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Title I School Improvement Grant (SIG) FY 2009:  The School Improvement Grant (SIG) Program, authorized under section 1003(g) of Title I of the Elementary and Secondary Act of 1965, provides funding through State educational agencies (SEAs) to local educational agencies (LEAs) with the lowest-achieving schools that have the greatest need for the funds and demonstrate the strongest commitment to use the funds to raise significantly the achievement of students.  The United States Department of Education (USED) views the large infusion of Federal funds into the SIG program through the American Recovery and Reinvestment Act of 2009 (ARRA) as a historic opportunity to address one of the most intractable challenges for America’s education system: turning around or closing down our Nation’s persistently lowest-achieving schools.  Maryland’s approved application reflects Secretary Duncan’s determination to ensure that SIG FY 2009 funds are used to implement one of four rigorous school intervention models—turnaround, restart, transformation, and school closure.  Through a rigorous technical review process, MSDE approved Prince George’s County Public Schools’ application (PGCPS) on July 1, 2010 and Baltimore City Public School System’s application (BCPSS) on August 27, 2010.  Both school systems were granted approval to charge to their grants beginning July 1, 2010. 

Maryland State Department of Education’s (MSDE) Monitoring of LEA Approved SIG Application:  As approved by USED, MSDE will monitor each LEA that receives a school improvement grant to ensure that it is implementing its intervention model fully and effectively in Maryland’s Tier I and Tier II schools.  Both PGCPS and BCPSS must submit to MSDE a quarterly summary report of the LEA monitoring/oversight that has been completed and the progress the Tier I or Tier II schools have made towards achieving their goals. In addition, MSDE will perform onsite visits to these same SIG I schools from 2010-2013.  The primary function of the onsite visits is to review and analyze all facets of a school’s implementation of the identified approved intervention model and collaborate with leadership, staff, and other stakeholders pertinent to goal attainment.  MSDE’s School Improvement Grant Monitoring Teams (SIG Teams) will conduct three onsite monitoring visits annually (Beginning-of –the-Year One Day Visit; Interim Midyear Two Day Visit; and End of Year One Day Visit) with the school leadership team and district level team composed of staff responsible for the technical assistance, administrative support,  and monitoring.

Purpose of the SIG I Year 2 Monitoring Team’s First Onsite Visit:

School Year (SY) 2011-2012 is the second year of implementation of PGCPS’ School Improvement Grant (SIG). The Beginning- of- the- Year First Onsite Monitoring Visit is an opportunity for PGCPS to share the progress in its implementation of the system’s revised SIG, based on programmatic and fiscal amendments approved by MSDE.  The protocol for this first onsite visit consists of the following three components:
· School and LEA Responses to the Overarching Questions;

· Review of all requirements, strategies, and activities in its revised approved SIG; and

· Guided Tour of the School Building.

· In addition and on a different day, a MSDE SIG Fiscal Team will monitor the school’s SIG I Year I budget.

SIG I Year 2 Team’s Members from MSDE:
· SIG Monitoring Team Leader:        Brenda Kelly
· SIG Monitoring Team Members:    Kristine Angelis, Sally Dorman, Paula Isen
SIG I Year 2 MSDE Leads:   Tina McKnight, Jim Newkirk, Geri Taylor Lawrence
SIG I Year 2 Monitoring Team’s First Onsite Visit Organization of Feedback: 
· TABLE  1:  MSDE SIG I Year teams asked Overarching Questions of district and school staff during the first monitoring onsite visit.  Table 1 reflects responses shared verbally by PGCPS during this protocol component.  The SIG I Year 2 Team compiled information that was shared by the LEA and school in this table.  This information will be reviewed and used by the SIG Monitoring Team during its second onsite visit. 
· TABLE  2:   Based on PGCPS’ revised approved SIG, the SIG I Year 2 Monitoring Tool was used to determine progress in the implementation of requirements, strategies, and/or activities.  Table 2 represents the SIG team’s consensus feedback.  Information documented on this tool will be reviewed and used by the SIG Monitoring Team during its subsequent onsite visits.
· TABLE  3:  Based on the PGCPS’ revised approved SIG, Table 3 represents SIG Leads monitoring of the spend down of the school’s SIG I Year 1 budget.  Information documented on this tool will be reviewed and used by the SIG Leads during subsequent onsite visits.
Table 1
	Overarching Questions for the 

LEA and/or School Staff
	LEA and/or School Staff Responses to

Overarching Questions from SIG I Year 2 First Onsite Visit at

G. James Gholson Middle School

	1. This is Year 2 of your SIG Grant. Share the major programmatic changes from Year 1 at your school that will lead to achieving your annual goals.
	· Research for Better Teachers (RBT) key initiative; places teachers from various programs on same level and gives staff a common language for instruction

· Collaboration with MSDE ensures that all are viewing from the same instructional lens

· Mid-Atlantic Equity Consortium (MAEC) resources are major enhancement to the school’s climate and culture-activities and parent room

· Student advocacy integral part of school program

· Summer professional development for staff

· Expansion of the Turnaround Office in PGCPS
· Continuation of the Positive Behavior Interventions and Support (PBIS) program-Gholson was recipient of a “Bronze Award”

	2. How has the LEA and the school ensured that all school stakeholders, including parents, have been informed about the SIG I Year 2 approved plan for the school?  

What documentation is available for the SIG monitoring team to review that shows evidence of these activities?  

What ongoing 2011-2012 activities are planned to continue to inform all stakeholders, including parents, as the Year 2 plan is being implemented?
	· Gholson’s Parent Teacher Association (PTA) –conducted team building activity during summer 2011 for school administrators, teachers and parents; SIG plan was communicated to all

· Informing the community is an on-going process: school wants to expand the PTA

· Evidence provided included brochure that had been disseminated; letters sent to parents; newsletter disseminated monthly

· Back-to-School Night SY2011 had 300 parents in attendance as opposed to 120 in 2010
    Ongoing Activities

· MAEC planned activities including workshops (selected topics from parents)

· Monthly newsletters will continue to be sent

· Updates to e-mail address and website 

· SANE (sign in, agenda, notes, evaluation) documentation is kept for Workshop and meetings 

	3. What is your current student enrollment for this 2011-2012 school enrollment?  Is there any significant change in your student numbers from the previous school year?  If there is, please explain the change.  

What is your average class size?
	· Current enrollment is 706 students; gained 7th graders from the closing of Possibility Preparatory Academy

· There are 20 English Language students

· There is a 6% increase in the special education (SPED) population

· Average class size is 20-22 students

	4. Is your school fully staffed with teachers, resource teachers, administrators, and support staff?  

If your school is not fully staffed, what position vacancies have not been filled at this current time?

Are all your classroom teachers highly qualified and your instructional paraprofessionals qualified?  If not, explain.


	· Human Resources assisted with recruitment activities

· Gholson is fully staffed  with teachers/need only one SPED paraprofessional 

· Only one Academic Dean at Gholson because the school is using a co-principal model

· There are four new educators (2-mathematics and 1-Social Studies and 1-Science)

· 87% of the staff returned from SY2010-2011

· Gholson lost nine teachers during the PGCS Staff Reduction but regained two

· The school was given flexibility in regard to placement decisions for teachers depending on their teaching strengths

· One Gholson teacher was rated unsatisfactory and is now on a performance plan

· Candidates for teaching positions were vetted at the Turnaround Symposium last February

· Only one long-term substitute in school; school provided professional development for a core group of substitutes

· All teachers are highly-qualified (HQ) and includes the four Teach for America (TFA) teachers who are also HQ (verified with Staffing Specialist)

	5. Explain your school’s extending learning program for all students during this school year.  In your response, provide the following details:

· Starting date;

· Additional student time per week;

· Instructional program;

· Student participation

· Teacher staffing;
	· Extending Learning Opportunities (ELO) are designed for students needing seeking remediation as well as advanced students seeking acceleration.
· ELO activities will also include: Cooking with Math, Girls on the Run-fitness integrated with reading strategies, Saturday Scholars, Skirts Service Program, etc.
· Nine teachers hired for the ELO program.  Proposals are currently being submitted from teachers for the extended learning program activities; the program Had not yet begun
· ELO provide 60 minutes additional time per week
· Some push-in during the school day

· Other times designated for extended learning include before school, during lunch period, and after school

· MSA class is once a week for 72 minutes for Double Basic students

· Student advocates work with peers 

· Double Basic students are given priority to participate in a University of Maryland mathematics program
· Gholson is seeking more partnerships to support ELO from Greek organizations, churches in the community, football team, etc.

	6. Describe some visible improvements (quick wins) early in Year 2 in the school’s reform process. 


	· Climate and culture of school has shifted to “scholarly” behavior and effort

· Advancement Via Individual Determination (AVID) program is provided to enhance the school program with college ready/career/motivational elective classes 

· Efficacy belief system permeates the school, staff, parents and school community
· PBIS core program with noticeable positive school climate changes; benefits the “whole” child 
· Decrease in the number of infractions

· August Academy sponsored by the Turnaround Office or students was well-attended

· Gholson’s STEM program initiated
· Increase in parental support

	7. Based on what the school and LEA did in Year I at your school, describe Year 2 culture and climate changes in the school that will improve teaching and learning.


	· Student Advocacy program-one female and one male (recommended by staff)-purpose is to assist with goal setting with students and keeping them on task

· Collaboration with MAEC has had positive impact on culture and climate
· Retention of a full comprehensive student service personnel- one full-time  social worker, one full-time psychologist; one full-time guidance administrative assistant; and three full-time guidance counselors

	8. Describe parent/community engagement at the school and specific plans to enhance their engagement in Year 2 of SIG.


	· Collaboration with MAEC is instrumental in engaging the parent/community at the school

· Back–to-School Night-increased attendance this fall from 100 to 300 this year

· Efforts to establish future collaboration with Prince George’s County Community College

· Providing activities such as the Parent Cotillion; Spanish/ELL class; family workshops focusing on a variety of parent-selected topics

· Analysis of the Climate survey administered spring 2011 and will given  again this school year to parents, staff and students

· Continuation of the PBIS program

· Review of staff and student accountability binders



	9. What are the LEA’s and school’s Year 2 plans to ensure that there will be a consistent focus on improving instruction?

	· LEAs “100 day planning” on 13 areas to prepare for the upcoming school year made a difference regarding staffing, summer PD, goal-setting, evaluations, etc.

· Turnaround Office involvement with schools including the Turnaround Symposium, observations, goal- setting conferences, instructional rounds with written and oral feedback, emphasis on early identification of challenges with staff, school operations, parents, PGCS central offices such as Human Resources and Human Capital, 

· Re-creating the mindset of staff, students and families through efficacious professional development, staff meetings, etc.

· Collaboration with MSDE content specialists

· Increased partnerships that will directly impact student achievement, higher education institutions, professional sport team (Redskins), churches, etc.

· Increased communication via brochures, newsletters, website, e-mails, letters

	10. For Year 2 of your SIG has your school or LEA revised the school’s annual goals for reading/language arts and mathematics for 2011-2012?  Provide details.


	· Goal-setting meeting determined that unrealistic goals were set for  first year of SIG implementation
· Programmatic Amendment will be submitted by PGCPS to change baseline data; changes will reflect where students are more accurately

· Identify a 10 -15% increase in content areas for incremental growth

· Staff will internalize SMART (specific, measurable, attainable, realistic, timely) goals in their accountability data

	11. Explain how the LEA Central Support Team (CST) supported the opening of school to date.

Describe the future schedule for ongoing onsite support by the CST to the school.

	· Chief Academic Officer met with principals and discussed successful strategies from the Chicago visit to a district with successful turnaround schools
· The Turnaround Office staff meet with smaller groups to resolve problems

· The Turnaround Office staff will continue walk-throughs and provide oral and written feedback to school staff

· Human Resources and other central offices will support the school, giving preferential treatment if needed

	12. Discuss the lessons learned in implementing the Restart Intervention Model or the Turnaround Intervention Model at your school.
	· Planning and preparation is a key component for implementing a successful school program(s)

· Communicate the school vision to all stakeholders

· Select partners wisely; “true” collaboration is essential- For example, having principals “at the table” with buy-in prior to implementing a school plan; selecting a few sincere partners rather a laundry list of community partners

· Professional development for all staff is crucial

	13. Has your school expended all of your Year 1 SIG school budget?  Provide details.

Has your Year 2 SIG budget for your school been loaded and you are able to access the funds?  If not, please explain the barriers.

Describe the process for monitoring the “spend down” of the SIG funds.  

Who will be responsible for the monitoring?  How frequently?


	· SIG I Year 1 school budget has not been spent.   MSDE has extended the grant period for Year 1 of SIG I to Dec. 31, 2011.
· SIG I Year 2 budget has been loaded in the PGCPS system.  Turnaround Director wants the SIG I Year 2 schools to pay all outstanding bills first, then he will release the funds to them.
· Beginning November 2011 each school will receive a monthly blast from the Turnaround Office Coordinator concerning the status of their SIG budget and the expenditures.



Table 2
	LEA:   Prince George’s County Public Schools
	School:     G. James Gholson Middle School

	Central Support Team Lead:  Duane Arbogast
	Co-Principals:  Ebony Cross, Lacey Robinson 

	Edit Key:  Red Edits – SY 2010-2011 (deletions and additions); Blue Edits – SY 2011-2012; Green Edits – SY 2012-2013

	Turnaround Model Requirement

1. Replace the principal and grant the principal sufficient operational flexibility (including in staffing, calendars/time, and budgeting) to implement fully a comprehensive approach in order to substantially improve student achievement outcomes and increase high school graduation rates

	LEA Design and Implementation of the  Intervention Model

(include alignment of additional resources)
	Timeline
	Name and Position of Responsible Person(s)
	SIG Monitoring /Individual Comments  and Team Consensus Feedback

(must identify all documentation reviewed during the 1st SIG I, Year 2 Onsite Monitoring visit)

	1. Turnaround schools will have a competitive hiring process to recruit and select elite principals, preferably with experience in school turnaround but committed to bold and innovative reform.  In response to the unique needs of the four schools, PGCPS has determined that G. James Gholson Middle will operate under a bold, new turnaround model with the addition of a co-principal to the staff.  With direct support from the turnaround director, the co-principals will each have equal authority and accountability.  They will also have the autonomy to decide the division of their responsibilities in student discipline, academic oversight, staff supervision, and the day-to-day operations of the school.

· The school system will advertise for the turnaround principal positions separately, ensuring the selection process is independent from other systemic principal hiring.

· The recruitment process will include both internal and external searches, utilizing mass communications that include both local and national media, such as newspapers and online sources, as well as national associations such as National Association for Secondary School Administrators.  Candidates will be assessed along the following criteria, including but not limited to: experience with effective management of student behavior, positive relationships with parents and community, instructional knowledge/content expertise, evidence of the use of data to inform instruction, disciplinary literacy, organizational structure, culture building and effective collaboration with peers, teacher evaluation, community relations, student interventions, team-building, communications, and commitment to excellence. 

· Turnaround principal candidates will interview before a panel of Executive Cabinet members and a community representative, including Area Assistant Superintendents, Chiefs and PTA representatives. 

· The selection committee will recommend the top candidates to the Superintendent and Deputy Superintendent for final interview and selection.

· The Superintendent will choose the four nominees to present to the Board of Education for final approval.

This is a HIGH PRIORITY and aligns with EFFECTIVE LEADERSHIP.
2. Once aboard, the turnaround co-principals will engage in a 3-day induction process:

· The newly hired principals will participate in site visits to state and nationally recognized high performing urban middle schools, such as KIPP South Bronx (NY), Roxbury Prep Middle School (Boston), and/or North Star Academy (NJ). These schools have proven success rates in increasing the performance of at-risk/Title I student populations, particularly at the middle school level.  The visits will provide opportunities for the principals to observe first- hand academically rich environments where techniques and strategies are designed to meet the needs of diverse student populations.  The visits will be facilitated by leadership teams comprised of executive level staff from curriculum and instruction and the leadership offices.  These professional development opportunities will be highly structured and facilitated by the Turnaround Director.  In addition, school staffs will have the opportunity to visit the other turnaround schools in the district to share and view practices.

· Collaborative planning sessions with new  Director for 1003 G Turnaround and MSDE School Leadership Office in order to finalize the LEA proposal. 

· Book and article talks around important works on middle school reform, such as The Critical Middle: A Reason for Hope, written by the Maryland Middle School Steering Committee.  This is a PRIORITY and aligns with PROFESSIONAL DEVELOPMENT.
3. The co-principals, with support from the Area Assistant Superintendent Office, will be granted the autonomy to select up to 50 percent of staff and adjust school schedule in consultations with negotiated agreements, adjust the normal school schedule, and utilize resources in ways that are new and innovative in Price George’s County Public Schools. 

· The school system will identify a Human Resources Specialist and Budget Specialist who will report jointly to the Director for the 1003G Turnaround Department and the Chiefs of Human Resources and Finance.

· The co-principals will assemble a site-based leadership team that will have the autonomy to make school-level instructional decisions based on individual needs of the staff, students, parents, and community.  For example, school teams will have the authority to adopt a “theme” such as Middle Years Programme or Creative and Performing Arts.

This is a HIGH PRIORITY and aligns with EFFECTIVE LEADERSHIP.
	March 2010: Principals currently serving as principal notified that they will be replaced.

May - June 2010:

Recruitment and selection of new principals.
June 2010:

Turnaround principal induction.

May 15-June 30 2010:

Principal selects new instructional and support staff; develops budget, master schedule, summer professional development program. 
	Area Assistant Superintendents

Bob Gaskins, Human Resources,

Executive Cabinet members, School Leadership Office

Bob Gaskins, Human Resources;

Executive Cabinet members;

School Leadership Office

Acting Turnaround Director; Turnaround Principals


	This requirement was met in first year of implementation of SIG I.

Both co- principals returned for the second year of implementation of SIG I.

Human Resources assisted with recruitment activities, by allowing the turnaround co-principals to interview teachers who were part of the reduction in force (RIF).
Co-Principals general responsibilities were outlined in a handout. 

Only one long-term substitute and there is professional development provided for the core substitute group. 




	LEA:   Prince George’s County Public Schools
	School:     G. James Gholson Middle School

	Central Support Team Lead:  Duane Arbogast
	Co-Principals:  Ebony Cross, Lacey Robinson 

	Edit Key:  Red Edits – SY 2010-2011 (deletions and additions); Blue Edits – SY 2011-2012; Green Edits – SY 2012-2013

	Turnaround Model Requirement

2.  Use locally adopted competencies to measure the effectiveness of staff who can work within the turnaround environment to meet the needs of students  (A)  Screen all existing staff and rehire no more than 50 percent; and (B)  Select new staff

	LEA Design and Implementation of the  Intervention Model

(include alignment of additional resources)
	Timeline
	Name and Position of Responsible Person(s)
	SIG Monitoring /Individual Comments  and Team Consensus Feedback

(must identify all documentation reviewed during the 1st SIG I, Year 2 Onsite Monitoring visit)

	1. The newly hired turnaround principal will be the final decision-maker in school-level staffing. 

· The principal will lead a hiring committee that includes a representative from the Area office, Human Resources, and Curriculum & Instruction.

· All staff (existing and new) will be screened according to local measures of teacher effectiveness, including: Prior Evaluations, Formative Assessment Data (MSA/HSA data; quarterly assessments), Attendance, and Certification. 

· The committee will explicitly include measures of student achievement when interviewing teachers; teachers will be required to demonstrate past performance in increasing student achievement, and will need to bring artifacts (i.e. FAST data, MSA/HSA data, analysis of student work) to support these accomplishments.  Teachers will also be expected to discuss experience working with middle school students as well as innovative strategies for building positive relationships with students, parents, and community.  Teachers with limited or no middle school experience will be considered if teaching philosophy supports the turnaround model and past student performance demonstrates instructional competency. 
· Teachers will be required to agree to be an active participant in the innovative practices adopted as part of the turnaround effort (i.e. job-embedded professional development, collaborative planning), as well as make a 3-year commitment to teaching at the turnaround school

· PGCPS will partner with Teach for America (TFA) to fill additional vacancies in the school.  TFA is an alternative certification recruiting partnership that will provide the school system with highly qualified teachers as defined by NCLB who will work in our most challenging schools.   Teach for America provides extended services / professional development for individuals selected from their program to teach in our schools.  
(Priority:  Staff Profile, Student Achievement, And Rigorous Curriculum).


	May 15-June 30 2010:

Principal selects new instructional and support staff; develops budget, master schedule, summer professional development program. 


	Duane Arbogast, Chief Academic Officer

Acting Turnaround Director, 

Turnaround Principals,

Budget Office,

Human Resources,

Title I

Duane Arbogast, Chief Academic Officer

Acting Turnaround Director, 

Turnaround Principals,

Budget Office,

Human Resources,

Title I
	87% of the staff was retained. The school administrators were given flexibility in regard to placement decisions for teachers depending on their strengths.

There are currently 4 TFA teachers. They lost 2 from last year.




	LEA:   Prince George’s County Public Schools
	School:     G. James Gholson Middle School

	Central Support Team Lead:  Duane Arbogast
	Co-Principals:  Ebony Cross, Lacey Robinson 

	Edit Key:  Red Edits – SY 2010-2011 (deletions and additions); Blue Edits – SY 2011-2012; Green Edits – SY 2012-2013

	Turnaround Model Requirement

3.  Implement such strategies as financial incentives, increased opportunities for promotion and career growth, and more flexible work conditions that are designed to recruit, place, and retain staff with the skills necessary to meet the needs of the students in the turnaround school

	LEA Design and Implementation of the  Intervention Model

(include alignment of additional resources)
	Timeline
	Name and Position of Responsible Person(s)
	SIG Monitoring /Individual Comments  and Team Consensus Feedback

(must identify all documentation reviewed during the 1st SIG I, Year 2 Onsite Monitoring visit)

	1.  As a recruitment and retention strategy, PGCPS turnaround schools will use a performance incentive-based model for teacher compensation:

· Each turnaround school will be required to participate in the PGCPS FIRST initiative (Financial Incentive Rewards for Supervisors & Teachers) that provides for financial incentive rewards for improved performance. (All teachers must agree to participate in FIRST.)  The PGCPS FIRST initiative provides financial rewards to teachers and administra​tors for earning high evaluations and showing evidence of improving student achievement.  Monetary rewards will be aligned and calculated within the existing FIRST framework:  student achievement; hard-to-staff subjects; rigorous evaluation; and professional growth.  Teachers will also be given the opportunities to participate in Leadership Projects which would positions as Single-gender Coordinator, School Improvement Coordinator and member of Outreach Team.

· In addition to opportunities for FIRST financial rewards, turnaround schools will utilize a 1003g stipend system that rewards non-FIRST eligible teachers and support staff for school-wide performance.  Stipends will be aligned to the FIRST targets established for First eligible teachers. 

· If the turnaround school reaches its established FIRST school target, every instructional staff member will receive an additional stipend (from 1003g) based on a percentage of individual growth and improvement.

· The administrative and support staff will also receive a performance stipend based on the overall school-wide improvement in student achievement.

This is a HIGH PRIORITY and aligns with EFFECTIVE LEADERSHIP.
2.  The principal, assistant principals and “targeted” teaching positions (specifically math and foreign language teachers with proven success in student achievement) will receive a one-time 1003g emolument upon hiring.  PGCPS is currently in negotiations with ASASP and PGCEA.  Distribution and dollar amounts will, hopefully, be determined prior to the first day of school (August 2010).  Principals, assistant principals, and academic deans will receive annual incentive stipends - $10,000 per year for principals; $5,000 per year for assistant principals and academic deans.  Beginning 2011-2012, Instructional Lead Teachers (ILTs) will also receive annual incentive stipends of $2,500.   
NOTE: “Targeted” positions will focus on math teachers for 2010-2011.  In 2011-2012, as the World Languages model is phased in, foreign language teachers will be added to the hard-to-staff category for emoluments.

This is a HIGH PRIORITY and aligns with EFFECTIVE LEADERSHIP.
2. PGCPS and PGCEA will collaborate to develop non-financial incentives for teachers in turnaround schools to include enhanced professional development, materials of instruction, and a competitive process to participate in national conferences.

2. The Turnaround Schools will partner with Research for Better Teaching RBT to build teacher and leadership capacity.  RBT will deliver the Skillful Teacher training to selected staff (administration and instructional) during the spring of 2011 in preparation for the 2011 – 2012 school year.  Stipends or hourly wages will be provided for sixty participants (fifteen per school) from the four turnaround school.

3. Turnaround schools will create a new instructional leadership career track for teacher-leaders who are interested in serving in this capacity.  These leaders will serve as content experts who ensure teacher effectiveness by aligning formative evaluation, teacher support and job embedded staff development.   PGCPS will implement 2 new career ladder roles within the Turnaround Schools:
· Academic Deans: Two assistant principal positions will be reclassified to serve in the role of Academic Deans:  one will focus on literacy and social studies; one will focus on math and science.  Academic Deans will focus exclusively on monitoring and supporting teacher instruction through formative evaluation using the Danielson’s Framework for Teaching protocol.  Additionally, they will provide oversight to the ILTs and be responsible for leading weekly collaborative planning meetings with a focus on summative, formative and common assessments.   

· Instructional Lead Teacher (ILT): Teachers who are highly skilled and highly effective will serve as ILTs.  ILTs will be teacher change agents responsible for mentoring and coaching new and inexperienced teachers, as well designing and delivering customized PD based on formative evaluations and specific staff needs.  ILTs will have a reduced course load in order to handle the additional teacher-leadership responsibilities.  Each turnaround school will have 4 Instructional Lead Teachers – one for each core content area.  (To offset the impact of a decreased teaching load, two ILT positions will be created using PGCPS school-based staffing allocations and two additional ILT positions will be funded by the 1003g grant.) Each turnaround school will have 2 Instructional Lead teachers whose academic focus will be determined by the principal based on the needs of the school.  The ILT positions will be funded directly from the 1003g grant.  
This is a PRIORITY and aligns with PROFESSIONAL DEVELOPMENT and COMPREHENSIVE AND EFFECTIVE PLANNING.

4. The new instructional leadership career track for teacher leaders (Academic Deans/Instructional Lead Teachers) is designed not only to catalyze the change process within each turnaround school and establish a program of job-embedded professional development, but also to establish a succession plan for long-term leadership capacity building and sustainability. 

· Academic Deans will not only serve as assistant principals but will be preparing for the role of principals in future turnaround schools that PGCPS creates as part of the school system’s succession planning process for future school turnaround efforts. 

· Similarly, ILTs will be encouraged to pursue their administrative licensure in order to assume higher levels of leadership, such as Academic Deans/Assistant Principals, in the future, and will also participate in ILT leadership training coordinated by the Turnaround Department throughout the school year. 

6. Recruitment – PGCPS feels it is critical to advertise via different media publications to attract the best and brightest professionals to meet the diverse needs to the student population at the turnaround schools.  Funds will be allocated for advertisement and materials to support recruiting, hiring, and retaining highly qualified staff and stable leadership that can meet the diverse needs of the student population.
This is a PRIORITY and aligns with COMPREHENSIVE AND EFFECTIVE PLANNING.
	August 2010 – June 2013

August 2010 
August 2010
August 2010 – June 2013


	Janice Briscoe, Rhonda Pitts,

Director of FIRST program

Bob Gaskin, Human Resources

Director of Turnaround  Schools


	The FIRST initiative only has 27 out of 52 teachers participating. This program was a huge undertaking and it was difficult to implement in the first year. 

The stipend for Instructional Lead Teachers is under consideration by the School Board.

Non-financial incentives for teachers include: professional development, opportunities to attend conferences, and participate in leadership development.

RBT workshops occurred in the summer and not in the spring as planned. Instead of 15 teachers participating, 34 teachers participated in the workshops which lasted 2 ½ days for teachers. RBT had visited the schools previously and observed, and therefore, changed their original proposal.

RBT is conducting walkthroughs at the school to help with coaching teachers depending who the principals highlight as needing assistance. 

Only one academic dean is at Gholson because the school is using the co-principal model.

The teacher mentoring/coaching cycle implemented by ILTs includes: observe, feedback, model, and co-teach and review. One ILT focuses on reading/language arts and the other focuses on math.

Although, there is no lead ILT for science and social studies the school has identified teachers to act in those roles.

The school has a collaborative approach to professional development and leadership training.

The school advertised in the Washington Post, Education Week, and the Turnaround Director  visited local colleges including Howard, Galludet, and Bowie State to recruit.

The school system sponsored a Turnaround Symposium in which the principals had an opportunity to review candidates. The interview process included a writing sample, a structured interview, and a fish bowl activity in which they could hear the candidates discuss their beliefs and education philosophies.

The PGCPS has an email address for the Turnaround Office as well as a website.


	LEA:   Prince George’s County Public Schools
	School:     G. James Gholson Middle School

	Central Support Team Lead:  Duane Arbogast
	Co-Principals:  Ebony Cross, Lacey Robinson 

	Edit Key:  Red Edits – SY 2010-2011 (deletions and additions); Blue Edits – SY 2011-2012; Green Edits – SY 2012-2013

	Turnaround Model Requirement

4.  Provide staff with ongoing, high-quality, job-embedded professional development that is aligned with the school’s comprehensive instructional program and designed with school staff to ensure that they are equipped to facilitate effective teaching and learning and have the capacity to successfully implement school reform strategies

	LEA Design and Implementation of the  Intervention Model

(include alignment of additional resources)
	Timeline
	Name and Position of Responsible Person(s)
	SIG Monitoring /Individual Comments  and Team Consensus Feedback

(must identify all documentation reviewed during the 1st SIG I, Year 2 Onsite Monitoring visit)

	1.  The turnaround schools will seek to redesign professional development to support teacher capacity building (High Priority:  Student Profile, Staff Profile, Student Achievement, Rigorous Curriculum, Instructional Program, Professional Development, Organizational Structure and Resources).  The Turnaround Schools will partner with Research for Better Teaching RBT to build teacher and leadership capacity.  RBT will deliver the Skillful Teacher training to selected staff (administration and instructional) during the Spring of 2011 (April 28th) in preparation for the 2011 – 2012 school year.  Consulting from Research for Better Teaching will include course orientation and delivery, design and planning, coordination & evaluation, and travel expenses. Phase One of the partnership (2011-2012) includes the following:

· Studying Skillful Teaching workshop (40 participants x 2 days) – summer 2011

· In-School Support/Coaching for Teachers and/or Teacher Teams (10 days on-site per school)

· Leadership Development/Leadership Seminars to Improve Teaching and Learning (8 days on site per school)

· Observation, Program Development and Leadership Support Days (8 days for leadership work per school; 4 days for program coordination/support for whole groups sessions) 

The primary tool for achieving authentic job-embedded professional development at the school level will be through the development of the Instructional Lead Teacher (ILT) and Academic Dean roles:

a) Instructional Lead Teacher (High Priority:  Staff Profile, Student Achievement, Instructional Program, Professional Development)

· ILTs will be the primary vehicle for teacher coaching and professional development.

· ILTs will teach a reduced course load so that they can serve as mentors and instructional coaches to both novice and experienced teachers. 

· During their non-teaching time, ILTs will work with teachers in the lesson planning and delivery cycle and assist in the delivery of a variety of PD workshops based on teacher need and capacity. 

· During their instructional time, ILTs will “host” mentees in their classroom in order to model best teaching practices and co-teach with novice teachers in order to enhance their skills.   

b) Academic Deans 

· In addition to ILTs, the newly created role of Academic Dean will be a key driver for building teacher capacity in each turnaround school.

· Academic Deans will serve as content experts who ensure teacher effectiveness by aligning formative evaluation, teacher support, and job-embedded professional development.

· Academic Deans will serve as assistant principals who will be responsible for formative teacher evaluations using the Danielson Framework for Teaching and then designing and implementing differentiated PD based on the formative evaluations.

· The Academic Deans, in collaboration with the Maryland State Breakthrough Center, will establish the protocols for collaborative planning around student outcomes.  They will plan and lead internal professional development, monitor teacher practice and analyze data trends (High Priority: Student Achievement, Professional Development).  

· Funds will be used for a leadership team retreat (St. Michael’s Maryland) to continue to focus on building instructional capacity and to provide an opportunity to engage in instructional planning and professional development for 2011-2012 school year.

NOTE:  A third assistant principal (School Operation Manager) position will be created to focus solely on school operations and management.
	August 2010 – June 2013

August 2010 – June 2013


	Curriculum & Instruction;  Department of Teacher Leadership and Professional Development; 

Turnaround Principal and Assistant Principal;

Academic Dean

Curriculum & Instruction;  Department of Teacher Leadership and Professional Development; 

Turnaround Principal and Assistant Principal


	There is a collaborative effort between the school’s ILTs and MSDE’s content specialists (reading and mathematics). There is a cyclical process when working with teachers – they observe, offer feedback, model, and co-teach, give observational feedback and gradually release the teacher. The length of time is determined by teacher needs.

ILTs have a tiered approach to working with teachers. They work with collaborative planning and then with groups of teachers and individually. Support is customized to the teacher’s needs, content and/or behavior management.

The reference in the plan to the ILTs reduced course load is actually a co-teaching model at Gholson.

One of the ILTs will teach a class of six students Algebra I.

A comprehensive team attended the St. Michael’s conference.

The results of the leadership team retreat resulted in a strategic plan with 10 identified top priorities for the school year. Gholson attended the retreat with staff from Benjamin Stoddard School, creating a good collaboration between the two.

Staff communicated information from the retreat to their school community using the “trainer-to-trainers model.


	LEA:   Prince George’s County Public Schools
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	Edit Key:  Red Edits – SY 2010-2011 (deletions and additions); Blue Edits – SY 2011-2012; Green Edits – SY 2012-2013

	Turnaround Model Requirement
5 Adopt a new governance structure, which may include, but is not limited to, requiring the school to report to a new “turnaround office” in the LEA
   or SEA, hire a “turnaround leader” who reports directly to the Superintendent or Chief Academic Officer, or enter into a multi-year contract with
  the LEA or SEA to obtain added flexibility in exchange for greater accountability

	LEA Design and Implementation of the  Intervention Model

(include alignment of additional resources)
	Timeline
	Name and Position of Responsible Person(s)
	SIG Monitoring /Individual Comments  and Team Consensus Feedback

(must identify all documentation reviewed during the 1st SIG I, Year 2 Onsite Monitoring visit)

	1.  Turnaround schools will be managed within a new Turnaround Department (located within one of the turnaround schools) designed solely and exclusively to support the work of these 4 schools.  For 2010-2011, the office will contain 2 primary positions:

· 1 Turnaround Director, who will report directly to the Chief Academic Officer.

· 1 Administrative Analyst (secretarial and budgetary support)

Beginning July 1, 2011, the Turnaround Office will support the work of six SIG 1003g schools – the four current “ turnaround” schools (SIG I) plus the 2 new “restart” schools (SIG II).  Both the turnaround director and the administrative analyst will be divided and funded 80% SIG I and 20% SIG II.  In addition, the following positions will be added to the turnaround office:

· 1 Compliance Specialist who will manage the SIG 1003g grant in the district’s six SIG 1003g (4 turnaround; 2 restart)  schools to ensure  interventions are implemented with fidelity to the specifications outlined in the grants and performs regular data analysis to ensure that the turnaround schools are on track to meet the identified performance targets.  (This position will be divided and funded evenly between SIG I and SIG II.)

· 2 Instructional Specialists (one reading; one math) who will provide leadership to the schools in the development of curricula, instructional techniques, and faculty development within the content area.  The specialists serve as a liaison with faculty, staff, students and administrative personnel on all matters relating to his of her Content Area (math or reading).  (This position is divided and funded 80% SIG I and 20% SIG II.)

· 1 Instructional Specialist for Student Support Services who will provide leadership to the turnaround schools in providing services to schools that support the educational program for students with identified needs and other students with specialized needs and/or at-risk behaviors.  (This position is divided and funded 80% SIG I and 20% SIG II.)

In anticipation of the expanded turnaround office staff, funds will be used to purchase furniture and equipment, i.e., laptops, desktops, desks, chairs, storage equipment, etc.

Mid-Atlantic Equity Consortium (MAEC) has determined a need for and will establish a parent engagement room within the Turnaround Office.  In order create an environment dedicated to parent engagement activities, each room will be equipped with the following:  desk & char; computer tables and at least 2 computers & a printer; conference table w/ 4 chairs; small sofa/loveseat; bookcase, etc.  Funds will also be used to purchase materials for the room, i.e. brochures and pamphlets, posters, books for a lending library, etc. 

2. The turnaround director will provide direct support to the four turnaround principals and schools.  The director will do the following, including but not limited to (High Priority:  Organizational Structure and Resources):

· Conduct one full co-observation day per month for each principal.  Co-observation days entail the director and principal jointly engaged in the clinical observation cycle through the implementation of the Framework for Teaching evaluation tool for multiple teachers in one day, including the post-observation conference.  The director will coach the principal through this process and provide feedback to the principal around his or her instructional leadership and develop his or her skills in the area of lesson observation and feedback. Support from the School Leadership Office will assist with the implementation of the Framework for Teaching tool.

· Conduct one performance planning conference per month quarter with each principal around specific student achievement and school metrics to assess learning and growth.  Beginning in 2011-2012, the turnaround office will implement a monthly performance planning schedule for implementation. This will be an interactive meeting process that builds on each previous meeting and will be formative in nature. Specific student achievement and school metrics will be established during the initial planning conference in August 2010.

· Provide regular and ongoing feedback to principals and teachers about their work through a process of formative evaluation. 

· Mentoring and coaching both the principal and teachers.

· Be a full and active member of each school’s leadership team.  The director will attend each school’s scheduled leadership team meeting and be an active part of the school decision-making process.

· Ensure that all teachers are evaluated properly and provided meaningful feedback on their work. 

3. The turnaround director will facilitate the leadership development of  the turnaround administrators and teacher leaders:

· The turnaround department will collaborate with the Director of School and Teacher Leadership to design a new program of principal and assistant principal professional development that moves away from the traditional pull-out, all-day model of systemic principal training and replaces it with a job-embedded, experiential approach to adult learning.

· The turnaround department will design and implement a teacher-leader development program that will utilize a cohort-model approach to adult learning.  Each teacher-leader cohort will meet monthly onsite at the turnaround schools to participate in an ongoing program of leadership development that will include: instructional coaching, performance planning, formative evaluation, meeting planning and execution, workshop facilitation. 

4. Turnaround Steering Committee:  PGCPS will create a multi-disciplinary team to meet monthly with each school team to monitor progress and provide logistical and content expertise.  Members will represent operational, curriculum and instruction, and student support divisions (Priority:  Comprehensive and Effective Planning). 

5. District leadership set the conditions for implementation of turnaround. They will visit highly successful turnaround districts and observe effective models to build PGCPS capacity around turnaround, and work towards adopting best practices.  District administrators to include Central Support Team and members of the PGCPS Steering Committee affect the quality of implementation of turnaround schools to the extent they understand and help manage the set of factors and processes to planned and implemented.  Resources will be provided and aligned in order to make decisions which improve the instructional delivery for all children to meet proficient and advanced levels of student achievement.
6. The Turnaround Director will work collaboratively with the Director of Cross-Divisional Initiatives to support the LEA Director to implement the chosen model (turnaround).  This work will provide focus and foundational measures to implement the requirements in the 1003G Proposal.  Capacity building of the turnaround director is essential to moving the schools forward.  The following areas will be included in this collaborative work:
· Curriculum, Instruction, and Assessment

· School Culture and Climate

· Students, Family, and Community Support

· Professional Development with Accountability

· Organizational Structure and Resources

· Comprehensive and Effective Planning

The Turnaround Office, school-level leadership, and teachers will establish specific indicators to measure growth and track performance.


	May 2010 – June 2010

July 2010 – June 2013

July 2010 – June 2013

July 2010 – June 2013


	Dr. A. Duane Arbogast, Chief Academic Officer;

Dr. Debra Mahone, Executive Director of School & Leadership Development;

Dr. Gladys Whitehead, Director of Curriculum & Instruction;

Ms. Karen Lynch,  Chief of Student Services;

Mr. Robert Gaskin,  Director of Recruitment (HR);

Mr. Douglass Anthony, Director of Human Capital Management

Dr. Joan Rothgeb, Interim Director for Special Education;

Area Assistant Superintendents;

Betty Joseph, Director of Title I 

See section 4, table 4.A


	All these positions are filled.
Note: The parent engagement room is in each school not just the turnaround office.

The Turnaround Director conducts co-observations. He gives oral and written responses to the co-principals.

The school focus for this year is early identification of teachers and staff who need further training and/or support.

The Turnaround instructional specialist will implement a monthly performance planning schedule.

PGCPS will amend the language in the plan and replace the Director of School and Teacher Leadership with RBT and MSDE. 

PGCPS will amend the language in the plan.  The Turnaround Steering Committee is now the Turnaround Executive Committee.

December 2010-The district leadership visited successful turnaround schools in Chicago 

December 2011-School staff and central office Turnaround staff are planning to visit the Harlem Children’s Zone in NYC.

 If there is more funding available, the Turnaround Director would like to take Gholson representative school staff to the Chicago schools.
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	Turnaround Model Requirement

6. Use data to identify and implement an instructional program that is research-based and “vertically aligned” from one grade to the next as well as aligned with State academic standards

	LEA Design and Implementation of the  Intervention Model

(include alignment of additional resources)
	Timeline
	Name and Position of Responsible Person(s)
	SIG Monitoring /Individual Comments  and Team Consensus Feedback

(must identify all documentation reviewed during the 1st SIG I, Year 2 Onsite Monitoring visit)

	The Turnaround Schools will partner with Research for Better Teaching (RBT) to build teacher and leadership capacity.  RBT will deliver the Skillful Teacher training to selected staff (administration and instructional) during the Spring of 2011 (April 28th) in preparation for the 2011 – 2012 school year.  Consulting from Research for Better Teaching will include course orientation and delivery, design and planning, coordination & evaluation, and travel expenses.

Phase One of the partnership (2011-2012) includes the following:

· Studying Skillful Teaching workshop (40 participants x 2 days) – summer 2011

· In-School Support/Coaching for Teachers and/or Teacher Teams (10 days on-site per school)

· Leadership Development/Leadership Seminars to Improve Teaching and Learning (8 days on site per school)

· Observation, Program Development and Leadership Support Days (8 days for leadership work per school; 4 days for program coordination/support for whole groups sessions) 

1. Introduction of Comprehension Toolkit: PGCPS has a well-developed middle school Curriculum Framework Progress Guide (CFPG) for reading.  The CFPG has been aligned to State academic standards.  (In 2009-2010, the middle grades CFPG was aligned to include the Toolkit strategies; additional work will be done this summer to refine.)  However, comprehension strategy instruction, to ensure that students use the thinking processes that enable them to develop interpretive and critical stances towards reading objectives, is not yet widespread in grades 6-8.  Teaching and use of comprehension strategies has been shown in the research to be effective across all ages and grade levels [(Pearson and Gallagher, (1983), Pearson et. al. (1992), Pressley (1976 and 2002)].  The Comprehension Toolkit provides teaching moves and language as tools for teachers to teach students to apply these strategies.  Elementary schools in PGCPS that have integrated use of the Toolkit with the CFPG have shown increases in student achievement.  Approximately one-half of the feeder elementary schools for the Turnaround Schools utilize Toolkit, so this will enhance the vertical alignment from one grade to the next, and particularly ensure that students who are bringing stronger strategy awareness do not lose ground in middle school.   At least 15 school districts in states such as Texas, California, Washington, and Massachusetts have extended use of the Toolkit into middle school for these reasons (Heinemann’s Comprehension Toolkit - now a subsidiary of HMH).  The teaching moves and language learned through Toolkit are then applied to texts of increasing complexity at each grade.   

Toolkit will augment the CFPG and will include the following (High Priority:  Student Profile, Rigorous Curriculum, Instructional Program):

· Reading, English/language arts (RELA) lessons teaching non-fiction comprehension strategies.

· Enhancements for classroom libraries to ensure students are regularly reading a variety of genre and at appropriate independent reading levels.

· Classroom materials to support student engagement with comprehension lessons.

· Curriculum adjustments to provide more opportunities for teaching and practicing non-fiction comprehension strategies.

· August 2-day Introductory Toolkit Institute for all RELA, ESOL, Special Education teachers and administrative staff.

· Demonstration lessons and workshops at intervals throughout the school year by author/consultant Anne Goudvis with PGCPS teachers. 

· Consultant and C&I sessions with the Instructional Coordinator, ILTs and Academic Deans during each demonstration lesson cycle to build capacity among PGCPS staff to support teachers in each building.

· Collaborative planning meetings to develop strategy lessons.

The ILTs, Academic Deans, and RELA department chairs will work with Anne Goudvis and the Coordinating Supervisor of Special Instructional Programs in Curriculum and Instruction this summer to revise curriculum to include additional nonfiction and organization of the strategies per Toolkit. This will serve as professional development so that these staff members will go into the schools in the fall with a strong foundation.  The August institute will orient teachers to Toolkit, provide practice in applying comprehension strategies to their own reading, practice using the gradual release of responsibility model, plan rituals and routines to support active literacy classrooms, and prepare teachers to teach Unit 1 strategy lessons.  Demonstration lessons and workshops by author Anne Goudvis are scheduled at intervals across the school year, so that each strategy can be emphasized as teachers prepare to teach it, student work from previous lessons can be analyzed, and instructional questions can be addressed.  Planning days are provided during each demonstration lesson/workshop cycle, and in monthly collaborative planning after-school sessions, so that the Instructional Coordinator, ILTs and Academic Deans can lead and support teachers in creating lessons as they learn how to develop expertise with each strategy, as well as how to integrate strategies for student independence.  Through joint planning, Maryland State Department of Education (MSDE) Breakthrough Center staff and school leadership staff will design professional development activities to enhance the capacity of teachers and school leaders to improve instructional practice and, thus, increase student achievement.  Activities will focus on content and instructional strategies in reading and/or mathematics.  The intended outcomes of the partnership are as follows:

· To improve teacher knowledge of both subject matter and effective instructional strategies

· To build the capacity of school leadership teams to provide job-embedded professional development

In addition to large group sessions, MSDE staff will use the collaborative planning process (lesson planning, lesson implementation, and debriefing/analyzing student work) to provide professional development for teachers at various grade levels.  Collaborative planning will focus on the following areas:  

· Content knowledge to ensure that teachers understand the scope of the English/language arts and/or mathematics State Curriculum indicators and objectives 

· Effective and rigorous strategies to maximize student thinking

· Differentiated instruction for students

· On-going formative assessment of lesson objectives in order to make the appropriate adjustments to instruction 

· Examples of high quality student exemplars

During lesson implementation, MSDE staff and the school’s instructional leadership team observe all teachers implement the lessons planned collaboratively.  Following the lesson observations, MSDE staff and the school leadership team meet with teachers and review student work to determine the degree of student success.  Teachers then identify the instructional strategies that enhanced and/or inhibited learning.  In addition, they discuss how the lesson could have been implemented more effectively.  Through the collaborative discussion, each teacher establishes a personal goal that becomes the focus for their own professional growth for subsequent collaborative planning sessions. The principal can use these goals as targets for informal observations.

Following a series of collaborative planning cycles, MSDE and school leadership staff will conduct a walkthrough in each school to measure the level of instructional improvement.

2. PGCPS has struggled with mathematics student achievement in the middle grades.  To this end, the turnaround schools will establish the goal that all students will complete algebra by the end of 8th grade.  The district goal is 75%.  This will entail a redesign of mathematics instruction prior to 8th grade with particular emphasis on remediation and intervention programs for students who struggle to reach grade level and a focus on problem-solving, critical thinking and writing in mathematics as well as vocabulary for ELL students.  In order to insure that students are prepared for Algebra 1 in 8th  grade, we propose to put all 7th  grade students that are not taking Algebra 1 and Geometry into a pre-algebra course, coupled with a companion intervention elective course to insure that we build the necessary skills to prepare the students to take Algebra 1.   One such intervention program that supports this model, as well as, research based strategies that vertically align across middle grades to algebra 1 and is aligned to the State academic standards is Key Elements to Mathematics Success (KEMS) and Key Elements to Algebra Success (KEAS). There is a need to build teacher capacity to support the realigned program to assist teachers in delivering the content, analyzing student work and developing rich tasks for student use.  A strong professional development training model supported by ongoing site based coaching is essential to helping teachers enrich their practice.  In addition, the Institute for Learning from the University of Pittsburgh is using knowledge of research-based instructional practices to assist with the redesign of the curriculum framework progress guides to insure that we deliver academic rigor to prepare our students for algebra. Research Data on the programs use in 2005-2006 in Guilford County, North Carolina showed that Algebra 1 results for three experimental schools that used the program had a pass rate of 71%, compared to a 39% pass rate of the control group and a 58% pass rate for the district. In Algebra 1, the experimental schools outperformed the district 17 of 20 topics covered in the Algebra1 exam. In 2006-2007, the program was implemented in Gaston County, North Carolina. The results showed that the experimental group had a passing rate of 88.46% compared the control group rate of 67.35% on the exam in Algebra1. Further details of this research with data to support the success of the National Training Networks KEAS and KEMS programs can be found at http://ntnmath.com/Research.html in the NTN Methodology Research document pages 32-35.   The goal, by 2012-2013, is for 75% of 8th graders to matriculate to high school with an algebra I credit.

In an effort to improve teacher capacity and increase student achievement in mathematics, PGCPS will utilize an external mathematics consultant to conduct an initial audit of the mathematics program focusing on content, pedagogy, structure, and collaboration.  The consultant will spend one day at the school to observe instruction, review curriculum materials and make informal recommendations.

3. In order to prepare middle school students to be college ready, AVID (Advancement Via Individual Determination) will be provided.  Through an elective class, additional college/career/motivational activities and tutors from colleges in the community, AVID supports students to rise to higher levels of academic achievement and success.  AVID teaches study skills, using writing as a learning tool, collaboration, and inquiry to insure that children, including those who may not yet have a college-going tradition in their families, are not left off the college track.  AN AVID presence in the school will not only support students in the cohort but will reinforce building a culture of academic rigor and high expectations for all.

The purpose of the AVID program is to assist those students who are not achieving at their true potential to become achievers and to prepare them to focus on a college.  Some students may be first generation college students.  The schools establish the criteria for those students who would benefit from the support of the AVID program and the elective class will be available to all students who meet the criteria for the program. The AVID elective curriculum is beneficial to any group of students, but works best with underachieving students who are at risk academically.  The AVID program is designed to restructure the teaching methods of an entire school and to open access to the curricula that will ensure four-year college eligibility for all students.  As AVID becomes institutionalized as a school wide program, the methodologies and components will become increasingly available to all students.  A strong, effective AVID team is a leadership group that fosters the development of a school wide learning community, collaborates to achieve the mission of the AVID program, and focuses on the achievement of all its students. The initial implementation of the program requires that an 8 member team (principal, counselor, core content area teachers, and the AVID elective teacher/coordinator) from the school be trained on the program.  This site team meets regularly to assess students’ needs and plan for ways to address those needs.  They collaborate to develop and implement a site plan, and to document evidence to illustrate support for students’ access to and success in rigorous curriculum.  The school must identify an AVID teacher/coordinator to insure the program is implemented with fidelity.  Each year the site team must conduct a self-assessment based on the 11 AVID Program Essentials and school’s site plan for implementation.  The site plan and the self-assessment are reviewed and monitored regularly with the district coordinator to determine the success of the program and qualifications to become a certified AVID site.  An AVID coordinator will be identified within the current PGCPS staffing allotment for the school and will receive an emolument from 1003g funds.

4. Turnaround schools will provide a sequential foreign language program for all middle school students that will articulate with high school foreign language courses.  While Spanish is an available offering in each school, the district will work to secure world language teachers and build interest among the students as a part of enhancing their college-bound culture.  Offering world languages to middle school students will help them to meet the new criteria for the UMD system as well as other colleges.  The foreign language strand will enable schools to differentiate the program based on identified needs and/or interests.  Principals will select the languages from the ten offered in PGCPS (including French, Italian, Chinese, and Latin) based on the interest of their communities and the languages supported by the high schools that the students feed into.  

The world languages model will be phased in over three years.  In 2010-2011, an Introduction to Foreign Language course will be scheduled for 7th graders so that foreign language classes (for high school credit) can be added for 8th grade by 2011-2012.  The outcome is for 75% of 8th graders to matriculate to high school with a foreign language credit (by 2012-2013).

Due to budget constraints and the shortage of highly qualified foreign language teachers, the school principal has elected to replace the scheduled FTE in foreign language with an Academic Resource Teacher.  The Academic Resource Teacher will provide direct support around testing, data analysis, collaborative planning, and instructional strategies.
5. Talented and Gifted Students (TAG) - PGCPS has an established multiple criteria TAG identification process.  TAG identified students at the middle school level are scheduled in Honors courses. Through pre and post assessment data and interest and learning style inventories, students’ academic, social, and emotional needs are identified.  Differentiated instruction occurs by providing access to advanced content, above grade level instructional materials, math acceleration, enrichment extensions, and extra-curricular enrichment opportunities.  

6. Science, Technology, Engineering, and Mathematics (STEM) - “Project Lead the Way” (PLTW) is designed to serve middle school and high school students of diverse backgrounds from those already interested in STEM-related fields to those who are more inspired by the application of STEM than they are by traditional math and science courses.  The hands-on, project-based program engages students on multiple levels, exposes them to subjects that they typically would not pursue, provides them with a strong foundation for achieving their academic goals in any chosen field of study and, if pursued, establishes a proven path to college and career success in STEM related industries.  The comprehensive curriculum emphasizes critical thinking, creativity, innovation, and real-world problem solving. Each course curricula represents a complete package, which allows the instructor to focus on teaching, student achievement, assessment, and professional development.  Professional development for teachers is critical to the success of PLTW.   All teachers complete a two-week professional development course for every PLTW class that they teach so that they are fully prepared to engage students in innovation.
7. Funds will be used to purchase technology for each department (specifically, Interwrite clickers, Interwrite Mobis, Elmo visualizers, Study Island, flip cameras, IPads).  These materials provide an opportunity for students to fully engage in the material being presented.  Professional Development will also be provided for teachers.

a. Interwrite clickers and Interwrite Mobis provide real time data on student achievement and allow teachers the ability to modify and differentiate instruction immediately. This increases student’s comprehension of information and positions them for success. Students are also able to track the learning and gage when they need additional support.

b. Visualizers are used to magnify instructional materials to ensure the diversified needs of our students.  Providing teachers with this instructional tool wilt aide them in their ability to meet the need of all learners but especially visual spatial learners, ELL students, and students with special needs. Diversifying the presentation of content allows students an even greater chance at success.  

c. The Study Island Maryland Standards Mastery and MSA/HAS Preparation Programs are specifically designed to help students master the content specified in the, State Curriculum and Core Learning Goals.  Study Island’s focus on the State Curriculum and Core Learning Goals enables students to improve their performance in all skill areas tested on the MSA and HSA tests.  The programs available are designed to support all subject matter in grades 7th -8th grade.

d. The use of flip cameras allows for teacher reflection and professional growth. Teachers are able to hone in on best practices and areas of growth in an effort to improve instructional delivery. Students are able to use flip cameras to broaden their learning and acquisition of knowledge. It allows for creative presentations, virtual learning, etc.

e. IPads are used for a variety of instructional purposes. From our special education department to ELL and regular Education classes included, research shows that using a variety of media captivities students interest and improves students knowledge and comprehension of material

8. Funds will be used to upgrade classroom libraries throughout the school.  There is a need for leveled classroom libraries that include high-interest text, non-fiction text at a variety of readability levels. This will help to improve test scores and grow student comprehension.

9. Funds will be used to purchase furniture and equipment to create a 21st century STEM classroom – MAC Books, digital equipment (ELMO, LCD projector), multimedia teacher station, activity tables, chairs, student desks, student project storage.
	August 2010 – June 2013

August 2010

August 2010 – June 2013

August 2010 – June 2013

August 2010 – June 2013

August 2010 – June 2013


	MSDE Breakthrough Center (as of January 2011)

Anne Goudvis, Comprehension Toolkit Consultant 

Joanne Durham, Curriculum & Instruction;

Turnaround Literacy Coach;

Title I Literacy Coach
Dr. Gladys Whitehead, Director of Curriculum & Instruction;

Stephanie Foster, Supervisor for Secondary Mathematics;

Michelle Dyson, Supervisor for Secondary Mathematics; Math Turnaround Specialist;  Instructional Lead Teacher (ILT);

Academic Dean

Dr. Gladys Whitehead, Director of Curriculum & Instruction; AVID Coordinator;

Instructional Lead Teachers (ILT);

Academic Deans

Dr. Gladys Whitehead, Director of Curriculum & Instruction;

Foreign Language Supervisor;  Instructional Lead Teacher (ILT);

Academic Dean

Dr. Gladys Whitehead, Director of Curriculum & Instruction;  PGCPS TAG Supervisor;

Instructional Lead Teacher (ILT);

Academic Dean
	PGCPS will amend the school plan.  Change-Strike MSDE Breakthrough Center as the responsible person and replace with the Turnaround Director.

Because the principals wanted more input into the SIG Plan, the contract was terminated with Anne Goudvis.  The decision was to move forward with a concentration on RBT and the MSDE collaboration. MSDE content specialists are working closely with the school and collaborative planning.

The Turnaround Director suggests amending the district goal of 75% of students completing algebra I by the end of 8th grade.

The co-principals are working with the elementary schools and feeder high school to share expectations and to discuss transition. 

The school needs to do more AVID training since there has been staffing changes.

The school is not pursuing the foreign language program. The school will use that position as needed in other content areas. 

There is one STEM teacher for each SIG school.

 Gholson’s STEM teacher attended training over the summer.

All the technology has been purchased.
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	Turnaround Model Requirement

7.  Promote the continuous use of student data (such as from formative, interim, and summative assessments) to inform and differentiate instruction in order to meet the academic needs of individual students

	LEA Design and Implementation of the  Intervention Model

(include alignment of additional resources)
	Timeline
	Name and Position of Responsible Person(s)
	SIG Monitoring /Individual Comments  and Team Consensus Feedback

(must identify all documentation reviewed during the 1st SIG I, Year 2 Onsite Monitoring visit)

	1.  PGCPS has a well-defined interim assessment system that is used to inform and differentiate instruction.  Interim assessments are given every 9 weeks and analyzed by teachers as part of the long-range planning process in schools and as part of the PGCPS’s broader system of performance management.  However, turnaround schools will build on this assessment system to engage in a more frequent formative assessment program that provides data for shorter intervals of instructional time.

2.  For each core content area, data on student performance will be generated on a monthly basis.  For example, students will take math benchmarks at the end of each month that teachers will use to inform planning to differentiate future instruction.  In reading, for example, teachers will keep detailed running records of students and will assess them monthly as part of the Comprehension Toolkit curriculum re-design for 7th and 8th grades.

3.  The implementation of a “flex” schedule for teachers will allow for more meaningful collaboration in the analysis of monthly student achievement data, and this work will be spearheaded by the academic deans in each turnaround school.

4.  The formative data generated each month will drive the Director-Principal monthly performance planning meetings that are scheduled as part of the new governance structure for Turnaround Schools. 

5. PGCPS has an established multiple criteria TAG identification process.  TAG identified students at the middle school level are scheduled into Honors courses. Through pre and post assessment data and interest and learning style inventories, students’ academic, social, and emotional needs are identified.  Differentiated instruction occurs by providing access to advanced content, above grade level instructional materials, math acceleration, enrichment extensions, and extra-curricular enrichment opportunities.

6. The IEP governs the instructional supports that are provided to assist the student in learning.  Using testing data from annual and re-evaluations, progress monitoring and benchmark intervention data, and county and state assessment, student progress will be monitored.  The curriculum contains lessons differentiated to address special needs.  Teachers of ESOL and special needs students participate in collaborative planning with general education teachers and also participate in systemic development around teaching and co-teaching.   It is an important aspect of these meetings that data be analyzed and specialized instruction monitored.

7. Teachers of English Language learners will be made aware of their students overall proficiency levels as determined by the LAS Links and will provide direct instruction in academic vocabulary and provide multiple opportunities to use the language in order to provide access to both the content and language of instruction.  Teachers will receive quarterly data on the language proficiency of their students in all four domains of language: listening, speaking, reading and writing using quarterly assessments in these areas.  Teachers will have the opportunity to design lessons that focus on both language and content, while targeting specific skills.

Each middle school will provide ESOL classes or co-taught instruction to increase English language acquisition. The ESOL teacher will collaborate with the content area teachers to design appropriate supports for instruction, such as the use of visuals, graphics, and realia to introduce new vocabulary concepts, and to increase reading comprehension; opportunities to extensively build and activate background knowledge; explicit instruction in the academic vocabulary of the content area,; integration of appropriate technology; and, the use of bilingual dictionaries. Each curriculum framework progress guide emphasizes vocabulary instruction and provides lessons that are differentiated to support English Language Learners.  Many of the same supports exist for Special Needs students.  The IEP governs the instructional supports that are provided to assist the student in learning.  The curriculum contains lessons differentiated to address special needs.  It is critical that teachers of ESOL and special needs students be allotted time in the master schedule to participate in collaborative planning with general education teachers and also participate in systemic development around teaching and co-teaching.   The implementation of an extended day would afford more scheduling flexibility and provide time for effective collaboration for all teachers.


	August 2010 – June 2013

August 2010 – June 2013

August 2010 – June 2013
	Turnaround Director;

Testing Office;

Principal;

Assistant Principal;

ILT;

Academic Dean;

School-based Data Coach

Turnaround Director;  PGCPS TAG Coordinator;

Testing Office;

Principal;

Assistant Principal;

ILT;

Academic D
Turnaround Director;  Special Education Instructional Specialist;

ESOL Instructional Specialist; 

Principal;

Assistant Principal;

ILT;

Academic Dean;

School-based Data Coach


	The formative assessments given are: 

· FAST given quarterly, 

· unit tests, and 

· teacher-generated tests.

Each teacher is required to have an Accountability Notebook.

There is only one ESOL teacher working with 52 ELL students at Gholson.  26 of these students require direct services.


	LEA:   Prince George’s County Public Schools
	School:     G. James Gholson Middle School

	Central Support Team Lead:  Duane Arbogast
	Co-Principals:  Ebony Cross, Lacey Robinson 

	Edit Key:  Red Edits – SY 2010-2011 (deletions and additions); Blue Edits – SY 2011-2012; Green Edits – SY 2012-2013

	Turnaround Model Requirement
8.  Establish schedules and implement strategies that provide increased learning time.

	LEA Design and Implementation of the  Intervention Model

(include alignment of additional resources)
	Timeline
	Name and Position of Responsible Person(s)
	SIG Monitoring /Individual Comments  and Team Consensus Feedback

(must identify all documentation reviewed during the 1st SIG I, Year 2 Onsite Monitoring visit)

	1. Each turnaround school will utilize an extended school day to address the needs of all of its learners.  Turnaround schools will extend the student school day by 90 minutes (by adding an additional class period) extend the student school day by 60 minutes (ELO program) to provide for additional instructional time. This time will allow opportunities for the following (High Priority:  Student Profile, Instructional Program):

· Acceleration and intervention programs for core content areas depending on student need.

· Increased opportunities for creative and cultural arts and the inclusion of additional academically-oriented elective courses, i.e. foreign language, supplemental reading and mathematics courses, etc.  Funds will be used to purchase materials that will help to support our New Dance and Consumer Science programs as well as aide in the growth of our vocal and instrumental music program.  [We have added a dance program that is in need of mirrors, floor mats, and ballet barres in order for our scholars to be prepared for the next level of performance arts programs at the high school level. The Consumer Science program needs funds to purchase food and material to implement the curriculum with fidelity. The vocal and instrumental music program is in need of new instruments and instructional support materials.]
· Development of a robust advisory program. 

· Independent Reading Clubs/Book Clubs

2. The master schedule (number and length of class periods) will be developed by the newly hired principal along with the site-based leadership and will be based on identified needs.  

A flexible schedule will be implemented for teachers (7.5 hour day) allowing some to arrive at the beginning of the student day and others to arrive later.  While this model does not mandate an extended teacher work day, teachers will be afforded the option of working additional hours to fully support the extended day for students The 60-minute extended school day will function as an Extended Learning Opportunity for students and participating teachers will work under a second job assignment.  Transportation and snacks will be provided. 
For 2010-2011, the program will begin on November 15, 2010 and run through May 13, 2011.   Mathematics support will be provided by a mathematics intervention agency (University Instructors).   

For 2011-2012, ELO will begin on October 3 and run until May11.  Mathematics support will no longer be provided through University Instructors.  The site-based ELO teachers will design differentiated support based on individual student needs as identified through data analysis.   
To further enhance the supports for staff and students, the following aspects to the ELO will be provided:

a) ELO Coordinator:  responsible for student recruitment, attendance data (staff and student), and the overall ELO program monitoring.  The coordinator will provide required documentation to the Turnaround Office.

b) Materials of Instruction:   Each school will have an opportunity to purchase additional material to support their respective ELO program.

3. (2010-2011) Turnaround schools will implement a 5-day August Academy for incoming 6th/7th graders.  One day will be also planned for any 8th graders who will be new to the school.  Administrators, counselors, and instructional staff (8 teachers) will be required to participate.

· August Academy will serve as an induction program for all 6th/7th graders and will become an annual part of the articulation process from elementary to middle school (Priority:  Student Profile, Student Achievement, Rigorous Curriculum, School Climate and Culture, Student, Family, & Community Support). 

· The primary focus during August Academy will be to jumpstart the middle school experience and ease the transition from elementary to middle school.   

· The early start to the school year will allow for diagnostic assessment, school culture building, and the establishment of early intervention and enrichment opportunities for students.

· The August Academy will afford students the opportunity to tour the school, follow a modified mock schedule, meet teachers, and have an opportunity to learn about the various creative arts courses being offered in the upcoming school year.  There will also be a character education session conducted by the guidance counselors and a review of the student code of conduct/expectations conducted by the administrative team.  In addition, students will participate in rotating sessions that include study skills and organizational skills presented by AVID representatives.  PBIS representatives may also facilitate sessions around incentives for positive behavior.  Guidance Counselors will present strategies for success for all students including: organization as a secondary learner, how to study as a secondary learner, review of Student Code of Conduct, appropriate use of Agenda Books, review of and provision for school schedules.  A Family and Community Forum will be held at the school one evening during the week.  Parents, students, and community members will be invited to participate.  This will also provide an opportunity for teachers and parents to exchange contact information.
(Beginning Summer 2011) 

Turnaround schools will implement a 5-day August Academy for incoming 6th/7th graders.  One day will be also planned for any 8th graders who will be new to the school.  Administrators, counselors, and instructional staff (8 teachers) will be required to participate.

· August Academy will serve as an induction program for all 6th/7th graders and will become an annual part of the articulation process from elementary to middle school.

· The primary focus during August Academy will be to jumpstart the middle school experience and ease the transition from elementary to middle school.   

· The early start to the school year will allow for diagnostic assessment, school culture building, and the establishment of early intervention and enrichment opportunities for students.

The August Academy will afford students the opportunity to tour the school, follow a modified mock schedule, meet teachers, and have an opportunity to learn about the various creative arts courses being offered in the upcoming school year.  There will also be a character education session conducted by the guidance counselors and a review of the student code of conduct/expectations conducted by the administrative team.  In addition, students will participate in rotating sessions that include study skills and organizational skills presented by AVID representatives.  PBIS representatives may also facilitate sessions around incentives for positive behavior.  Guidance Counselors will present strategies for success for all students including: organization as a secondary learner, how to study as a secondary learner, review of Student Code of Conduct, appropriate use of Agenda Books, review of and provision for school schedules.  A Family and Community Forum will be held at the school one evening during the week.  Parents, students, and community members will be invited to participate.  This will also provide an opportunity for teachers and parents to exchange contact information.
5. Increased instructional time for students will also afford increased learning time for teachers. The increased instructional day will provide scheduling flexibility and allow for more meaningful teacher planning opportunities during the school day, including:

· Collaboration around lesson design and unit plans.

· Analysis of student work.

· Data analysis.

· Curriculum modification. 
	August 2010 – June 2013

August 2010 – June 2013

August 2010 – June 2013

August 2010, 2011, 2012

August 2010 – June 2013


	Dr. A. Duane Arbogast, Chief Academic Officer;

Dr. Gladys Whitehead, Director of Curriculum & Instruction; 

Area Assistant Superintendents; 

Scheduling; Transportation;

Turnaround Director;

Principal;

Assistant Principal;

ILT;

Academic Dean;

School-based Data Coach

Transportation;

Turnaround Director;

Principal;

Academic Deans;

ILTs;

Professional School Counselor;

Turnaround Director;

Principal; 

Academic Dean;

ILT;

School-based Data Coach


	The school implements a 72 minute period for instruction.

The school makes an effort to increase instructional time by limiting announcements, and transitional times. 

Double Basic students are priorities for the additional 60 minutes ELO program.

The dance equipment was not purchased, but funds were used to enhance the music program.

The August Academy was held for three days for students and over 200 students attended. The teachers had a one day of training prior to the August Academy.




	LEA:   Prince George’s County Public Schools
	School:     G. James Gholson Middle School

	Central Support Team Lead:  Duane Arbogast
	Co-Principals:  Ebony Cross, Lacey Robinson 

	Edit Key:  Red Edits – SY 2010-2011 (deletions and additions); Blue Edits – SY 2011-2012; Green Edits – SY 2012-2013

	Turnaround Model Requirement

9. Provide appropriate social-emotional and community-oriented services and supports for students.

	LEA Design and Implementation of the  Intervention Model

(include alignment of additional resources)
	Timeline
	Name and Position of Responsible Person(s)
	SIG Monitoring /Individual Comments  and Team Consensus Feedback

(must identify all documentation reviewed during the 1st SIG I, Year 2 Onsite Monitoring visit)

	1. In order to engage all stakeholders in addressing the needs of the whole child, school-based Student Services personnel (which includes, Professional School Counselors, Pupil Personnel Workers, Nurses, Special Educators, School Psychologists, Food Services Managers, Community Engagement Resource Personnel, and Social Workers), in conjunction with Community Representatives, will organize monthly parent meetings and training sessions to engage parents and teachers about appropriate social-emotional supports for students and families in each school based upon the data provided by each school’s Comprehensive Needs Assessment around the following topics:

· Truancy/Attendance

· Safe and Drug Free Environment

· Behavior

· Health/Nutrition

· Academics

· Parent Involvement

This is a HIGH PRIORITY and aligns with STUDENT PROFILE, SCHOOL CULTURE AND CLIMATE, STUDENTS, FAMILY, AND COMMUNITY SUPPORT and ORGANIZATIONAL STRUCTURE.

2. To address chronic behavioral and climate issues throughout the school, PBIS (Positive Behavioral Interventions and Supports) will be implemented beginning 2010-2011.   PBIS is a process for creating safer and more effective schools.  PBIS is a systems approach to enhancing the capacity of schools to educate all children by developing research-based, school wide, and classroom discipline systems.  The process focuses on improving a school’s ability to teach and support positive behavior for all students.  Rather than a prescribed program, PBIS provides systems for schools to design, implement, and evaluate effective school-wide, classroom, non-classroom, and student specific discipline plans.  

Mandatory PBIS training occurs every summer for schools new to the program.  A school team (newly hired principal along with an assistant principal, guidance counselor, and at least one classroom teacher) will be required to attend the 2-day PBIS Summer Institute (July 2010).   As a new PBIS school, a “Statement of Intent” along with a staff survey must be completed by June 1, 2010.  The PBIS team will monitor and adjust the interventions and supports based on student and parent surveys, referral data, suspension data, attendance data, etc.  

The program is currently funded through the Safe and Drug Free Schools Office (Title 4); however, future funding for this department is being significantly reduced.  While Title 4 will be able to fund this summer’s institute, 1003g funds will need to be allocated for school year 2011-2012 and 2012-2013.

PBIS will be the primary tool to change the climate and culture at General James Gholson Middle School.  Funds will be used to purchase rewards and incentives.  Gholson Scholars and teachers are able to earn Scholar Dollars and purchase uniforms, journals, school supplies, and snacks as rewards for being Respectable, Responsible, and Ready.  Funds will also be used to pay for field trips to reward Scholars for exemplary behavior and academic achievements. 

This is a HIGH PRIORITY and aligns with SCHOOL CULTURE AND CLIMATE.

3. To provide appropriate socio-emotional support for students and their families, a full-time social worker will be added to the school staff.  The social worker will be required to work a flexible schedule to allow for coordination and coverage of after-school and evening activities.  In addition, he/she will collaborate with the site-based professional school counselors and parent liaison and with community organizations to coordinate the “hub” of community services that will available to the school families.

This is a HIGH PRIORITY and aligns with STUDENT PROFILE, SCHOOL CULTURE AND CLIMATE, and STUDENTS, FAMILY, AND COMMUNITY SUPPORT.

4. A school-based Bilingual Parent & Community Outreach Assistant  position will created to address the needs of students and their parents the  from 13 feeder elementary schools and 13 individual communities.  The parent and teacher surveys indicate a need to create a stronger partnership with parents and private and public community agencies in order to establish a sense of a safe, orderly, and positive school community.  The Bilingual Parent & Community Outreach Assistant will be involved with the day-to-day parent involvement and training of parents (working on SPMT, parent compact, parent/student school social events, attendance, etc.).  The Bilingual Parent & Community Outreach Assistant will also coordinate with the school staff and work collaboratively with the social worker and professional school counselors to develop appropriate and relevant parent and family workshops/activities.  This is a HIGH PRIORITY and aligns with STUDENT PROFILE, SCHOOL CULTURE AND CLIMATE, and STUDENTS, FAMILY, AND COMMUNITY SUPPORT.
5. The turnaround office will collaborate with the Mid-Atlantic Equity Consortium (MAEC) to deliver comprehensive family engagement services.  Under the umbrella of MAEC is the Maryland State Parental Information and Resource Center MD-PIRC which uses research-based best practices, culturally competent pedagogy and technology to assist Maryland schools, districts, community members and families to provide equitable, culturally responsive educational programs that support the achievements of all students.

Mid-Atlantic Equity Consortium (MAEC) will work closely with school leadership to develop a comprehensive family engagement program tailored to the school’s needs in the following areas:

a. Professional Development

b. Coordination and Integration of Programs to increase Family Engagement

c. Parent Leadership and Family Engagement 

d. Building Capacity if Families to Become Equal Partners with Schools to Increase Student Achievement

e. Transitions.

The Turnaround Schools will partner with MAEC to provide family engagement training to selected staff (administration and instructional) during the Turnaround Symposium (spring summer of 2011) in preparation for the 2011 – 2012 school year.  

MAEC will establish a parent engagement room within the Turnaround Office itself.  In order create an environment dedicated to parent engagement activities, each room will be equipped with the following:  desk & char; computer tables and at least 2 computers & a printer; conference table w/ 4 chairs; small sofa/loveseat; bookcase, etc.  Funds will also be used to purchase materials for the room, i.e. brochures and pamphlets, posters, books for a lending library, etc. 

6. The Department of Student Services will develop and disseminate a brochure detailing school and community resources and services.

7. On going professional development will be held with staff members of all four schools on the team process, team building, whole-child development, behavior management, nonviolent physical confrontation (de-escalation strategies), Positive Behavioral Intervention Strategies (PBIS), point system and incentives, the Code of Student Conduct and effective parent/family/community engagement (High Priority:  School Culture and Climate).  Summer training will focus on enhancing the knowledge of staff in the above areas. 

8. To ensure accountability, within bi-weekly management and accountability meetings, the school team will analyze relevant student data to:

· Develop student action plans with individual objectives for targeted students  

· Determine the effectiveness of the program strategies.

· The school’s management and accountability system will collaborate with the LEA to answer the questions of the timeline and the needs that determine which activities will take place, which will be responsible for monitoring and how the activities will be monitored.

9.  Community engagement resource personnel will develop a partnership for each school with the county government and other agencies to develop a “Hub” of needed community services to be provided during regularly scheduled daytime and evening sessions.  Providing access to information and assisting parents in reducing the stresses of daily life will benefit the students by enabling the parents to pay more attention to their children’s needs and, as a result, positively impact student achievement.

10. Increase parent engagement in all school activities and support parental understanding of and involvement in all curriculum areas (High Priority:  Student Profile, School Culture and Climate, Effective Leadership):
· Participate in parent/student learning activities as measured by attendance, homework, and assessments.

· Create a Parent Action Committee to encourage increased parental participation.

· Facilitate the development of the School Parent Policy and Parent-School-Student Compact.

· Consult parents in all decisions about parent engagement activities. 

Proposed Parent Engagement Program includes:

· Relevant parent workshops – parenting skills, nutrition, money management, job seeking skills, resume writing, computer training, etc.
· Parent-members on school committees and teams

· Greater participation of parents on PTA committees and SPMT

· Parent contributions to school newsletter

· Development of parent database

· Parent-developed and produced projects correlated with monthly units of study projects developed and produced by their children

· Parent-produced art projects (literary, art, film, etc) guided by the Parent Coordinator

10.  Educational Support Personnel (ESP) aka Student Advocates: Each school will be allocated up to three two (2) FTE (support) to manage students and maintain climate.  This is a year-to-year contracted position.  The ESP/student advocates will reinforce high expectations as evidenced by a code of conduct that is routinely monitored and evaluated.  The ESP/student advocates will maintain consistency and ensure adherence to school behavior expectations through daily dialogue with staff and students, and presence throughout the building.
	August 2010 – June 2013

August 2010 – June 2013

May - July 2010

August 2010 – June 2013

March  2011 – June 2013


	Diane Powell, Director of Student Services;

Turnaround Director,   Turnaround Principals;

Title I Office

Diane Powell, Director of Student Services;

Acting  Turnaround Director,   Turnaround Principals;

Title I Office;

Safe and Drug Free Schools Office

Diane Powell, Director of Student Services;

Turnaround Director,   Turnaround Principals;

Title I Office; PGCPS Department of Social Services

Dr. Gladys Whitehead, Director of Curriculum & Instruction; 

Turnaround Director; 

Principal;

Academic Deans; 

ILTs; 

Safe and Drug Free Schools Office
Turnaround Director; 

Principal;

Academic Deans; 

ILTs; 

Professional School Counselors;

Safe and Drug Free Schools Office; Title I Parent Coordinator; 

Department of Social Services;  Social Worker


	The school hired additional student service personnel to address the school climate and culture issues.

The school has three guidance counselors, one social worker, and one school psychologist. They also hired a guidance secretary.

The school makes a concerted effort to follow the PBIS program with fidelity and has received the “bronze” award.

The Student Advocates have a caseload of approximately 15-20 students.




Table 3
	                   SIG I Year 1 School Budget for G. James Gholson Middle School, Tier II

	MSDE Reviewers:  Geri Taylor Lawrence, Jim Newkirk                                                    Monitoring Date: November 18, 2011

	Total SIG Allocation:

$ 974,037
	School Budget Spent: 

$ 623,714
	Percent of School Budget Spent: 64%
	Spend Down Data as of: 

November 18, 2011

	Salaries & Wages
	Contractual Services
	Supplies & Materials
	Other

	*Budgeted: $ 512,797
	*Budgeted: $ 99,227
	*Budgeted: $ 125,513
	Budgeted:

*Travel:  $ 28,204

*Equipment:  $ 145,343

	Encumbered: $ 0
	Encumbered: $ 1,892
	Encumbered: $ 21,717
	Encumbered: 

Travel: $ 6,760 (spent $21,444)

Equipment: $ 7,877  (spent $115,598)

	Spent (amount): 
$ 318,072

Spent (%):  62 %
	Spent (amount): 
$ 26,916

Spent (%):  27 %
	Spent (amount): 
$ 54,179

Spent (%):   43 %
	Travel Spent & Encumbered: (100 %)

Equipment Spent & Encumbered: (85%)

	1. How much of the school budget, based on the LEA’s approved application, has been expended to date (amount and %)?

PGCPS provided documentation that showed James Gholson has spent $ 623,714, which includes encumbered amounts for all categories. This amount is 64% of their approved SIG budget.  Expended amounts for fixed charges are included in the total spent.

	2. Is school spending consistent with budget timeline? If not, what steps are being taken to expend the funds as planned?

PGCPS indicated that spending is off target in many of the budget categories for Gholson. The Turnaround Office has provided schools with budget sheets showing the balance of unspent funds in each category. Schools were requested to submit a grant change request form that was used to determine changes that would be included in their amendment. An amendment has been submitted to change funds.

	3. What action steps or planned activities have not taken place that would impact the budget?

PGCPS indicated that the Bi-Lingual Parent Community position did not start until February so there is a substantial amount of funds left in this category. Several staff positions were projected too high and need to be adjusted. Additionally, transportation funds for the Extended Learning Opportunity (ELO) and substitutes for teacher collaborative planning and professional development were budgeted too high. Funds were allocated for snacks for the ELO, but were not needed because they were obtained free through another program. The school is a little slow in ordering materials for their Creative Arts Program.



	4. Has a budget amendment been submitted?    If yes, what budget changes were requested for this school?

PGCPS indicated that funds related to the activities above are included in the November, 2011 budget amendment.

	5. How often are school expenditures monitored by the LEA? Who monitors?

PGCPS indicated that the Turnaround Office has enhanced the procedure of monitoring schools. The Compliance Specialist sends to schools a “Monthly Budget Blast”. This document outlines the funds that are allocated and spent in the budget categories directly under the schools control. Schools are requested to concentrate on immediately spending in the categories that have a large unspent balance. Additionally, school teams will meet monthly with staff from the Turnaround Office to discuss challenges to spending and recommendations for amendments.


  * Amounts changed from original to reflect an amendment
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