted in every classroom.

· Ensure that academic coaches provide support and specific guidelines for teachers to follow in order to implement curriculum.

· Make links to career and real life application throughout the curriculum.




	Table 2        RITA Technical Assistance Recommendations for Thurgood Marshall Middle School
Standard 3: Instruction                                                                                        Overall Rating: Below  Standard

	Standard 3
	Technical Assistance Recommendations for the School 

	The school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment of curriculum, instruction, and assessment.
	· In order to support teachers to assist students to access written materials across all subject areas, provide all non-Reading/Language Arts (RELA) teachers with basic reading data. The RELA ILT should assist teachers to understand this data and to obtain materials that will support students in reading across the curriculum.

· All teachers should be responsible for implementing reading across the curriculum in order to prepare for MSA.

· In order to assist students to take responsibility for their learning, the ILT must assist teachers in the creation of rubrics to be displayed along with student work. 

· The school should break down instructional strategies into small, easily achievable “bites” so as to allow the many new teachers the opportunity to use such strategies to attain instructional proficiency.

· Academic deans and ILTs should spend a majority of their time in the classrooms assisting and demonstrating effective teaching strategies and classroom management skills.
· New teachers need the support of mentor teachers for subject matter, delivery of instruction, and classroom management.

· In order to enable teachers to meet student needs, teachers should be offered professional development in differentiation of instruction.


	Table 2  RITA Technical Assistance Recommendations for Thurgood Marshall  Middle School
Standard 4:   Assessment                                                            Overall Rating: Below Standard

	Standard 4
	 Technical Assistance Recommendations for the School 

	· The district provides schools with standards based formative and summative assessments that are aligned with the State Curriculum.

· The school, in clear alignment of curriculum, instruction, and assessment, uses the district curriculum based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.
	· Formative and summative assessment should be clearly defined for the 70% of staff members who are new to teaching.

· The data coach should identify those students who are struggling academically but who may not be receiving support through special education or intervention programs. The data coach should assist with the development of Academic Intervention Plans for these students.  

· In order to promote a data driven instructional environment, continue to support teachers, particularly new teachers, in analyzing formative data. 

· Ensure that teachers are able to use data to drive instruction using one type of data first (i.e. FAST) before adding another (i.e. Performance Matters).


	Table 2        RITA Technical Assistance Recommendations for Thurgood Marshall  Middle School
Standard 5: School Culture and Climate                                     Overall Rating: Below Standard

	Standard 5
	Technical Assistance Recommendations for the School 

	The school, in a collaborative partnership with parents and community, functions as an effective learning community with a shared school vision, mission, and values for students and teachers by providing a climate that is safe, supportive, healthy, and drug-free.
	· In order to create a more positive environment, develop an overarching vision for student behavior at TMMS. Include the PBIS committee, guidance counselors, social worker, PPW, psychologist, interested teachers, students, and parents, and administrators in the creation of this vision.  The vision should be operationalized with detailed descriptors and positive language that can be easily understood by all stakeholders. Link the vision to the school’s college bound programs, careers and culture.

· In order to have student buy-in, student representatives should be involved in the rewrite of the school’s mission and vision.

· Build staff capacity so that expectations are consistent through the school.  
· In order to clarify consistent behavioral expectations for students, create a chart that briefly summarizes the expectations in student friendly language (i.e. looks like, sounds like).  Display this chart in all classrooms and other locations throughout the school.  Use this chart as the basis for distributing Tiger Bucks.  Require every teacher to deliver lessons (common lessons developed by the leadership team) concerning these expectations.  
· In order to assist teachers to cultivate strategies to manage behavior, develop a specific, written process for sending students to another teacher’s room for time out.  Include expectations for work completion and a reflection sheet so students can think about, write about and subsequently change the behavior that necessitated removal from their classroom. 

· Receiving teachers must be notified that a student is being sent to their rooms for disciplinary action in order to ensure that students do not roam the halls and potentially cause additional problems within the school.




	Table 2       RITA Technical Assistance Recommendations for  Thurgood Marshall  Middle School
Standard 6: Students, Family, and Community Support               Overall Rating: Below Standard

	Standard 6
	Technical Assistance Recommendations for the School 

	The school works with students, families, and communities to promote academic, developmental, social, and career needs of students.
	· In order to facilitate parent/school communication, add email addresses to contact information.

· In order to enhance buy-in by TMMS families, the principal should focus on motivating stakeholders around the school’s new mission (changes implemented as a turnaround school).  Design a campaign to create a sense of ownership of the new mission and vision so that families become part of the change rather than critical observers. 

· Principal should have regular, purposeful communication with parents, individually and as a group. Create a parent steering committee to include parents as partners in the Turnaround process.

· Adhere to the 2009 Needs Assessment by offering parent activities such as academic events and workshops. 

· In order to support students with significant behavioral challenges, develop a process for the social worker to be heavily involved with these students and their families.  Behavior plans for these students, developed through a student services committee, should be shared with relevant staff. 

· Provide opportunities for articulation between feeder elementary schools and the high school.

· Tutoring by older students

· Formal programs, such as orientation, math experiences/challenges, and drams productions, etc.

· Organize a list of resources within the community such as Andrews Air Force Base to assist with school needs.

· Careers, hall monitors, student mentors, etc.




	Table 2        RITA Technical Assistance Recommendations for  Thurgood Marshall  Middle School
Standard 7: Professional Development with Accountability               Overall Rating: Below  Standard

	Standard 7
	Technical Assistance Recommendations for the School 

	Based on student and teacher learner needs, the school provides all staff with research-based, results driven, job-embedded professional development opportunities and implements performance accountability procedures in order to improve teaching and learning.
	·  In order to support the many new teachers at TMMS, designate a math department chair as soon as possible.  If necessary, redefine the role of the Math ILT and Department Chair and determine which staff members will take on these duties. 
· Clearly define the role of academic coaches, academic deans, ILT and department chair persons in order to optimize resources within the school.

· Academic Deans, ILTs Department chairs and mentor teachers must take a more hands-on approach to give guidance to new teachers. They must actively mentor by providing demonstration lessons and scheduled observations by new teachers.  
· In order to ensure that learning from professional development is tied to classroom practices and student achievement, administration, including ILTs, should create informal observation forms that indicate specific instructional expectations for teachers.  Timely feedback should be given to classroom teachers.
· Informal observation “look fors” should provide classroom management, teaching strategies, and content area specific items (i.e. new strategies in KEMS).

· In order to mobilize the TMMS staff into an effective team, consider additional team building activities.


	Table 2      RITA Technical Assistance Recommendations for  Thurgood Marshall Middle School
Standard 8: Organizational Structure and Resources                                     Overall Rating: Below Standard

	Standard 8
	 Technical Assistance Recommendations for the School 

	The school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.
	· In order for students to have access to all available resources, open a media center that is fully functioning  as soon as possible.  
· In order to provide students with technology rich instruction and increased engagement, assess (through surveys and walk-throughs) if and how teachers are incorporating technology into their programs.  Determine updates to hardware and software are necessary, and plan professional development activities to assist teachers in implementing technology assisted instruction when new software becomes available.

· As the instructional leader within the school community, the principal must delegate managerial tasks to her staff. She should have laser-like focus on the instructional program and student achievement and the school culture and climate that support learning and instruction.

· If there are not sufficient numbers of experienced teachers within the building to mentor the “70% new teachers” (as stated in the documentation), the principal must work with the district to ensure that mentors are available from other school buildings.

· In order to provide a smooth transition from elementary school in a controlled middle learning environment, the school administration should work with the district to create a self contained “6th Grade Academy” model that is physically separated from the other grade levels within the school building.




	  Table 2  RITA Technical Assistance Recommendations for  Thurgood Marshall  Middle School
Standard 9: Comprehensive and Effective Planning                       Overall Rating: Below Standard

	Standard 9
	Technical Assistance Recommendations for the School 

	The school administration and school improvement team communicate a clear purpose, direction and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan with alternative governance.


	· In order to streamline meetings and enhance accountability, create a common agenda for all meetings.  This agenda should include expected meeting outcomes, attendees, agenda items, person responsible, and time allotted for each agenda item. Also include action items/next steps and identification of due date and person(s) responsible.  Begin every meeting by going over the action items from the previous meeting.

· Select teachers, parents and community members to be part of the school improvement team in order to help stakeholders develop a vested interest in to future of this school community.


	Table 3              RITA Technical Assistance Recommendations for Prince George’s County Public Schools 
Standard 1: SIG Intervention Plan                                                      Overall Rating: Below Standard

	Standard 1
	Technical Assistance Recommendations for the District

	The district and school implement its School Improvement Grant (SIG) Intervention Plan approved by the Maryland State Department of Education that makes fundamental reforms, such as significant changes in the school’s staffing and governance, to improve student achievement in the school and that has the substantial promise of enabling the school to make adequate yearly progress.
	· In order to protect the principal’s role as the instructional leader, the Turnaround director should work with the leadership team to effectively distribute roles and responsibilities.

· In order to mobilize the TMMS staff into an effective team, provide a facilitator for team building activities.
· In order to improve student achievement, staff members hired must be experienced, highly successful teachers.

· Hiring should take place in a timely manner.

· The district should treat all stakeholders as equal partners, maintaining timely communication throughout the process.

· The district should assist the school in revisiting vision, mission and goals of the school.

· The district should assist the school in clarifying the roles of team leaders.


	Table 3               RITA Technical Assistance Recommendations for Prince George’s County Public Schools

Standard 2: Curriculum                                                               Overall Rating:  Partially Meets Standard

	Standard 2
	Technical Assistance Recommendations for the District 

	· The school district provides a rigorous curriculum that is aligned to the State Curriculum (elementary, middle, or high schools); and

· The school adheres with fidelity to the district approved curriculum in clear alignment of curriculum, instruction, and assessment.
	· In order to support teachers in providing engaging, exciting instruction for students, the district should assist the school to determine technology needs and to provide professional development in planning technology rich instruction.  

· In order to offer academically at-risk students by the best possible instruction, the district should hire highly qualified, experienced teachers who are familiar with Prince George’s County Public School curriculum and Maryland standards. 




	Table 3               RITA Technical Assistance Recommendations for Prince George’s County Public Schools

Standard 3: Instruction                                                                              Overall Rating: Below Standard

	Standard 3
	Technical Assistance Recommendations for the District

	The school’s instructional program actively engages all students by planning and implementing effective, varied, and research-based practices to improve academic performance in clear alignment of curriculum, instruction, and assessment.
	The district must provide adequate support for the new teachers (70% of staff as stated in documentation) in this school:

· Provide mentors to all new teachers. If there are not enough staff members to provide mentors from within the school building, a mentor program should be developed in which experienced and successful teachers in other schools act as mentors to the many new teachers in this building. 

· Provide substitutes so that new teachers can visit classes of experienced teachers in the school and in other similar schools with a successful track record.
Hire additional staff members in order to reduce class size in core subject areas. To that end, differentiate between actual class size as opposed to the average class size as calculated by the district staffing formula.


	Table 3             RITA Technical Assistance Recommendations for Prince George’s County Public Schools
Standard 4: Assessment                                                                     Overall Rating: Below Standard

	Standard 4
	Technical Assistance Recommendations for the District

	· The district provides schools with standards based formative and summative assessments that are aligned with the State Curriculum.

· The school, in clear alignment of curriculum, instruction, and assessment, uses the district curriculum based formative and summative assessments continuously to monitor student learning and modify teaching strategies to meet the instructional needs of all students.

	· In order to establish a data driven instructional environment at TMMS, the district should continue to work with the data coach to provide clear, user friendly data to teachers that is directly linked to indicators. 

· Instructional leaders at the district level should assist teachers to:

· Develop formative assessments tied to indicators. 

· Understand and implement appropriate assessment strategies as a foundation of instruction.

· Assist new teachers to understand how data, when retrieved in a timely, comprehensible manner, is the foundation of their instructional strategies.

· Assist teachers in non-tested areas to use data to support reading across the curriculum.




	Table 3         RITA Technical Assistance Recommendations for Prince George’s County Public Schools

Standard 5: School Culture and Climate                                              Overall Rating: Below Standard

	Standard 5
	Technical Assistance Recommendations for the District

	The school, in a collaborative partnership with parents and community, functions as an effective learning community with a shared school vision, mission, and values for students and teachers by providing a climate that is safe, supportive, healthy, and drug-free.
	· In order to maximize support to TMMS families, the district should clearly define the social worker’s role.  The social worker should be supported to form a student services team that not only responds to individual situations, but develops plans with wrap around services for individual students experiencing difficulty and shares these plans with appropriate TMMS staff.

· The district should assist with the formation of a work group consisting of the PBIS committee, guidance counselors, social worker, PPW, psychologist, interested teachers, students, and parents, and administrators to create a comprehensive vision for student conduct.  The vision, including detailed descriptors that can be easily understood by all stakeholders, should be operationalized as soon as possible.


	Table 3          RITA Technical Assistance Recommendations for Prince George’s County Public Schools

Standard 6: Students, Family, and Community Support                   Overall Rating: Below Standard

	Standard 6
	Technical Assistance Recommendations for the District

	The school works with students, families, and communities to promote academic, developmental, social, and career needs of students.
	· In order to engage the community to be part of the change, the district should support the principal in designing a campaign to create a sense of ownership of the Turnaround model.

· District representatives must meet with parents and staff members on a regular basis in order to forge partnerships in support of the Turnaround model.

· The district should assist the school by working with a designated administrator,  teacher, parent, and/or community volunteer to begin to develop community partnership programs.

· Begin to develop a relationship with nearby Andrews Air Base in order to provide positive role models, technical information, and other opportunities for students. 

· Investigate the creation of an ROTC program. (One was mentioned in the documentation, but such a program was not evident at the school.)

· Develop relationships with local colleges and universities so that teachers might receive continuing education credits for action research projects.

· Provide opportunities for articulation between feeder elementary schools and the high school by students and staff.

· Tutoring/mentoring by older students (big brother/sister concept)

· Formal programs, such as orientation, math experiences/challenges, and drama productions, etc




	Table 3           RITA Technical Assistance Recommendations for Prince George’s County Public Schools

Standard 7: Professional Development with Accountability               Overall Rating: Below Standard

	Standard 7
	Technical Assistance Recommendations for the District

	Based on student and teacher learner needs, the school provides all staff with research-based, results driven, job-embedded professional development opportunities and implements performance accountability procedures in order to improve teaching and learning.
	· In order to build capacity, the district should ensure that the school has sufficient mentors for all teachers who could benefit from this support. Although the extensive staff development planned at TMMS this year builds instructional knowledge, application of this knowledge is currently not fully supported through content specialists. 

· Professional development should be delivered with the ability of new teachers and their level of experience in mind. Avoid “too much too soon,” with little follow up and low expectations.


	Table 3         RITA Technical Assistance Recommendations for Prince George’s County Public Schools
Standard 8: Organizational Structure and Resources                                    Overall Rating: Below Standard

	Standard 8
	Technical Assistance Recommendations for the District

	The school and district align all resources in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.
	· In order to support TMMS to provide a technology rich instructional program, the district must assist the school by providing updated hardware and software, as well as the integration of technology in instruction.  

· Teachers need cutting edge technology in their classrooms such as smart boards, iPads, LCDs, laptops, etc.

· In order to staff TMMS as efficiently and effectively as possible, ensure that the principal has a direct contact at Human Resources.  In the future, the district must ensure that the school is fully staffed prior to the beginning of the school year.

· The district must ensure that all stake holders are informed as to decisions that affect the school community.

· The district needs to take responsibility to ensure that School Improvement funds are being spent in an appropriate manner (ex: gym vs. media center/ room 103 computer lab, etc.)

· The Building engineer’s staff has helped to make the school a cleaner and safer building. The District should ensure that the additional staff member on the building engineer’s team remain for the school year.



	Table 3     RITA Technical Assistance Recommendations for Prince George’s County Public Schools

Standard 9: Comprehensive and Effective Planning                       Overall Rating: Below Standard

	Standard 9
	Technical Assistance Recommendations for the District

	The school administration and school improvement team communicate a clear purpose, direction and strategies focused on teaching and learning through the development, implementation, and evaluation of its school improvement plan with alternative governance.


	· In order to experience fast, motivating results that will engage stakeholders in the Turnaround model, the district should, together with the school based team, identify one or two of the changes to focus on and then celebrate the results.

· As most teachers and parents were unaware of the existence of the plan and the changes implicated by SIG, it would behoove the district to ensure that effective communication with all stakeholders takes place starting immediately. While the indicators of this standard were stated in the plan, nowhere was it evident that the plan was actually understood by either parents or teachers.
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