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Title I School Improvement Grant (SIG), section 1003(g), FY 2009
Priority SIG I Year 3 Monitoring Team’s First Onsite Visit Feedback for 2012-2013
	School: Friendship Preparatory Academy at Calverton                LEA:  Baltimore City Public School System  (BCPSS) 

Principal: Tanya Green                                                                 LEA Turnaround Director:  Kim Ferguson
LEA Central Support Team Lead:  Sonja Brookins Santelises     Date of SIG Team’s School Visit:  October 17, 2012                                                     


Title I School Improvement Grant (SIG) FY 2009:  The School Improvement Grant (SIG) Program, authorized under section 1003(g) of Title I of the Elementary and Secondary Act of 1965, provides funding through State educational agencies (SEAs) to local educational agencies (LEAs) with the lowest-achieving schools that have the greatest need for the funds and demonstrate the strongest commitment to use the funds to raise significantly the achievement of students.  The United States Department of Education (USED) views the large infusion of Federal funds into the SIG program through the American Recovery and Reinvestment Act of 2009 (ARRA) as a historic opportunity to address one of the most intractable challenges for America’s education system: turning around or closing down our Nation’s persistently lowest-achieving schools.  Maryland’s approved application reflects Secretary Duncan’s determination to ensure that SIG FY 2009 funds are used to implement one of four rigorous school intervention models—turnaround, restart, transformation, and school closure.  Through a rigorous technical review process, MSDE approved Prince George’s County Public Schools’ application (PGCPS) on July 1, 2010 and Baltimore City Public School System’s application (BCPSS) on August 27, 2010.  Both school systems were granted approval to charge to their grants beginning July 1, 2010. USDE approved Maryland’s Flexibility Plan in May 2012 which included Maryland’s SIG I schools as Priority Schools.
Maryland State Department of Education’s (MSDE) Monitoring of LEA Approved SIG Application:  As approved by USED, MSDE will monitor each LEA that receives a school improvement grant to ensure that it is implementing its intervention model fully and effectively in Maryland’s Tier I and Tier II schools.  Both PGCPS and BCPSS must submit to MSDE a quarterly summary report of the LEA monitoring/oversight that has been completed and the progress the Tier I or Tier II schools have made towards achieving their goals. In addition, MSDE will perform onsite visits to these same SIG I schools from 2010-2013.  The primary function of the onsite visits is to review and analyze all facets of a school’s implementation of the identified approved intervention model and collaborate with leadership, staff, and other stakeholders pertinent to goal attainment.  MSDE’s School Improvement Grant Monitoring Teams (SIG Teams) will conduct three onsite monitoring visits annually (Beginning-of –the-Year One Day Visit; Interim Midyear Two Day Visit; and End- of -Year One Day Visit) with the school leadership team and district level team composed of staff responsible for the technical assistance, administrative support,  and monitoring.
Purpose of the Priority SIG I Year 3 Monitoring Team’s First Onsite Visit:

MSDE’s Priority SIG I Year 3 first Onsite Monitoring Visit will be different from the previous 2 years of SIG.  This first onsite monitoring visit will focus on the impact of SIG on teaching and learning in the instructional classrooms of the LEA’s SIG I schools.  MSDE’s Priority SIG I Year 3 Monitoring Teams will visit classrooms throughout the day for 20 minute intervals.  Classrooms with long term substitutes will be visited by SIG I Teams; however, classrooms with short term substitutes will not be visited.

Based on MSDE’s Priority SIG I Year 3 Monitoring Tool, the SIG I Year 3 Team, in pairs, will monitor the following 4 teaching and learning domains, including fourteen indicators aligned to each domain:
· Domain 1:  Instructional Planning  (3 indicators);

· Domain 2:  Instructional Delivery (Strategies and Process)  (3 indicators);

· Domain 3:  Teacher-Student Engagement  (Techniques and Strategies)  (4 indicators); and

· Domain 4:  Classroom Management (4 indicators).

The protocol for the Priority SIG I Year 3 First Onsite Visit consists of the following 4 components:

· Pre-classroom Observations Principal Discussion Questions;

· Classroom Observations by SIG Observation Pairs

· Post-classroom Observations Principal Interview Questions;
· SIG I Team Tallying Observation Data; Collaborative Agreement of Classroom Evidence and Principal Discussion/Interview Responses.

· Special Note:  In addition and on a different day, a MSDE SIG I Fiscal Team will monitor the school’s SIG I budget.
Priority SIG I Year 3 Team’s Members from MSDE:
· SIG I Year 3 Monitoring Team Leader:      Donna Olszewski 
· SIG I Year 3 Monitoring Team Members:  Richard Scott, Mary Cross, Martha Essenmacher
Priority SIG I Year 3 MSDE Leads:  
· Tina McKnight; 
· Jim Newkirk; and 
· Geri Taylor Lawrence

Priority SIG I Year 3 Monitoring Team’s First Onsite Visit Organization of Feedback: 
· TABLE  1:  SIG I Year 3 Monitoring Team asked the SIG I Principal Discussion Questions prior to the SIG I Team’s classroom observations.  In addition, the SIG I Year 3 Monitoring Team asked the SIG I Principal Interview Questions after the SIG I Team’s classroom observation. Through collaborative agreement by the SIG I Year 3 Monitoring team, Table 1 reflects responses shared verbally by the SIG I Principal during this protocol component.  This information will be reviewed and used by the SIG I Year 3 Monitoring Team during its second onsite visit. 
· TABLE  2:   Using the information from the Priority SIG I Year 3 First Onsite Visit Classroom Observation Tool, the  SIG I Team tallied the information on MSDE’s Priority SIG I Year 3 First Onsite Visit Tally Sheet that uses an Excel Spreadsheet.  Table 2 reflects the Tally Sheet that addresses the 4 Domains and its accompanying 14 indicators.
· TABLE  3:  Using the data information and point value from the Tally Sheet, the SIG I Team, through collaborative agreement, provided evidence to support the score of each of the 14 indicators.  Table 3 reflects that evidence. 
· TABLE  4:  Based on the BCPSS’ revised approved SIG, Table 4 represents SIG Leads monitoring of the spend down of the school’s SIG I Year 2 budget.  Information documented on this tool will be reviewed and used by the SIG Leads during subsequent onsite visits.
Table 1
	Friendship Preparatory Academy at Calverton:            Principal Discussion Responses

	1.  As the school principal, what are your expectations for all of your teachers based on these 4 instructional domains?

· Instructional Planning
· Instructional Delivery

· Teacher- Student Engagement 

· Classroom Management
	Domain1: Instructional Planning
	· The expectation is for teachers to develop a lesson plan daily that addresses the needs of students based on formative assessments data collected from the previous day. All lesson plans should have daily objectives that are aligned to the instructional activities and formative assessment. Lesson plans should include a  know & do objective (includes skill and assessment to evaluate mastery of the skill). The lesson plan should be detailed, including what the activities are in the plan, student groups identified for small groups, homework as follow-up and practice. Lesson plan templates can vary; however, the core components cannot change. Accommodations and modifications for students with disabilities should be included in the lesson plan, and should be appropriate.


	2. 
	Domain 2: Instructional Delivery
	· Teachers should ensure that instruction meets the explicit instructional model (I do, We do, You do), and that routines are clear from entry to dismissal in the classroom. Teacher should ensure that objective is cleared with students, meaning students can understand the skill being taught and how they will be evaluated /assessed for mastery. Teachers should model for students the skill being taught, and provide meaningful activities that releases to students the time to collaborate, work in groups, and practice implementation of the skill. Strategies taught in PD should also be used within each lesson to ensure students are making clear meaning, provide opportunities to organize thoughts, and appeal to the primary learning styles for students. There should be at least 1-2 checks for understanding during the lesson. Teacher (and aide if present) should be circulating and supporting student groups. Appropriate accommodations and modifications for students with disabilities should be included during instruction. All lessons should include a formative assessment to determine mastery of the skill taught. All lessons should be summarized and objective reviewed with students.


	3. 
	Domain 3:

Teacher- Student Engagement
	· There should be high levels of teacher and student interaction, and respect toward each other. Students should be 100% engaged in lesson at all times and redirected if not. At no time should students have heads down, be asleep, non-attentive or not working diligently on the appropriate task. The expectation is 100%



	4. 
	Domain 4: Classroom Management
	· Teachers are to exercise the Assertive Discipline Model (Calm Discipline) within the classrooms and during all interactions with students. Teacher should hold students accountable, and use hierarchy of consequences to ensure students are meeting classroom and learning expectations. Teacher should demonstrate enthusiasm for what is being taught and incorporate school-wide calm discipline strategies (clear directions and narration) and terms (STARS) to refocus individuals and groups. Students that have been through the hierarchy of consequence cycle and does not respond appropriately after redirection should be sent to the house office to see an administrator for conference and returned to classroom (depending upon level of infraction) for redemption and opportunity to rejoin the learning community. The goal is not to lose instruction by dealing with student infractions.

	5.  Share with us a summary of the experience of your instructional staff as you begin SIG I Year 3?


	40 Number of teachers returning from last year     
	85 % of teachers returning from last year
	Content Areas of teachers returning from last year

All Content Areas are returning

	6. 
	6 Number of teachers new to the school
	 15%  of teachers new to the school
	Content Areas of teachers new to the school

Kindergarten, 1st grade, 2nd grade

6th grade: Science, SS

8th grade: Science



	7. 
	2 Number of teachers new to teaching
	  5% of teachers new to teaching
	Content Areas of teachers new to teaching

Kindergarten and 2nd



	8. 
	 4  Number of long term substitutes

        currently in the building
	Content Areas of long term substitutes

Pre-kindergarten

7th grade: Enrichment reading, self-contained special education

8th grade: Science



	9. 
	 0 Number of subs in the building today
	Content Areas of subs in the building today


	Friendship Preparatory Academy at Calverton:            Principal Interview Responses

	1. How do you, as principal, monitor the implementation of the school’s SIG Plan?  

What support does the District/Turnaround Office (such as Network Team or other district group) provide you with the implementation of the school’s SIG Plan?
	· My leadership team and I review the SIG plan and ensure it is aligned to the School Performance Plan developed, which should drive teaching and learning for the school year. We ensure that all school staff is also aware of the focal points in the plan. We conduct informal and formal classroom observations on the instructional and student focal points. Feedback conferences are held and appropriate supports are provided to both teachers and students. Weekly meetings are conducted with school-based teams (ILT, PBIS, Parent Involvement, etc…) to ensure that SIG focal points for culture and parent involvement are implemented effectively.

· The Turnaround Office provides support with monthly learning walks, instructional supports through the Network team, and budgetary aide and assistance with SIG budget updates and management. 

	2. How do you, as principal,

· ensure all instructional staff understands the district approved curriculum; and 

· monitor curriculum implementation in your building.

	· The leadership team and I stay abreast of all district approved curriculum decisions and appropriate leadership team members attend all district provided curriculum meetings and trainings. Staff are informed in advance of curriculum workshops and sessions, and the leadership team ensures that all appropriate staff members are registered and in attendance for the necessary sessions.

· In addition, school-based professional development is provided to support effective implementation.  Weekly informal and formal observations are conducted by school instructional leadership team members, and Instructional Support Teachers co-plan, co-teach, model and demonstrate with teachers to support effective implementation of the curriculum and instructional practices.

	3. How do you monitor teaching and learning in all classrooms in your school?  
How frequent do you monitor and how do you provide feedback?

How does the district assist you in monitoring teaching and learning in the classrooms in your school?


	· All teachers provide a weekly snapshot of the upcoming lessons for each week. School leadership and Instructional Support Teachers (IST) review those documents to assist teachers with writing effective objectives and developing rigorous plans and activities for students. Reviewing the snapshots is a proactive measure implemented to halt faulty lesson plan development. Informal and formal observations, IST support with co-planning and co-teaching, and feedback conferences assist in delving deeper into teacher needs and supports. Teachers are observed weekly, and some multiple times each week depending upon readiness and effectiveness. High levels of time and attention are provided to teachers with the most need; however, all teachers are observed weekly.

· Monitoring occurs weekly and feedback is provided within 24 hours.  The district conducts monthly learning walks with the school leadership to observe and support teacher effectiveness, instruction, and student achievement. The monthly SIG walks are very helpful and the variation of the team provides wrap around supports to the school and school staff. In addition, monthly TRIAD meetings are held with the school operator, school administration, district network Lead and Executive Director to review and analyze school data and provide supports to make improvements. The feedback provided to teachers and administrators as result of the monthly observations and meetings with the district is very beneficial. In addition, Network support teams such as the Network Lead, reading, mathematics, and special education liaisons work with administrators and teachers to provide instructional strategies and content support to improve daily planning and classroom instruction.



	4. How do you, as principal, monitor the use of assessment data in your school to inform instruction?

	· Assessment data is monitored weekly with analysis of the daily formative assessment submission from teachers. All teachers are required to track data daily and develop lesson plans to meet the daily needs of all students. The student trackers are submitted weekly to all administrators and the Friendship Data Coach. Weekly data-talks are conducted with teachers and teams are able analyze data, identify a student centered problem, an instructional problem of practice, and develop team plans to address the instructional area of weakness. Summative assessment is data is analyzed and reviewed the same way. Teachers and administrators meet weekly to discuss the data, and determine the teacher and student supports required to ensure academic improvements. Based on weekly data tracker submission, individual teacher conferences are also conducted to determine possible causes for constant or consistent poor student performance in a specific class or area. Proper supports, including professional development, teacher coaching, modeling, co-planning, etc… may be provided based on the identified problem of practice.

	5. How do you, as principal, 

· hold staff accountable for engaging in professional development activities; and

· monitor the implementation of instructional knowledge and strategies gained by staff through professional development activities?

	· All staff members receive professional development on the Performance Based Evaluation System and the Instructional Framework 2.0 (New Observation Guidance Document). Constant review of these documents reveals to teachers and staff the need to attend professional development opportunities as a form of professional responsibilities, but also as an avenue to improve planning, instruction and the learning environment. All staff are reminded that strategies and initiatives provided in professional development are research-based and observed for implementation. Failure to attend and implement PD strategies effectively will require additional observations and expectations from the teacher. In addition, each teacher has understood that Restart Component #9 addresses the need for on-going, high- quality professional development that is monitored.

· Informal and formal observations are conducted to determine the effectiveness of implementation around PD strategies and initiatives. Feedback from the observations is provided to teachers and additional supports and activities are developed to increase the percentage of teacher mastery. Also, I developed a new Cycle of Professional Learning that allows for continued introduction and presentation of a PD strategy followed by teacher-teacher learning walks and observations. Teachers observe each other in teams, observe for the specific strategy presented in PD from the previous week, complete feedback forms, and provide the feedback to their peers. Teams observe each other at least twice for each PD strategy. The peer-peer strategy of monitoring for PD implementation has proven highly effective and beneficial for teachers and administrators.


	6. How do you, as principal, align all resources in order to make decisions which improve the effectiveness of teaching and learning at your school?

	· The School Performance Plan and SIG Grant document are reviewed simultaneously to ensure that all supports and expectations align with staff and student needs as reflected in formal and informal assessment data outcomes and student sub-group needs. After thorough review of all data (including discipline, parent involvement, staff/student/parent climate survey data, etc…) programs, initiatives, and strategies are selected, and resources are allocated for that purpose. Resources toward effective planning and preparation, instructional materials and supplies, technology, student interventions, and professional development of both staff and families have encompassed a significant share of resources. 

	7. In terms of teaching and learning, what would you like to tell us that we have not asked?
	· I have focused on creating high-quality professional development that changes the paradigm around professional development, and the practice in implementation. Research shows that PD in schools, especially the lowest performing continues to one time workshops with little follow-up or support. With the development of my New Cycle of Professional Learning, I am seeing increased teacher attendance in PD and increased implementation of practice and mastery of strategies. The new Cycle allows teachers to explicitly learn a strategy or initiative, practice, conduct teacher observations of implementation (teacher-teacher observations), provide feedback and supports, practice, and conduct additional teacher-teacher observations and feedback. The Cycle of continued explicit teaching, practice, focused observation, and feedback has improved teaching and learning in a short amount of time, and is a true deviation from one-stop workshops and sessions. In addition, it begins to demonstrate to teachers that what is provided in professional development will be monitored weekly and continuously for implementation until mastery is achieved. I am super excited about this!


Table 2
	Priority SIG I year 3 First Onsite Visit Classroom Observation Tally Sheet for Friendship Preparatory Academy at Calverton



	
	
	
	
	
	
	2012-2013
	
	
	
	
	
	
	

	Classroom Observation Indicators 
	Observation Team 1 
	Observation Team 1 
	Observation Team 1 
	Observation Team 1 
	Observation Team 1 
	Observation Team 1 
	Observation Team 1 
	Observation Team 1 
	Observation Team 1 
	Observation Team 1 
	Observation Team 2
	Observation Team 2
	Observation Team 2
	Observation Team 2
	Observation Team 2
	Observation Team 2
	Observation Team 2
	Observation Team 2
	Observation Team 2
	Observation Team 2
	Total Proficient or Above Observations
	*Total % Proficient or Above 

Observations
	*Indicator MET (M), Partially MET  (PM), 

NOT MET (NM)

	1
	1
	1
	1
	1
	1
	1
	1
	1
	
	
	X
	1
	1
	1
	X
	1
	1
	1
	
	
	14
	100.00%
	M

	2
	1
	1
	0
	1
	1
	1
	1
	1
	
	
	1
	1
	1
	1
	X
	1
	1
	1
	
	
	14
	93.33%
	M

	3
	1
	1
	0
	1
	1
	1
	1
	1
	
	
	X
	X
	X
	X
	X
	1
	0
	1
	
	
	9
	81.82%
	M

	4
	1
	0
	0
	1
	1
	1
	1
	1
	
	
	1
	1
	1
	1
	X
	0
	0
	1
	
	
	11
	73.33%
	M

	5
	1
	0
	1
	1
	1
	1
	1
	1
	
	
	0
	1
	1
	1
	X
	1
	1
	1
	
	
	13
	86.67%
	M

	6
	1
	1
	X
	1
	1
	1
	1
	X
	
	
	1
	1
	1
	1
	X
	0
	X
	1
	
	
	11
	91.67%
	M

	7
	1
	1
	1
	1
	1
	1
	1
	1
	
	
	1
	1
	1
	1
	X
	1
	1
	1
	
	
	15
	100.00%
	M

	8
	1
	1
	1
	1
	1
	1
	X
	1
	
	
	1
	1
	1
	0
	X
	0
	1
	1
	
	
	12
	85.71%
	M

	9
	1
	1
	0
	1
	1
	1
	X
	1
	
	
	1
	1
	1
	1
	X
	1
	1
	1
	
	
	13
	92.86%
	M

	10
	1
	1
	0
	1
	1
	1
	X
	1
	
	
	X
	1
	X
	0
	X
	0
	X
	X
	
	
	7
	70.00%
	M

	11
	1
	1
	1
	1
	1
	1
	1
	1
	
	
	1
	1
	1
	1
	X
	1
	1
	1
	
	
	15
	100.00%
	M

	12
	1
	1
	1
	1
	0
	1
	1
	1
	
	
	1
	1
	1
	1
	X
	1
	1
	1
	
	
	14
	93.33%
	M

	13
	1
	1
	1
	1
	1
	1
	1
	1
	
	
	1
	1
	1
	1
	X
	1
	1
	1
	
	
	15
	100.00%
	M

	14
	1
	1
	1
	1
	0
	1
	1
	1
	
	
	1
	1
	1
	1
	X
	1
	1
	1
	
	
	14
	93.33%
	M

	TOTAL
	14
	12
	8
	14
	12
	14
	11
	13
	0
	0
	10
	13
	12
	11
	0
	10
	10
	13
	0
	0
	177
	90.15%
	

	*0-50% Indicator is NOT MET for the schools                                                              
	Observation Team 1: Martha Essenmacher, Richard Scott

	*51-69% Indicator is Partially MET for the school
	Observation Team 2:  Mary Cross, Donna Olszewski



	*70-100% Indicator is MET for the school
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


Table 3
	Friendship Preparatory Academy at Calverton
Priority SIG I Year 3 First Onsite Monitoring Classroom Observation Feedback  2012-2013

Team Members: Martha Essenmacher, Richard Scott, Mary Cross, Donna Olszewski   Date  10/17/12

	Domain 1 :  Instructional Planning

	Indicator 1:  

The teacher states the lesson objective (written and orally) in student learning outcomes which demonstrate high expectations. (The objective identifies what students should know and be able to do at the end of the lesson.)


	Indicator  Score
14 points out of 14 total observations 

100%

Met

	Summary of Evidence to support the Indicator Score
· In all classrooms the lesson objective represented high expectations and rigor.

· In all classrooms the teacher and students connected the lesson objective to previous learning.

· In all classrooms the lesson objective was related to “big ideas” of the discipline.



	Indicator 2:  

The teacher aligns instructional and learning activities to the lesson objective.
	Indicator  Score

14 points out of 15 total observations 

         93.33%

Met


	Summary of Evidence to support the Indicator Score
· In the majority of classrooms learning activities were matched to instructional outcomes.

· In the majority of classrooms learning activities provided the opportunity for higher-level thinking.

· In the majority of classrooms the lesson activities are well structured, with reasonable time allocations.

	Indicator 3:  

The teacher aligns assessment (ongoing, formative, and summative) to the lesson objective.
	Indicator  Score:
9 points out of 

11 total observations 
       81.82%

Met
	Summary of Evidence to support the Indicator Score
· In the majority of classrooms the teacher includes the use of formative assessments during instruction.

· In the majority of classrooms the teacher makes adjustments based on formative assessment data.

· In the majority of classrooms the teacher made connections to real world application.



	Domain 2:  Instruction Delivery- Strategies and Process

	Indicator 4:  

Teacher presents concepts, skills, and directions clearly using correct oral and written language.


	Indicator  Score:

11 points out of 15 total observations 

73.33%

Met
	Summary of Evidence to support the Indicator Score
· In the majority of classrooms teacher’s explanation of content was clear, and invited student participation and thinking.

· In the majority of classrooms the vocabulary and language usage were correct but unimaginative.

· In the majority of classrooms the teacher made no serious content errors, although there were a few minor errors.

	Indicator 5:  

Teacher provides a variety of feedback (oral and written) that advances student learning while checking for understanding.
	Indicator  Score:

13 points out of 15 total observations 

86.67%

Met
	Summary of Evidence to support the Indicator Score
· In the majority of classrooms the teacher elicited evidence of student understanding during the lesson.

· Students were invited to assess their own work and make improvements.

· In some classrooms the teachers monitored understanding that was sophisticated and continuous; the teacher was constantly “taking the pulse” of the class.

	Indicator 6:

Teacher adapts plans as needed.  (Differentiation of content, process, product; unexpected situation; teachable moment, etc.)
	  Indicator  Score:

11 points out of 12 total observations 

91.67%

Met
	Summary of Evidence to support the Indicator Score
· In the majority of classrooms the teacher incorporated students’ interests and questions into the heart of the lesson.

· In the majority of classrooms the teacher successfully made some minor modification to the lesson.



	Domain 3:  Teacher-Student Engagement (Techniques and Strategies)

	Indicator 7:  

All students are actively engaged in meaningful tasks designed to challenge their thinking processes.


	Indicator  Score:

15 points out of 15 total observations 

100%

Met
	Summary of Evidence to support the Indicator Score
· In the all of the classrooms most students were intellectually engaged in the lesson.

· In the all of the classrooms materials and resources supported the learning goals and required intellectual engagement, as appropriate.

· In the all of the classrooms the pacing of the lesson provided students the time needed to be intellectually engaged.



	Indicator 8:  

All students are engaged by the use of questioning and discussion strategies that encourage higher order thinking rather than emphasis on recall.


	 Indicator  Score:

12 points out of 14 total observations 
85.71%

Met
	Summary of Evidence to support the Indicator Score
· In the majority of the classrooms the teacher made use of wait time in anticipation of single responses.

· In some classrooms the teachers did build on and use student responses to question effectively and engage students in high level discussions.



	Indicator 9:

Teacher reinforces skills, processes, and procedures introduced through modeling, shaping, and student practice.


	Indicator  Score:

13 points out of 14 total observations 

92.86%

Met
	Summary of Evidence to support the Indicator Score
· In the majority of the classrooms the teacher stated clearly what the students would be learning.

· In the majority of the classrooms students were engaged in the learning task, indicating that they understand what they were to do.

· In the majority of the classrooms the teachers’ explanation of content was clear, and invited student participation and thinking.

	Indicator 10:

All students effectively participate in a variety of groupings (whole group, small group, and independent) throughout the lesson.
	Indicator  Score:

7 points out of 10 total observations 

70%

Met
	Summary of Evidence to support the Indicator Score
· Most classrooms only had whole group instruction but teachers appeared to be aware of individual student needs and responded to their needs appropriately

	

	       Indicator 11:

Teacher organizes instructional learning time to maximize student time on task.
	Indicator  Score:

15 points out of 15 total observations 

100%
	Summary of Evidence to support the Indicator Score
· In all of the classrooms pacing of the lesson provided students the time needed to be intellectually engaged.

	Indicator 12:

Teacher establishes and manages classroom procedures and routines that promote learning.
	Indicator  Score:

14 points out of 15 total observations 

93.33%

Met
	Summary of Evidence to support the Indicator Score
· In the majority of the classrooms routines functioned smoothly.

· Student behavior was entirely appropriate and focused on learning throughout the school with no evidence of student misbehavior.

	Indicator 13:

Teacher uses space, equipment, and materials to support instruction including the use of technology to engage.
	 Indicator  Score:
15 points out of 15 total observations 

100%

Met
	Summary of Evidence to support the Indicator Score
· In all classrooms the environment was safe, and all students are able to see and hear.

· Some classrooms the teachers made extensive and imaginative use of available technology.

· All classrooms were arranged to support the instructional goals and learning activities.

	Indicator 14:

Teacher manages student behavior effectively which creates a learning environment of respect and rapport.
	 Indicator  Score:
14 points out of 15 total observations 

93.33%
Met
	Summary of Evidence to support the Indicator Score
· There was no disrespectful behavior among students.

· When necessary, students corrected one another in their conduct towards classmates.

· In most of the classrooms the teacher’s response to a student’s incorrect response respected the student’s dignity.


Table 4
	 Priority  SIG I Year 2 School Budget for Calverton Elem/Middle School , Tier I

	MSDE Fiscal Reviewer:  Geri Taylor Lawrence                                                                             Monitoring Date: October 23, 2012

	Total SIGI Year 2  Allocation:

$ 1,260,415
	Total SIGI Year 2  Allocation:

$ 1,260,415
	Total SIGI Year 2  Allocation:

$ 1,260,415
	Total SIGI Year 2  Allocation:

$ 1,260,415

	Salaries & Wages
	Contractual Services
	Supplies & Materials
	Other

	Budgeted: $ 687,350
	Budgeted: $ 324,150
	Budgeted: $ 124,660
	Budgeted:  N/A


	Encumbered:  $ 0
	Encumbered: $ 24,457
	Encumbered:  $ 55,735
	Encumbered: N/A



	Spent (amount):  $ 687,350
Spent (%):   100 %
	Spent (amount): $ 307,536
Spent (%):   95 %
	Spent (amount): $ 60,103
Spent (%):  48  %
	Spent: N/A

	1. How much of the school budget, based on the LEA’s approved application, has been expended to date (amount and %)?

BCPSS provided documentation that showed Calverton has spent $ 1,180,263. This amount is 94% of their approved SIG I year 2 budget.  An additional amount of $ 80,192 has been encumbered. Expended amounts for fixed charges are included in the total spent.

	2. Is school spending consistent with budget timeline? If not, what steps are being taken to expend the funds as planned?

BCPSS indicated that Calverton is consistent with the budget timeline. The school has encumbrances in contractual services and supplies/materials.

	3. What action steps or planned activities have not taken place that would impact the budget?

BCPSS explained that all planned activities have taken place.

	4. Has a budget amendment been submitted?    If yes, what budget changes were requested for this school?

BCPSS indicated that no further amendments will be needed for Calverton.

	5. How often are school expenditures monitored by the LEA? Who monitors?

BCPSS provided documentation that showed monitoring for Calverton occurred on 7/16, 8/23, 9/6, 9/12, 10/4, and 10/15 2012. BCPSS explained that expenditures are monitored by the principal, school based business manager. The Turnaround Business Manager meets with the principal and school business manager to review expenses, encumbrances and barriers to spending.
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